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The Disciplinary Direction and Structure of
Journalism and Media Education

- Jae-won Lee & Won-yong Kim

Reviewing the communication industry, the cybesetiioneer
Norbert Wiener (1950) once offered a very distugbin
observation: “The people who have elected commtibitas a
career so often have nothing more to communical&s’more
than half a century from the days of his commenusnbut are
we in any better shape now?

Apparently, Wiener saw professional communicatdtsnoact
merely as a transmission belt in the flow of infatran without
having much capacity to add individual qualitiesttoln an era
when even some phone companies tout their service a
“knowledge business,” those of us in journalism pmanalism
education are hard pressed to ponder what'’s “osinbss.”

While the world everywhere is boiling with a hodt leeady
issues and complex problems, we just wonder ifjaumalism
education provides any pertinent pre-service edutab the
future journalists. Quite a few of our studentefksaying they
chose journalism because they weren’t good at sejemhile
the HIV/AIDS pandemic, the human embryonic stent-cel
research and many other medical or scientific sibjeontinue
to be on the national agenda. Quantification anderic
expressions characterize much of today’s publiondx and
policy proposals, but we have journalism majors \8hg they
came to us because they hated math. We say the maw is
essentially a globalized setting, but we don’t regjuour
students to pick up another language in their culuim.

There seems to exist a gap, a very wide one.
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2 Lee & Kim, Disciplinary Direction

Journalism asan Intellectual Profession

In the intellectually driven university environmente resist the
notion of seeing our journalism education as a meational
training. We rightfully prefer to be reckoned adegitimate
professional program, a liberal-arts unit or a abstience
discipline. Calling journalism education vocatibmaplies the
unit is one that rather belongs in a two-year comityicollege
setting. Contrary to our wishes, however, we dueseoften
contribute to confirming such suspicion from otlksciplines
with our predominantly skill-based curriculum.

Take the case of a typically routine news confezembere the
city mayor announces a community-based free cliftic

indigent patients. If there were only one way, doerrect”

way, of covering an event like this, journalism Wwbindeed
amount to no more than a stenographer’s vocatiut as we
are fully aware, there are myriad different wayspodésenting
this news. For one, the event could be taken maseh trigger
to see a broader issue at hand, the health-cabéeprglaguing
the poorer sector of the community. Why does andslike
this persist in the world’s richest country? Kguzzling issue
that even experts in the field would have diffigult dissecting
its multi-factorial nature to everyone’s satisfaoti

The scenario above happens everyday in the commaoambdb
performance of the journalists and that in mosthef routine
beats—in the city hall, with public school systeiimsthe court
settings, with police, corporate entities, anddaotfwith almost
everything under the sun that the news media ladeal with.

If we look at the subject-area beats like environtakeconcerns
and urban affairs, the complexity of most issuesdhlis even
beyond specialists’ grasp or comprehension. Buéxyect our
journalists to be able to think clearly, criticaipd contextually
and reason rationally, pose probing questions, sigethe

magnitude of the import, relate them to relevangale
provisions or policies, look into competing viewseigh its

relevance to democracy in the context of free eagnand then
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write them up in a manner that makes sense to tkeage
reader.

Journalism that tackles a daunting task like tlisnot but be
an intellectual profession. In fact, one might #ag journalists
can do their news reporting to the extent they are
knowledgeable about the intricate complexity of thsue at
hand. Their knowledge counts. Their experieneato Their
perspectives count. Their socio-political imagioatcounts.
Otherwise, they will be merely doing the “he-sasthe-said”
type of practice, thus confirming the pervasiveiesaly of
Wiener's decades-old observation. Even in autodhate
assembly plants, their managers keep talking alomatity
control, stressing the relationship between thekersr and the
product. But, in our field, we often try to separahe
individual journalist from the news the newspersoovers
under the banner proclamation of objective repgrtin

How-to-Report vs. What-to-Report

Much as creative arts are products of craft andginaion,

journalism is always a process of techniques bl@éride the
contextual knowledge. That is to stress the pdimit

journalism always involves how to report and whatréport,
both aspects intricately intertwined. However,tle United
States at least, the premium in journalism edunatmmehow
has been put on the concerns about how to reptes, we do
also emphasize the import of subject matters; weesections
are important, employment is important, global siguis

important, etc. Yet our emphasis here remainsdifvices at
best because we don't actually teach or requirersesuin
political science, economics or international iele in our
journalism curriculum.

