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ABSTRACT 
Background

^ƚƵĚǇŝŶŐ  ƌĞŐƵůĂƌůǇ  ŚĂƐ  ďĞĞŶ  Ă  ŬŶŽǁŶ ŵĞƚŚŽĚ  ĨŽƌ  ďĞƩĞƌ ŵĞŵŽƌǇ  ĂŶĚ  ůŽŶŐ  ƚĞƌŵ 
ƌĞƚĞŶƟŽŶ ŽĨ Ă ƐƵďũĞĐƚ͘ 'ĞƫŶŐ ƐƚƵĚĞŶƚƐ ƚŽ ƐƚƵĚǇ ŽŶ Ă ƌĞŐƵůĂƌ ďĂƐŝƐ ŚĂƐ ďĞĞŶ ƚƌŝĞĚ ŝŶ 
many ways and its impact is increased if they understand the importance and value 
ƚŚĞ ĞĸĐŝĞŶĐǇ ŽĨ ŝƚ͘

Objectives

tŝƚŚ  ůĂƌŐĞ  ŶƵŵďĞƌ  ŽĨ  ƐƚƵĚĞŶƚƐ͕  ŝƚ  ǁŽƵůĚ  ďĞ  Ă  ƟŵĞ  ĐŽŶƐƵŵŝŶŐ  ƉƌŽĐĞƐƐ  ƚŽ  ĨŽůůŽǁ 
ŽŶĞ ŽŶ ŽŶĞ  ŝŶƚĞƌĂĐƟŽŶƐ Žƌ  ƐƚƵĚǇ  ƐĞƐƐŝŽŶƐ͘ ,ĞŶĐĞ͕ ǁĞ  ŝŶƚƌŽĚƵĐĞĚ  Ă  ŶĞǁ  ƐƚƌĂƚĞŐǇ͕  
ƚŚĞ ͞YƵĞƐƟŽŶ ŽĨ ƚŚĞ �ĂǇ͕͟  ǁŚŝĐŚ  ŝƐ  ŝŶƚĞƌĞƐƟŶŐ͕ ĐŚĂůůĞŶŐŝŶŐ ĂŶĚ ŵŽƐƚ ŽĨ Ăůů͖  ŝƚ ŚĂƐ 
ƉƌŽĚƵĐĞĚ ƉŽƐŝƟǀĞ ŝŶŇƵĞŶĐĞ ŽŶ ƚŚĞ ĞǆĂŵŝŶĂƟŽŶ ƉĞƌĨŽƌŵĂŶĐĞ ŽĨ ƚŚĞ ƐƚƵĚĞŶƚƐ ǁŚŽ 
ƉĞƌĨŽƌŵĞĚ  ƚŚŝƐ  ƚĂƐŬ͘  DĂŝŶ  ŽďũĞĐƟǀĞ  ŽĨ  ƚŚŝƐ  ƐƚƵĚǇ  ǁĂƐ  ƚŽ  ŵĂŬĞ  ƐƚƵĚĞŶƚƐ  ĂŶƐǁĞƌ 
ƋƵĞƐƟŽŶƐ ƌĞůĂƚĞĚ ƚŽ ƚŚĞ ƚŽƉŝĐƐ ƚĂƵŐŚƚ ĞǀĞƌǇ ĚĂǇ͘

Method 

ZĞŐƵůĂƌ  ƐƚƵĚǇŝŶŐ  ĂŶĚ  ƵƉĚĂƟŶŐ  ƚŚĞ  ƐƵďũĞĐƚ  ŬŶŽǁůĞĚŐĞ  ǁĂƐ  ƉƌŽǀŝĚĞĚ  ƚŚƌŽƵŐŚ 
YƵĞƐƟŽŶ  ŽĨ  ƚŚĞ  �ĂǇ  ;�ŶŶĞǆƵƌĞͲϭͿ͘  dŚĞ  ƐƚƵĚĞŶƚƐ  ǁĞƌĞ  ŐŝǀĞŶ  ƚŚĞ  ƋƵĞƐƟŽŶƐ  ŽŶ  Ă 
ƌĞŐƵůĂƌ ďĂƐŝƐ ĚƵƌŝŶŐ ĚŝƐƐĞĐƟŽŶ ĐůĂƐƐĞƐ ĂŶĚ ǁĞƌĞ ĂƐŬĞĚ ƚŽ ĚŽĐƵŵĞŶƚ ƚŚĞ ĂŶƐǁĞƌƐ ĨŽƌ 
ƚŚŽƐĞ ƋƵĞƐƟŽŶƐ͘

Result

dŚĞ ƐƚƵĚĞŶƚƐ ǁŚŽ ǁŽƌŬĞĚ ŽŶ ƚŚĞ ͞YƵĞƐƟŽŶ ŽĨ ƚŚĞ �ĂǇ͟ ƐĐŽƌĞĚ ƐŝŐŶŝĮĐĂŶƚůǇ ŚŝŐŚĞƌ ŝŶ 
ƚŚĞ ĞǆĂŵƐ ƚŚĂŶ ƚŚŽƐĞ ǁŚŽ ĚŝĚ ŶŽƚ͘ dŚĞ ƌĞƐƵůƚƐ ŽĨ ƚŚĞ ŽƉŝŶŝŽŶ ƐƵƌǀĞǇ ĐůĞĂƌůǇ ŝŶĚŝĐĂƚĞĚ 
ƚŚĂƚ ƚŚŝƐ ĞǆĞƌĐŝƐĞ ǁĂƐ ůŝŬĞĚ ďǇ ŵŽƐƚ ŽĨ ƚŚĞ ƐƚƵĚĞŶƚƐ͘

Conclusion

͞YƵĞƐƟŽŶ ŽĨ ƚŚĞ ĚĂǇ͟ ĚŝĚ ŚĂǀĞ Ă ƉŽƐŝƟǀĞ ŝŶŇƵĞŶĐĞ ŽŶ ƚŚĞ ƐƚƵĚĞŶƚ Ɛ͛ ƉĞƌĨŽƌŵĂŶĐĞ͘ 
DŽƐƚ  ŽĨ  ƚŚĞ  ƐƚƵĚĞŶƚƐ  ĨĞůƚ  ƚŚĂƚ  ƚŚŝƐ  ĞǆĞƌĐŝƐĞ  ŚĂĚ  Ă  ƉŽƐŝƟǀĞ  ŝŵƉĂĐƚ  ŽŶ  ƚŚĞŝƌ  ƐƚƵĚǇ 
ŵĞƚŚŽĚƐ͕  ŝŶƚĞƌĂĐƟŽŶ  ǁŝƚŚ  ƉĞĞƌƐ  ĂŶĚ  ƚĞĂĐŚĞƌƐ͕  ƌĞƚĞŶƟŽŶ  ĂŶĚ  ƌĞĐŽůůĞĐƟŽŶ  ŽĨ  ƚŚĞ 
knowledge.

KEY WORDS
Anatomy, medical education, questions, self-directed learning, student learning, 
teaching-learning.
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INTRODUCTION
^ƚƵĚĞŶƚƐ ŚĂǀĞ ĂůǁĂǇƐ ďĞĞŶ Ă ǀŝĐƟŵ ŽĨ ĚŝƐƚƌĂĐƟŽŶ ĂŶĚ  ƚŽ 
ŬĞĞƉ  ƚŚĞŝƌ  ĐŽŶĐĞŶƚƌĂƟŽŶ  ŝŶ  ƉůĂĐĞ  ŚĂƐ  ďĞĞŶ  Ă  ŚĞƌĐƵůĞĂŶ 
task; for teachers as well as students themselves. Everyday 
learning can always guide the students towards proper 
ƵŶĚĞƌƐƚĂŶĚŝŶŐ  ŽĨ  ƚŚĞ  ƐƵďũĞĐƚ  ĂŶĚ  ďĞƩĞƌ  ƉĞƌĨŽƌŵĂŶĐĞ  ŝŶ 
ƚŚĞ ĞǆĂŵŝŶĂƟŽŶ͘

Well designed and planned self directed learning has been 
ƉƌŽǀĞĚ ƚŽ ŐŝǀĞ ƚŚĞ ƐƚƵĚĞŶƚƐ Ă ďĞƩĞƌ ƵŶĚĞƌƐƚĂŶĚŝŶŐ ŽĨ ƚŚĞ 
topics learnt and this method of learning is also advised 
ƚŽ  ďĞ  ĞǆƚĞŶĚĞĚ  ĨŽƌ  Ă  ůŝĨĞ  ƟŵĞ  ůĞĂƌŶŝŶŐ  ƉƌŽĐĞƐƐ͘1  dŚĞƐĞ 
days even technology has paved way for self directed 
ůĞĂƌŶŝŶŐ  ǁŚĞƌĞ  ĐŽŵƉƵƚĞƌ  ƐŽŌǁĂƌĞ  ĐŽŵĞƐ  ŚĂŶĚǇ  ĂŶĚ 
helps in learning.2  dŚĞƌĞ  ĂƌĞ  ĞǀĞŶ  ĞͲůĞĂƌŶŝŶŐ  ƉŽƌƚĂůƐ  ĨŽƌ 
ŵŽƐƚ  ŽĨ  ƚŚĞ  ƐƵďũĞĐƚƐ  ĂǀĂŝůĂďůĞ  ƚŚĞƐĞ  ĚĂǇƐ ǁŚŝĐŚ  ƉƌŽǀŝĚĞ 
students with the opportunity to study on their own and 
ŝŵƉƌŽǀĞ ŬŶŽǁůĞĚŐĞ ŝŶ ƚŚĞŝƌ ĮĞůĚ ŽĨ ŝŶƚĞƌĞƐƚ͘3,4 dŚĞ ŽƉƟŽŶ 
ŽĨ ŇĂƐŚĐĂƌĚƐ͕ ŝƐ Ă ǀĞƌǇ ƵƐĞĨƵů ƚŽŽů ĨŽƌ ƌĞĐĂůůŝŶŐ ĂŶĚ ĞǀĞƌǇĚĂǇ 
ƉƌĂĐƟĐĞ͘

�ĐĐŽƌĚŝŶŐ  ƚŽ  ƚŚĞ  ĐƵƌƌŝĐƵůƵŵ͕  ŝŶ  ĮƌƐƚ  ǇĞĂƌ  ŽĨ ŵĞĚŝĐŝŶĞ  Ăƚ 
Melaka Manipal Medical College (MMMC), the syllabus 
for anatomy is divided into four blocks of ten weeks each, 
where nine weeks would be teaching and the last week 
ǁŽƵůĚ ďĞ ƚŚĞŝƌ ĞǆĂŵŝŶĂƟŽŶ ǁĞĞŬ ;�ůŽĐŬ ĞǆĂŵŝŶĂƟŽŶͿ͘ dŚĞ 
students would have to answer an essay component for 
ϲϬ ŵĂƌŬƐ ĂŶĚ ĂŶ Dd& ;DƵůƟƉůĞ dƌƵĞ Žƌ &ĂůƐĞͿ ĐŽŵƉŽŶĞŶƚ 
ĐŽŶƚĂŝŶŝŶŐ ϭϮϬ ƐƚĂƚĞŵĞŶƚƐ ŝŶ ƚŚŝƐ ĞǆĂŵŝŶĂƟŽŶ͘

What is “Question of the day” (QOD)?

YK� ;�ŶŶĞǆƵƌĞͲϭͿ ĐŽŶƚĂŝŶĞĚ Ă ƚŽƚĂů ŽĨ ϭϬ ĐůŝŶŝĐĂůůǇ ŽƌŝĞŶƚĞĚ   
Dd& ƋƵĞƐƟŽŶƐ ĂŶĚ ϭͲϮ  ƌĞƐƚƌŝĐƚĞĚ  ƌĞƐƉŽŶƐĞ  ƚǇƉĞ ŽĨ ĞƐƐĂǇ 
ƋƵĞƐƟŽŶƐ ƌĞƉƌĞƐĞŶƟŶŐ Ă ƐĂŵƉůĞ ŽĨ ƚŚĞ ďůŽĐŬ ĞǆĂŵŝŶĂƟŽŶ 
ƋƵĞƐƟŽŶ  ƉĂƉĞƌ͘   tĞ  ĂŝŵĞĚ  ƚŽ  ŵŽƟǀĂƚĞ  Ăůů  ƚŚĞ  ƐƚƵĚĞŶƚƐ 
to develop a habit of being up to date in their studies by 
answering the QOD.