This emphasis on skills and techniques in our fled had its
merits and advantages during the formative yearsthef
profession. Our disciplinary associations havepdelset up
voluntary codes of ethics and various other norntsstandards
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that fit our profession much as other establishexfegsions
operate likewise. Journalism is made to look Ekgenuinely
legitimate profession with its professionalizatiemdeavors.
This way, it strives to cultivate the stature emjdyby such
established professions as medicine, law, businesd
architecture.

But much of this effort has essentially centeremliad the craft

of doing journalism, with a host of dos and domiel various
standardizations. The basic newswriting course \treaoften
teach at the sophomore’s level, if not freshmarigks defeat
under its weight and import. The “dos” of the @®uare often
conceptual, like news judgment, but the studentheatower-
division level often are not conceptually preparedackle the
dos. At the same time, the “don’ts” in newswritiiige the AP
style — though necessary and useful — rather ssppre
development of individuality and creative experitadion.

Besides news reporting and writing, we surely tesmhething
else additionally — those ideational courses liEcs, media
laws, history of journalism, international commuation and so
on. In all this curriculum, we somehow assume students
will pick up the requisite foundational knowledgarsewhere,
perhaps from their general-education courses. dt'shaky
assumption at best if one looks at the prevailiagtgon of
general-education requirements. In a distributitoadel of
general education, students can satisfy the seciahce
requirement by taking a course on human sexuabty.the
contrary, medicine and law, for example, make stirer
students first complete a bachelor’s level of etdonabefore
tackling their professional courses.

Recognizing the value of a broadly based libered-aducation
in journalism, the accrediting agency in the U.&urpalism
education — Accrediting Council on Education in rdalism
and Mass Communications — requires that studerks &a
minimum of 80 semester credit hours outside ofuthig with a
minimum of 65 of which to come from liberal artsdastiences
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(ACEJMC, 2006). Since the total credits for an engdaduate
degree are somewhere around 125 to 130 semestes, [8iu
credit hours of non-journalism and non-mass comugaitian
courses seem a generous amount of space for arsietéevel
of contents-area courses. However, not many jdisma
programs stipulate utilization of this vast numhsr credit
hours toward enriching or deepening foundationalwkedge
deemed critically relevant to the profession. Beiot required
otherwise, students tend to fill up the 80 with andom
selection of courses. It seems a hugely wastedrappty that
could have been put to use with a goal-driven cular
planning for “what to report” elements in journatis

We may argue ad infinitum as to what constitutes ou
foundational knowledge for journalism. Some cosrsm
American government, consolidation of democracligimns,
micro- or macro-economics, art history, logics aadsoning,
or international studies could be handy examplesourse on
research methods should be a must, too. Basicaligh
journalism unit will have to structure such foundaal
knowledge in accordance with its faculty’s pedagabi
perspective or its institutional mission.

Besides skills and foundational knowledge, we $tdlve the

additional concern about specialization. We livean era
where barbers are hairstylists and auto mechangécsanputer
diagnosticians. Although the traditional genetakporters

still serve a large number of smaller-scale locaédia

effectively, they often encounter disadvantageheirt career
advance to elite journalism that demands spect&izan an

area of one’s interest, devotion and commitmenbmé& do

learn on the job, but it's like expecting familyalors to learn
on the job to grow as neurosurgeons. A certaimfof pre-

service education for specialization would streegth
journalism’s quality, but we haven't yet worked augeneral
device for this in our field. While we continuedoag our feet
on this need, the world continues to grow increglgimore

complex.
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6 Lee & Kim, Disciplinary Direction
Ethics in our field mostly revolve around normatis@nducts,
but perhaps the most unethical journalist wouldhgeone who
purports to inform a large number of people withnskeep
knowledge on the subject of his or her report. wits Paul
Valery (1958) who once said critical judgments gnamced on
an art work “judge only the judges themselves.c8inews is,
in effect, the journalist’s perception of realithere’s bound to
be a very high positive correlation between thdification of
the journalist doing the reporting and the quatityhe news he
or she produces (Lee, 1976). The simpler daysvefWs and
one H for an inverted pyramid were indeed gooddalys.