METHODS
dŚŝƐ ƐƚƵĚǇ ŝƐ Ă ƌĞƚƌŽƐƉĞĐƟǀĞ ƋƵĂůŝƚĂƟǀĞ ƐƚƵĚǇ ĚŽŶĞ Ăƚ DĞůĂŬĂ 
Manipal Medical College (Manipal campus), Manipal 
hŶŝǀĞƌƐŝƚǇ͕   DĂŶŝƉĂů͕  <ĂƌŶĂƚĂŬĂ͕  /ŶĚŝĂ͘  dŚĞ  ƉĂƌƟĐŝƉĂŶƚƐ 
ǁĞƌĞ ĮƌƐƚ ǇĞĂƌ ŵĞĚŝĐĂů ƐƚƵĚĞŶƚƐ ĨƌŽŵ ƚǁŽ ĚŝīĞƌĞŶƚ ďĂƚĐŚĞƐ 
at Melaka Manipal Medical College (Manipal campus), 
Manipal, Karnataka, INDIA. As this was totally a voluntary 
ŝŶǀŽůǀĞŵĞŶƚ ŽĨ ƉĂƌƟĐŝƉĂŶƚƐ͕ ĂŶǇ ĐůĞĂƌĂŶĐĞ ĨƌŽŵ ƚŚĞ ĞƚŚŝĐĂů 
ĐŽŵŵŝƩĞĞ ǁĂƐ ŶŽƚ ƌĞƋƵŝƌĞĚ͘

�ƚ ĮƌƐƚ͕ ƚŚĞ ĮƌƐƚ ǇĞĂƌ DĞĚŝĐĂů ƐƚƵĚĞŶƚƐ ŽĨ ďĂƚĐŚ ϯϬ ;DĂƌĐŚ 
2012 admission) and the batch 31 (September 2012 
ĂĚŵŝƐƐŝŽŶͿ ǁĞƌĞ ďƌĂŝŶƐƚŽƌŵĞĚ ĂďŽƵƚ  ƚŚĞ ƋƵĞƐƟŽŶ ŽĨ  ƚŚĞ 
ĚĂǇ͘ dŚĞ ďĂƚĐŚ ϯϬ ƐƚƵĚĞŶƚƐ ǁĞƌĞ ŝŶ ƚŚĞŝƌ ƐĞĐŽŶĚ ƐĞŵĞƐƚĞƌ 
(senior students) and the batch 31 students were in their 
ĮƌƐƚ  ƐĞŵĞƐƚĞƌ  ;ũƵŶŝŽƌ  ƐƚƵĚĞŶƚƐͿ͘  dŚĞ  ƐƚƵĚĞŶƚƐ  ŽĨ  ďŽƚŚ 
ďĂƚĐŚĞƐ ǁĞƌĞ ŝŶĨŽƌŵĞĚ ƚŚĂƚ ƚŚĞǇ ǁŽƵůĚ ďĞ ŐŝǀĞŶ ƋƵĞƐƟŽŶ 
ŽĨ ƚŚĞ ĚĂǇ ŽŶ Ăůů ĚĂǇƐ ǁŚĞŶ ƚŚĞǇ ŚĂǀĞ ĚŝƐƐĞĐƟŽŶ ĐůĂƐƐĞƐ͘ 
dŚĞǇ ǁĞƌĞ ĂƐŬĞĚ ƚŽ ƉƌĞƉĂƌĞ ƚŚĞ ĂŶƐǁĞƌƐ ĨŽƌ ƚŚĞ ƋƵĞƐƟŽŶƐ 

ŽŶ ƚŚĞ ƐĂŵĞ ĚĂǇ ĂŶĚ ĚŽĐƵŵĞŶƚ ƚŚĞŵ͘ dŚĞǇ ǁĞƌĞ ŝŶĨŽƌŵĞĚ 
ƚŽ  ĚŝƐĐƵƐƐ  ǁŝƚŚ  ƚŚĞŝƌ  ƉĞĞƌƐ͕  ƚĞĂĐŚĞƌƐ  Žƌ  ƌĞĨĞƌ  ƚĞǆƚ  ďŽŽŬƐ 
ƚŽ ĮŶĚ ƚŚĞ ĂŶƐǁĞƌƐ ƚŽ ƚŚĞ YK�͘ ,ŽǁĞǀĞƌ͕  ĂŶƐǁĞƌŝŶŐ ƚŚĞ 
ƋƵĞƐƟŽŶƐ ǁĂƐ ŵĂĚĞ ŽƉƟŽŶĂů ĂŶĚ ŶŽ ƐƉĞĐŝĂů ŝŶĐĞŶƟǀĞ ǁĂƐ 
declared for those who prepare the answers on a regular 
basis. When we started this study, the batch 30 students 
were in the beginning of their third block and the batch 
ϯϭ ƐƚƵĚĞŶƚƐ ǁĞƌĞ ŝŶ ƚŚĞ ďĞŐŝŶŶŝŶŐ ŽĨ ƚŚĞŝƌ ĮƌƐƚ ďůŽĐŬ͘ �ŌĞƌ 
ƚŚĞ  ĐŽŵƉůĞƟŽŶ  ŽĨ  ƚŚĞ  ƌĞƐƉĞĐƟǀĞ  ďůŽĐŬƐ͕  ƚŚĞ  ƐƚƵĚĞŶƚƐ  ŽĨ 
each batch were separated into two groups; the ones who 
worked on the QOD regularly and the ones who did not 
ǁŽƌŬ ŽŶ ƚŚĞ YK�͘ dŚĞ ŵĂƌŬƐ ŽĨ  ƚŚĞƐĞ  ƚǁŽ ŐƌŽƵƉƐ  ŝŶ  ƚŚĞ 
ƐƵďƐĞƋƵĞŶƚ  ĞǆĂŵƐ  ;�ůŽĐŬ ϯ  ĞǆĂŵ  ĨŽƌ ďĂƚĐŚ ϯϬ  ĂŶĚ ďůŽĐŬ 
ϭ  ĞǆĂŵ  ĨŽƌ  ďĂƚĐŚ  ϯϭͿ  ǁĞƌĞ  ĐŽŵƉĂƌĞĚ͘  �  ƋƵĞƐƟŽŶŶĂŝƌĞ 
ĐŽŶƐŝƐƟŶŐ ŽĨ ϴ ŽƉĞŶ ĞŶĚĞĚ ƋƵĞƐƟŽŶƐ ǁĂƐ ŐŝǀĞŶ ƚŽ ďŽƚŚ ƚŚĞ 
groups (those who did the QOD and those who did not do 
ƚŚĞ YK�Ϳ ĂŶĚ ƚŚĞŝƌ ŽƉŝŶŝŽŶƐ ŽŶ ƚŚŝƐ ĞǆĞƌĐŝƐĞ ǁĞƌĞ ĐŽůůĞĐƚĞĚ 
ĂŶĚ  ĐŽŵƉŝůĞĚ͘  dŚĞ  ƌĞƐƵůƚƐ  ǁĞƌĞ  ĐŽŵƉŝůĞĚ  ĂŶĚ  ĂŶĂůǇƐĞĚ 
ƵƐŝŶŐ DŝĐƌŽƐŽŌΠ �ǆĐĞů ĂŶĚ ^W^^ ǀ ϭϲ͘Ϭ ƐƚĂƟƐƟĐĂů ƐŽŌǁĂƌĞ͘

&ŝŌǇ  ƚŚƌĞĞ ƐƚƵĚĞŶƚƐ ŽĨ ďĂƚĐŚ ϯϬ  ;ƐĞŶŝŽƌƐͿ͕ ǁŽƌŬĞĚ ŽŶ  ƚŚĞ 
YK� ƌĞŐƵůĂƌůǇ ĂŶĚ ϱϭ ƐƚƵĚĞŶƚƐ ĚŝĚ ŶŽƚ ǁŽƌŬ ŽŶ YK�͘ ϭϴϰ 
ƐƚƵĚĞŶƚƐ ĨƌŽŵ ďĂƚĐŚ ϯϭ ;ũƵŶŝŽƌƐͿ ǁŽƌŬĞĚ ŽŶ YK� ƌĞŐƵůĂƌůǇ 
and 37 students did not work on QOD.

RESULTS
In the senior batch (batch 30), the mean of the block 3 
�ŶĂƚŽŵǇ ĞǆĂŵŝŶĂƟŽŶ ƐĐŽƌĞƐ ŽĨ ƚŚŽƐĞ ǁŚŽ ǁŽƌŬĞĚ ŽŶ ƚŚĞ 
YK� ǁĂƐ ϲϲ͘ϵϲ ц ϭϯ͘ϴ ;DĞĂŶ ц ^�Ϳ͖ ƚŚĂƚ ǁĂƐ ƐŝŐŶŝĮĐĂŶƚůǇ 
higher (p<0.05) when compared to the mean scores of the 
group who did not work on the QOD, with the mean of 
60.99 ± 13 (Mean ± SD). 

&ƵƌƚŚĞƌ  ŝŶ  ďůŽĐŬ  ///  ƐĐŽƌĞƐ  ;ƉŽƐƚ  ŝŶƚĞƌǀĞŶƟŽŶ  ƚĞƐƚͿ  ŽĨ  ƚŚĞ 
ƐƚƵĚĞŶƚƐ ǁŚŽ ǁŽƌŬĞĚ ŽŶ ƚŚĞ YK� ŚĂĚ ƐŝŐŶŝĮĐĂŶƚůǇ ŚŝŐŚĞƌ 
�ŶĂƚŽŵǇ ĞǆĂŵŝŶĂƟŽŶ  ƐĐŽƌĞƐ  ΀ϲϲ͘ϵϲ ц  ϭϯ͘ϴ  ;DĞĂŶ ц  ^�Ϳ΁ 
as compared to their own performance in Block II (pre 
ŝŶƚĞƌǀĞŶƟŽŶ  ƚĞƐƚͿ  ΀ϲϮ͘Ϯϱ ц ϭϴ͘Ϯϱ  ;DĞĂŶ ц  ^�Ϳ͖  ;ƉфϬ͘ϬϭͿ΁͘ 
dŚĞƐĞ ƌĞƐƵůƚƐ ŝŶĚŝĐĂƚĞ ƚŚĂƚ YK� ƐŝŐŶŝĮĐĂŶƚůǇ ŝŵƉƌŽǀĞĚ ƚŚĞ 
performance of these students.     

/Ŷ ƚŚĞ ũƵŶŝŽƌ ďĂƚĐŚ ;ďĂƚĐŚ ϯϭͿ͕ ƚŚĞ ƉŽƐŝƟǀĞ ŝŵƉĂĐƚ ŽĨ YK� 
ǁĂƐ ƐƟůů ŵŽƌĞ ĞǀŝĚĞŶƚ͘ dŚĞ ŵĞĂŶ ŽĨ ƚŚĞ ďůŽĐŬ ϭ �ŶĂƚŽŵǇ 
ĞǆĂŵŝŶĂƟŽŶ ƐĐŽƌĞƐ ŽĨ ƚŚŽƐĞ ǁŚŽ ĚŝĚ ƚŚĞ YK� ǁĂƐ ϲϰ͘ϱϯ ц 
ϭϯ͘ϳϰ ;DĞĂŶ ц ̂ �Ϳ͖ ǁŚŝĐŚ ǁĂƐ ƐŝŐŶŝĮĐĂŶƚůǇ ŚŝŐŚĞƌ ;ƉфϬ͘ϬϬϭͿ 
than those who did not work on the QOD with a mean 
ƐĐŽƌĞ ŽĨ ϱϱ͘ϴϲ ц ϭϮ͘ϲϱ ;DĞĂŶ ц ^�Ϳ͘

^ŝŶĐĞ ƚŚĞ ũƵŶŝŽƌ ďĂƚĐŚ ƐƚƵĚĞŶƚƐ ǁĞƌĞ ŝŶ ƚŚĞŝƌ ĮƌƐƚ ďůŽĐŬ ŝŶ 
ĮƌƐƚ  ƐĞŵĞƐƚĞƌ Žƌ D��^͕ ǁĞ ǁĞƌĞ ŶŽƚ ĂďůĞ ĐŽŵƉĂƌĞ  ƚŚĞŝƌ 
ƉƌĞ ĂŶĚ ƉŽƐƚ  ŝŶƚĞƌǀĞŶƟŽŶ ĂƐ ƚŚĞǇ ĚŝĚ ŶŽƚ ŚĂǀĞ ĂŶǇ ďůŽĐŬ 
ĞǆĂŵŝŶĂƟŽŶ ďĞĨŽƌĞ ƚŚĞ ŝŶƚĞƌǀĞŶƟŽŶ͘  

dŚĞ ƐƵŵŵĂƌǇ ŽĨ ƚŚĞ ŽƉŝŶŝŽŶƐ ŽĨ ƚŚĞ ƐƚƵĚĞŶƚƐ ;ƌĞƐƵůƚ ŽĨ ƚŚĞ 
ƋƵĞƐƟŽŶŶĂŝƌĞ  ƐƵƌǀĞǇͿ  ŝƐ  ŐŝǀĞŶ  ŝŶ  ƚŚĞ  ĨŽůůŽǁŝŶŐ  ŐƌĂƉŚƐ͘  /Ŷ 
the graphs, Group A refers to those who worked on the 
QOD and Group B refers to those who did not work on the 
QOD. 
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Figure 1. The above figures are the graphical representation of 
the data obtained for their liking towards answering the QOD. 