Many Worldsfor Journalism Graduates

Karen Hughes (2004), the tall woman who used tadsteext to
President Bush on the campaign trail, had a rewvgdhing to
say about the relevance of her broadcast journatidutation
and reporting experience to her presidential cdarisaluty:
The skills | learned as a reporter | still use todéen |
walk into a room where people are doing or disagssi
something | know very little about. | learn as mas |
can as fast as | can, figure out what is importand
what is not, and then decide how to communicaté it.
did it when explaining a story to viewers in Dalfesrt
Worth, and | did it when giving recommendations to
the president of the United States. (p. 39)

Hughes, currently serving as Under Secretary oteStar
Public Diplomacy and Public Affairs, is in chargefomerica’s
image problems abroad, a thankless task, to sagdise What
she lacks in advanced specialized education, B&dt fivith her
personal experience — birth in Paris, speaking dfrdmefore
learning English, attending schools in Europe amthg in
Panama, all these during her formative years. Hsigh
testimony is but one example of the broad rangatitify and
relevance being served by journalism educationexperience
in the media work.
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The employment market for our students in jourmalifs
indeed reaching far beyond the industry of medimpanies.
As if it were a mutually beneficial deal made, tHe5. news-
media industry, in turn, draws about 60 perceritscémployees
from the non-journalism and non-mass communication
backgrounds in education (Weaver, 2008). Furthar
students often find better-paying jobs in the nadma sector
where most institutions, private or public, havetswnits as
public relations, media relations, in-house comroation,
information office or community relations.

And the size of enrollment in our field in the Uclleges and
universities is simply staggering: about 200,00@linat over
460 units of various curricular orientations — frotime familiar
school of journalism and mass communication to news
editorial, broadcast journalism, radio-TV or telegaunication,
public relations, advertising, magazine, commuyoiyrnalism,
agricultural journalism, science journalism, photojpalism,
visual communication, mass communication, public
communication, mass media studies, film/cinemainenpress,
interactive journalism and any number of combinaiof any
two or three above. These programs annually gsamte
44,000 bachelor's degrees and about 4,000 madiedsees
(Becker, 2005).

For all this complexity in educational programs;eatain one-
size-fit-all model for journalism and mass commaiticn
curriculum would be neither possible nor desirabldt is
especially so for the diversity of relevant marketehere
educational institutions are expected to server tpbeimary
clientele in relation to their respective missio@omplicating
the picture further is the change, conversion aaaksformation
of various media that currently occur owing to theer-
advancing communication technologies (Project focdlence
in Journalism, 2006).

Yet, if journalism is to be a profession, it hasétain its core
belief, qualities, purpose or requirement. Whatdkie change
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8 Lee & Kim, Disciplinary Direction
occurring in the media sector might be, writing thiaumes to be
a core requirement. Reasoning and critical andytoa
thinking continue to be a requisite quality in msfional
communication. Retrieving information is made easw, but
what information to retrieve and how to analyzedttinue to
be each journalist’s thoughtful decisions. Abdu future of
news media, one could be easily misled by the aghlaof
citizen media and citizen reporters using the haebased
devices. But, as James Carey (2005) aptly putg il still
be left to professional and committed journalistsdetermine
the quality of what is created and how it serves ieeds of
citizens in a democracy” (p.431).

Disciplinary Structure of Journalism Education

It is encouraging today to see an increasing lef@wareness
of, and concern over, the import of journalism extion being
raised across the world (Deuze, 2004). There és“World

Journalism Education Congress” project going on d&y
multinational consortium including the U.S. Assdtica for

Education in Journalism and Mass Communication @Bt

& Hasegawa, 2004). Especially active along the kre two
foundations: the Carnegie Corporation of New Yorid dahe

Knight Foundation (Connell, 2006; Lehrman, 200%). 2002,

even the then new president of Columbia Univerdige C.

Bollinger, engineered a new curricular directiorCalumbia’s

prestigious Graduate School of Journalism. Hissags was
the school should stop functioning like a tradeosttand that it
should integrate its curriculum with the universtintellectual

mainstream.