Figure 3. The above figures are the graphical representation of 
the students’ opinion regarding the challenging nature of the 
QOD.

Figure 4. The above graphs represent the ways used by the 
students in finding out the answers for QOD. 

Figure 2. The above figures show the graphical representation 
of the responses regarding QOD keeping the students up to date 
with their topics of everyday study. 

Figure 5. The above graphs represent the opinion of students 
regarding the ability of the questions testing the prior knowledge 
of students before answering the QOD.  

Figure 6. The above graphs represent the influence of QOD on 
the students performance in the block examinations  

GROUP A: (Those who worked on the QOD)

(QUESTION 01: Did you like answering the QOD)

[Q1 – Question, 30 & 31 Batches, A – Those who answered 
QOD]

 

(QUESTION 03: Were the QOD challenging?)

[Q3 – Question, 30 & 31 Batches, A – Those who answered 
QOD]

(QUESTION 04: How did you prepare the answers for the 
question?) [Q4 – Question, 30 & 31 Batches, A – Those 
who answered QOD]

(QUESTION 02: Did the QOD help in keeping you up to 
date with studies?) 

[Q 2-Question, 30 & 31 Batches, A- Those who answered 
QOD]

(QUESTION 05: Did the questions test your prior 
knowledge?)

[Q5 – Question, 30 & 31 Batches, A – Those who answered 
QOD]

(QUESTION 06: In what way did the question of the day 
influence your test/ block exam results?)

[Q 6– Question, 30 & 31 Batches, A – Those who answered 
QOD]
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Figure 7. The above graphs show the existence of drawbacks (if 
any) with respect to the question of the day. 

(QUESTION 7: Is there any drawback regarding the 
question of the day?)

[Q7 – Question, 30 & 31 Batches, A – Those who answered 
QOD]

QUESTION 8: Can you give any advantages or disadvantages 
of the questions of the day?

ADVANTAGES:

 

Figure 8. The above graphs show the advantages of QOD 
according to the students. 

[Q8 – Question, 30 & 31 Batches, A – Those who answered 
QOD]

 

Figure 9. The above graphs show the disadvantages of QOD 
according to the students.

Figure 12. The above graph summarizes the opinion of students, 
if QOD improved their learning.

Figure 11. The above graphs represent the student’s opinion of 
QOD having any adverse effects on their studies. 

Figure 10. The above graphs summarize the opinion of students 
for not taking up the QOD.

[Q8– Question, 30 & 31 Batches, A – Those who answered 
QOD]

GROUP B: (Those who did not work on the QOD)

DISADVANTAGES:

(QUESTION 03:  Do you think answering the question of 
the day can improve your learning?)

[Q3– Question, 30 & 31 Batches, B – Those who did not 
take the QOD]

(QUESTION 02:  Did it have any adverse effect on your 
studies?)

[Q2 – Question, 30 & 31 Batches, B – Those who did not 
take the QOD]

(QUESTION 01: What was the main reason for not 
answering the question of the day regularly?)

[Q1– Question, 30 & 31 Batches, B – Those who did not 
take the QOD]
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QUESTION 08: OTHER COMMENTS

ͻ EŽ ĐŽŵŵĞŶƚƐ ʹ dŚŝƐ ǁĂƐ ƚŚĞ ƌĞƐƉŽŶƐĞ ĨƌŽŵ ŵŽƐƚ ŽĨ ƚŚĞ 
students. 

Some of the other comments were (sorted in ascending 
ĂůƉŚĂďĞƟĐĂů ŽƌĚĞƌͿ͗

ͻ �ŚĞĐŬ ĂŶƐǁĞƌƐ ĞǀĞƌǇ ĚĂǇ ĂŶĚ ĚŝƐĐƵƐƐ ĚƵƌŝŶŐ ĚŝƐƐĞĐƟŽŶ 
class

ͻ �ŽŶƟŶƵĞ ŐŝǀŝŶŐ ƋƵĞƐƟŽŶ ŽĨ ƚŚĞ ĚĂǇ

ͻ �ŝƐƉůĂǇ ĂŶƐǁĞƌƐ ĨŽƌ ĞƐƐĂǇ ƋƵĞƐƟŽŶƐ

ͻ �Ž ŶŽƚ ŐŝǀĞ ƚŚĞ ƋƵĞƐƟŽŶƐ ĞǀĞƌǇĚĂǇ

ͻ �ŽŶ͛ƚ ŬŶŽǁ ĂŶǇƚŚŝŶŐ ƌĞŐĂƌĚŝŶŐ ǁŚŽ ǁĂŶƚƐ ŝƚ Žƌ ŶŽƚ

ͻ / ŚŽƉĞ ƚŚĞ YK� ǁŝůů ƌĞŵĂŝŶ

ͻ / ůŽǀĞ YK�

ͻ /ƚƐ ƉƌŽďůĞŵ ŽŶ ŽƵƌ ƐŝĚĞ ʹ Ϯ ƐƚƵĚĞŶƚƐ

ͻ <ĞĞƉ ŝƚ ƵƉ

ͻ DĂŬĞ ŝƚ ĐŽŵƉƵůƐŽƌǇ

ͻ EŽ ŽŶĞ ŝŶĨŽƌŵĞĚ ŵĞ͘ / ŚĂǀĞ ďĞĞŶ ĚŝƐĐƌŝŵŝŶĂƚĞĚ

DISCUSSION
/ƚ ŚĂƐ ďĞĞŶ ŬŶŽǁŶ ƐŝŶĐĞ ĂŐĞƐ  ƚŚĂƚ ƉƌĂĐƟĐĞ ŵĂŬĞƐ Ă ŵĂŶ 
ƉĞƌĨĞĐƚ͘  �Ƶƚ  ƉƌĂĐƟĐŝŶŐ  ŝŶ  ƚŚĞ  ǁƌŽŶŐ  ĚŝƌĞĐƟŽŶ  ĐĂŶ  ďĞ  Ă 
ǁĂƐƚĞ ŽĨ ǀĂůƵĂďůĞ ƟŵĞ ;ĞƐƉĞĐŝĂůůǇ ĨŽƌ ƐƚƵĚĞŶƚƐͿ ĂƐ ǁĞůů ĂƐ 
resources. Proper guidance has played an important role 
ŝŶ ĞǀĞƌǇ  ƐƚƵĚĞŶƚ Ɛ͛  ůŝĨĞ͘ tŝƚŚ  ƚŚŝƐ  ŝŶ ŵŝŶĚ͕  ƚǁŽ ďĂƚĐŚĞƐ ŽĨ 
ƐƚƵĚĞŶƚƐ ǁĞƌĞ ƉƌŽǀŝĚĞĚ ǁŝƚŚ ͞YƵĞƐƟŽŶ ŽĨ ƚŚĞ ĚĂǇ͟ ;YK�Ϳ͕ 
ǁŚĞƌĞ  ƚŚĞǇ  ƌĞĐĞŝǀĞĚ  Ă  ƐĞƚ  ŽĨ  ƋƵĞƐƟŽŶƐ  ĨƌŽŵ  ŚƵŵĂŶ 
�ŶĂƚŽŵǇ͕  ĨŽƌ ƚŚĞŵ ƚŽ ƐŽůǀĞ͘ dŚĞ ƐƚƌƵĐƚƵƌĞĚ ƋƵĞƐƟŽŶŶĂŝƌĞ 
ĐŽŶƐŝƐƚĞĚ ŽĨ ϴ ƋƵĞƐƟŽŶƐ ǁŝƚŚ Ă ƐůŝŐŚƚ ĚŝīĞƌĞŶĐĞ ĨŽƌ ƚŚŽƐĞ 
ǁŚŽ ǁŽƌŬĞĚ ŽŶ ƚŚĞ YK� ĂŶĚ ƚŚŽƐĞ ǁŚŽ ĚŝĚ ŶŽƚ͘ ,ŽǁĞǀĞƌ͕  
ƚŚĞ  ƐĂŵĞ  ƉĂƩĞƌŶ ǁĂƐ ŵĂŝŶƚĂŝŶĞĚ  ĨŽƌ  ƚŚĞ  ƚǁŽ  ŐƌŽƵƉƐ  ŝŶ 
ďŽƚŚ ƚŚĞ ďĂƚĐŚĞƐ ĚƵƌŝŶŐ ƚŚĞ ĐŽůůĞĐƟŽŶ ŽĨ ƚŚĞ ĨĞĞĚďĂĐŬ͘

Figure 13. The above graph provides the summary of student’s 
opinion, if their performance would have been better if they had 
worked on the QOD.

Figure 14. The number of students who did or did not collect the 
QOD everyday is represented in the above graph.

Figure 15. The above graph represents the numbers of  students 
who had worked on the QOD at least once.

Figure 16. Student’s suggestions to the teachers regarding the 
QOD have been summarized in the above graphs. 

(QUESTION 04:  Do you agree that if you had worked on 
the question of the day it could have improved your exam 
scores?)

[Q4 – Question, 30 & 31 Batches, B – Those who did not 
take the QOD]

(QUESTION 05: Did you collect the question of the day 
every day?)

[Q5 – Question, 30 & 31 Batches, B – Those who did not 
take the QOD]

(QUESTION 06:  Did you work on the question of the day 
at least once?)

[Q6 – Question, 30 & 31 Batches, B – Those who did not 
take the QOD]

(QUESTION 07: Do you have any suggestions to the 
teachers regarding the question of the day?)