Following the discussions presented thus far is fdper, we
would like to envision a few major shifts in the ygaby which
we educate the future journalists and communication
professionals. There are turf wars on universdyritbries
everywhere, much of it related to disciplinary chiaism and
survival of competing units in these times of skirig budget.
When budget allocation is based on student crediirsh
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generated by units, it is sin to drive studentsdorses of other
units even for the cause of helping students expted
knowledge base. But, by integrating our journaligragram
with the university’s rich resources, we in factultb be
upgrading the stature and import of our disciplam unit in
the university’s intellectual tradition.

1) In a four-year undergraduate program, consideacting
skills and craft after the students have acquiregréain level
of content-based knowledge first. At medical sdhodon’t
they teach brain-surgery skills after the studdrage learned
the brain first? We are indebted to a Canadianmnglism
educator, Michael Cobden (2005), for the sensibkaithat
much of the craft and skills better be offered hie student’s
senior year. By that time, students will know wttze tool is
for.

2) All undergraduate majors in journalism and mass
communication ought to be required to complete momin a
non-journalism content area of their respectiveicho Better
yet, they could be provided with a few strategicalklected
areas for subject-matter concentrations. Each erdration
could be a series of four to six courses, not mactadditional
burden even in urban universities where studentsp ke
transferring.

3) Some programs, like those on residential canguseuld
consider mandating a second major or double majdf.
students plan their studies early and are advisepeply, they
can complete two majors without incurring extraddrdiours
beyond the usual minimum credits for a bacheloggrde. In a
typical undergraduate program, students take atroerthird of
their courses for general-education and universiguirements
and about another one-third for their major. Tis#ilf have
about one-third left that most students fill it wdth free
electives in the absence of a plan for a secondnnaj
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4) The profession of journalism would be much memeched,
well served and made competent if its pre-servizgrjalism

education is primarily at the master’s level indyrate studies.
Admissions should be for all majors from a variedy

disciplines — arts and humanities, social sciencesgtural

sciences, business, education and so on. The nsua

industry already draws more than half their new leyges

from the non-journalism sector.

5) If our undergraduate journalism majors desiradgate
studies, we should discourage them from moving tmtcsame
journalism or mass communication master’'s programstead,
we should encourage them to try a discipline thaglevant to
the direction of their specialty-reporting interestlf such
students advance to their graduate studies afteraleyears of
practice, they would be solidly on the right trackspecialty
reporting routes.

6) The master’s level of education in journalison, its efficacy
in students’ goal-directed career pursuit, coulterobptional
emphases designed under strategic consideratiatdy as
media tracks or subject-matter concentrations. o Adgually
plausible and advantageous would be the structfirdual
degrees with such critically salient fields as lawysiness,
education, health care, urban studies, interndti@taions and
SO on.

7) The doctoral programs in journalism and mass
communication could consider requiring their studen have

at least three years of practical experience inianedbrk.
Journalism educators coming from such a pool wbeldetter
positioned in pursuing useful research in reseamstitutions
(Christian, 2005). Such institutions, in turn, skibconsider
providing the journalism faculty with periodic refher
interaction with the media industry.

8) The news-media management also has its shamerfto
do. The media are desired to be somewhat morergenén
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facilitating in-service educational opportunitieso ttheir
newsroom personnel. At universities and other atioical
institutions, there are a host of fellowship progsa often for
mid-career journalists, targeting a variety of s@ié¢ areas.
The media need to look beyond the short-term wankshn
skills and trendy topics.

In Closing

The role of the media, especially of the press, itaspecial
standing with the Constitution. Given this prigite the
education in journalism, which has a direct bearorg the
quality and vitality of the press, has to take tgpniission with
pride, humility and more importantly with a reqtespedagogy.
A sustained construing and reconstruing of whatlwevith our
students would be the minimum necessary first &idpat end,
as this is, after all, a business for an informedlig and a vital
democracy.

In that spirit, we would dare say the prevailingdacof our
journalism education today has outgrown its releeaever
since the 1947 Hutchins Commission Report. Unlker‘talse
God” of objectivity constraining us as the rulindeology
(Auletta, 2006), we haven’'t been attentive to tlport’'s
foresights: “...provide intelligence needed by a free
society...news accounts should be truthful, compreirerand
intelligent...provide a context which gives meaning....
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