[Q7 – Question, 30 & 31 Batches, B – Those who did not 
take the QOD]
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hƐƵĂůůǇ͕  ƐƚƵĚĞŶƚƐ ŚĂǀĞ ƚŚĞ ƚĞŶĚĞŶĐǇ ƚŽ ƉŽƐƚƉŽŶĞ ƚŚĞ ĚĂǇ Ɛ͛ 
ƚŽƉŝĐ  ĨŽƌ  ƚŚĞ  ŶĞǆƚ  ĚĂǇ  ĂŶĚ  ƚŚŝƐ  ŚĂďŝƚ͕  ƉƵƐŚĞƐ  ƚŚĞŵ  ŝŶƚŽ 
ƚŚĞ ĮŶĂů ĚĂǇƐ ďĞĨŽƌĞ ƚŚĞ ĞǆĂŵŝŶĂƟŽŶƐ ǁŚĞƌĞ ƚŚĞǇ  ĨĂŝů  ƚŽ 
cover the topics leading to their under performance. In this 
ƐƚƵĚǇ͕  ĂŶ ĂƩĞŵƉƚ ŚĂƐ ďĞĞŶ ŵĂĚĞ ƚŽ ƌĞǀĞƌƐĞ ƚŚŝƐ ĂĚǀĞƌƐĞ 
ŚĂďŝƚ͘  dŚŝƐ  ƐƚƵĚǇ  ƐŚŽǁƐ  ƚŚĂƚ ďǇ  ƌĞŐƵůĂƌůǇ ǁŽƌŬŝŶŐ ŽŶ  ƚŚĞ 
YK�͕ ƐƚƵĚĞŶƚƐ ǁĞƌĞ ĂďůĞ ƚŽ ƉĞƌĨŽƌŵ ďĞƩĞƌ ŝŶ ƚŚĞŝƌ ďůŽĐŬ 
ĞǆĂŵŝŶĂƟŽŶƐ  ŝŶ  ĂĚĚŝƟŽŶ  ƚŽ  ƚŚĞ  ŝŵƉƌŽǀĞŵĞŶƚ  ŝŶ  ƚŚĞŝƌ 
ůĞĂƌŶŝŶŐ  ĂŶĚ  ƵŶĚĞƌƐƚĂŶĚŝŶŐ  ĐĂƉĂďŝůŝƟĞƐ  ŽĨ  ƚŚĞ  ƐƵďũĞĐƚ͘ 
DŽƐƚ ŽĨ ƚŚĞ ƐƚƵĚĞŶƚƐ ĚŝĚ ůŝŬĞ ǁŽƌŬŝŶŐ ŽŶ ƚŚĞ YK� ;&ŝŐƵƌĞ 
ϭͿ d͘ŚĞ  ƐŝŐŶŝĮĐĂŶƚ  ŝŵƉƌŽǀĞŵĞŶƚ  ŝŶ  ƚŚĞ  ƉĞƌĨŽƌŵĂŶĐĞ  ŽĨ 
ƐƚƵĚĞŶƚƐ ŝŶ ƚŚĞŝƌ ďůŽĐŬ ĞǆĂŵŝŶĂƟŽŶƐ ƉƌŽǀĞƐ ƚŚĂƚ ƚŚĞ YK� 
ŚĂƐ  ďĞĞŶ  ĞīĞĐƟǀĞ  ŝŶ  ŝŵƉƌŽǀŝŶŐ  ƚŚĞ  ůĞĂƌŶŝŶŐ  ĂďŝůŝƟĞƐ  ŽĨ 
students and improved on their searching for answers using 
ĚŝīĞƌĞŶƚ ŵŽĚĞƐ ŽĨ ĂƉƉƌŽĂĐŚ ƌĂƚŚĞƌ ƚŚĂŶ ƚŚĞ ĐŽŶǀĞŶƟŽŶĂů 
ƚĞǆƚ  ďŽŽŬ  ŽŶůǇ ŵĞƚŚŽĚ  ;&ŝŐƵƌĞ  ϰͿ͘  /ƚ  ŚĂƐ  ĂůƐŽ  ƉƌŽǀŝĚĞĚ  Ă 
ƉƌŽƉĞƌ  ŐƵŝĚĂŶĐĞ  ĨŽƌ  ƚŚĞŝƌ  ƵŶĚĞƌƐƚĂŶĚŝŶŐ  ŽĨ  ƚŚĞ  ƐƵďũĞĐƚ 
ǁŚŝĐŚ ŝƐ ĞƐƐĞŶƟĂů ŝŶ Ă ƉƌŽĨĞƐƐŝŽŶ ƐƵĐŚ ĂƐ ŵĞĚŝĐŝŶĞ ;&ŝŐƵƌĞ 
ϯͿ͘  dŚĞ ŚŝŐŚĞƌ  ƐŝŐŶŝĮĐĂŶĐĞ  ůĞǀĞůƐ  ŽĨ  ƉĞƌĨŽƌŵĂŶĐĞ  ƐĞĞŶ  ŝŶ 
ƚŚĞ ũƵŶŝŽƌƐ ĐŽƵůĚ ƉŽƐƐŝďůǇ ďĞ ĚƵĞ ƚŽ ƚŚĞŝƌ ŶĂƐĐĞŶƚ ƐƚĂŐĞ ŝŶ 
ƚŚĞ ƵŶĚĞƌƐƚĂŶĚŝŶŐ ŽĨ ƚŚĞ ŵĞƚŚŽĚƐ ŽĨ ƐƚƵĚǇŝŶŐ ƚŚĞ ƐƵďũĞĐƚ 
ƚŚĂƚ ŚĂƐ ďĞĞŶ ĞĸĐŝĞŶƚůǇ ŵŽůĚĞĚ ďǇ ǁŽƌŬŝŶŐ ŽŶ ƚŚĞ YK�͘ 
Whereas, the senior who have already completed two 
blocks, were possibly more familiar than the fresher with 
ƌĞƐƉĞĐƚ  ƚŽ  ƚŚĞ  ƐƚƵĚǇŝŶŐ  ƉĂƩĞƌŶ  ĂŶĚ  ƵŶĚĞƌƐƚĂŶĚŝŶŐ  ƚŚĞ 
ƋƵĞƐƟŽŶƐ͘ �ĞƐƉŝƚĞ  ƚŚĞ  ĨĂŵŝůŝĂƌŝƚǇ ŽĨ  ƚŚĞ  ƐĞŶŝŽƌƐ ǁŝƚŚ  ƚŚĞ 
ƐƵďũĞĐƚ  ĂŶĚ  ƚŚĞ  ĞǆĂŵŝŶĂƟŽŶ  ƉĂƩĞƌŶ͕  YK� ǁĂƐ  ĞīĞĐƟǀĞ 
ŝŶ ŝŵƉƌŽǀŝŶŐ ƚŚĞŝƌ ŽǀĞƌĂůů ƐĐŽƌĞƐ ŝŶ ƚŚĞ ďůŽĐŬ ĞǆĂŵŝŶĂƟŽŶ 
when compared with those who did not work on the QOD.

Case based studies have been one of the studying methods 
ƚŚĂƚ ĐĂŶ ŝŶĐƌĞĂƐĞ ƚŚĞ ĐƵƌŝŽƐŝƚǇ ŽĨ ƚŚĞ ƐƚƵĚĞŶƚƐ͘ ,ƵŶƟŶŐ ĨŽƌ 
the unknown facts and looking for answers in a case based 
ƐƚƵĚǇ͕   ŝƐ Ă ŐŽŽĚ ǁĂǇ ŽĨ  ŝŶĐƌĞĂƐŝŶŐ Ă ƐƚƵĚĞŶƚ Ɛ͛ ĐƵƌŝŽƐŝƚǇ ŽĨ 
ƚŚĞ ƐƵďũĞĐƚ͘ DŽƐƚ ŽĨ  ƚŚĞ ƐƚƵĚĞŶƚƐ ŚĂǀĞ ĞŶũŽǇĞĚ ƚŚĞ YK� 
ĂŶĚ ŚĂǀĞ  ƚĂŬĞŶ  ŝŶƚĞƌĞƐƚ  ŝŶ ĮŶĚŝŶŐ ŽƵƚ  ƚŚĞ ĂŶƐǁĞƌ ĞǆĐĞƉƚ 
ĨŽƌ Ă ĨĞǁ ǁŚŽ ĞǆƉĞƌŝĞŶĐĞĚ ŝƚ ƚŚĞ ŽƚŚĞƌ ǁĂǇ ƌŽƵŶĚ ;&ŝŐƵƌĞ 
ϭͿ͘ dŚŽƐĞ ǁŚŽ ĚŝĚ ŶŽƚ ĐŚŽŽƐĞ ƚŽ ǁŽƌŬ ŽŶ ƚŚĞ YK� ƉƌŝŵĂƌŝůǇ 
ĨĞůƚ  ƚŚĞǇ ǁŽƵůĚ  ůĂĐŬ ƟŵĞ ĨŽƌ  ŝƚ͘ KƚŚĞƌ ƌĞĂƐŽŶƐ ǁĞƌĞ ƚŚĞŝƌ 
ŽǁŶ  ůĂǌŝŶĞƐƐ  ĂŶĚ  ƚŚĞ  ůŽĂĚ  ŽĨ  ŽƚŚĞƌ  ƐƵďũĞĐƚƐ  ƚŚĂƚ  ĐŽƵůĚ 
ŵĂŬĞ ǁŽƌŬŝŶŐ ŽŶ  ƚŚĞ YK� Ă ďƵƌĚĞŶ  ĨŽƌ  ƚŚĞŵ͘  &ƌŽŵ  ƚŚĞ 
responses, it is clear that they did not see any precise 
demerits for working on the QOD and most of the reasons 
ĨƌŽŵ ƚŚĞŝƌ ŽǁŶ ƉĞƌƐƉĞĐƟǀĞ ;&ŝŐƵƌĞ ϴ͕ϵͿ͘  /Ĩ ƚŚĞƐĞ ƐƚƵĚĞŶƚƐ 
had pushed themselves a bit hard, they could have 
ƉƌŽďĂďůǇ ǁŽƌŬĞĚ ŽŶ ƚŚĞ YK� ĂŶĚ ĂůƐŽ ƌĞĂƉĞĚ ŝƚƐ ďĞŶĞĮƚƐ 
ůŝŬĞ ƚŚĞ ŽƚŚĞƌ ŐƌŽƵƉ ǁŚŽ ǁŽƌŬĞĚ ŽŶ ƚŚĞ YK� ;&ŝŐƵƌĞ ϭϯͿ͘ 
dŚŝƐ  ŝƐ  ƐĞĞŶ  ĨƌŽŵ ŵĂũŽƌŝƚǇ ŽĨ  ƚŚĞŵ ĮŶĚŝŶŐ ŶŽ ĚƌĂǁďĂĐŬƐ 
ǁŝƚŚ ǁŽƌŬŝŶŐ ŽŶ ƚŚĞ YK� ;&ŝŐƵƌĞ ϳͿ ĂŶĚ ƚŚŽƐĞ ǁŚŽ ĚŝĚ ŶŽƚ 
ǁŽƌŬ ŽŶ ƚŚĞ YK� ĂůƐŽ ĚŝĚ ŶŽƚ ƐĞĞ ĂŶǇ ĂĚǀĞƌƐĞ ĞīĞĐƚƐ ŽŶ 
ƚŚĞŝƌ ƐƚƵĚŝĞƐ ďǇ ǁŽƌŬŝŶŐ ŽŶ ŝƚ ;&ŝŐƵƌĞ ϭϭͿ͘

hƉĚĂƟŶŐ  ƚŚĞŝƌ  ŬŶŽǁůĞĚŐĞ  ŝŶ  ƚŚĞ  ĮĞůĚ  ŽĨ  ĂŶĂƚŽŵǇ  ǁĂƐ 
Ă  ŵĂũŽƌ  ĨĂĐƚŽƌ  ƐĞĞŶ  ǁŚŝůĞ  ǁŽƌŬŝŶŐ  ŽŶ  ƚŚĞ  YK�  ďǇ  ƚŚĞ 
ƐƚƵĚĞŶƚƐ ƚŚĞŵƐĞůǀĞƐ͘ dŚŝƐ ŝƐ Ă ŵĂũŽƌ ƉŽŝŶƚ ǁŚĞŶ ŝƚ ĐŽŵĞƐ 
ƚŽ ŵĞĚŝĐŝŶĞ͕ ĂƐ ƚŚĞ ŬŶŽǁůĞĚŐĞ ŽĨ �ŶĂƚŽŵǇ ŝƐ ǀĞƌǇ ĞƐƐĞŶƟĂů 
for being a doctor. It has always been a tedious task for 
ƐƚƵĚĞŶƚƐ ƚŽ ŬĞĞƉ ƚŚĞŵƐĞůǀĞƐ ƵƉĚĂƚĞĚ ŝŶ ƚŚŝƐ ĮĞůĚ ĂŶĚ YK� 

ǁŽƵůĚ ďĞ ĂŶ ĂĚĚŝƟŽŶĂů ǁĂǇ ŽĨ ŝŵƉƌŽǀŝŶŐ ƚŚĞŝƌ ŬŶŽǁůĞĚŐĞ 
ƌĞŐƵůĂƌůǇ ;&ŝŐƵƌĞ ϮͿ͘

�ŚĂůůĞŶŐĞƐ  ĂŶĚ  ŵǇƐƚĞƌŝĞƐ  ŚĂǀĞ  ĂůǁĂǇƐ  ĂƩƌĂĐƚĞĚ  ĂŶǇŽŶĞ͘ 
Students especially, have the keen urge to learn more and 
ǁŚĞŶ  ƚŚĞ  ƐƚƵĚŝĞƐ  ƚŚĞŵƐĞůǀĞƐ  ĂƌĞ  ĐŚĂůůĞŶŐŝŶŐ͕  ŝƚ  ĂƩƌĂĐƚƐ 
ŵŽƌĞ ŽĨ ƚŚĞŝƌ ĂƩĞŶƟŽŶ͘ DŽƐƚ ŽĨ ƚŚĞ ƐƚƵĚĞŶƚƐ ĨĞůƚ ƚŚĂƚ ƚŚĞ 
QOD was challenging. Even those who had not worked on 
the QOD felt and have agreed that working on it would 
ŝŵƉƌŽǀĞ  ƚŚĞŝƌ  ůĞĂƌŶŝŶŐ ƉƌŽĐĞƐƐ  ;&ŝŐƵƌĞ ϭϮͿ͘  dŚĞ  ƌĞƐƉŽŶƐĞ 
from the students who did not work on the QOD shows 
ŶŽ ŶĞŐĂƟǀĞ ƌĞŵĂƌŬƐ ŽŶ ŝƚ͕ ďƵƚ ŝƚ ŝƐ ŵĂŝŶůǇ ƚŚĞ ůĂĐŬ ŽĨ ƟŵĞ 
ǁŚŝĐŚ ŚĂĚ ŚŝŶĚĞƌĞĚ ƚŚĞŝƌ ǁŽƌŬŝŶŐ ŽŶ ƚŚĞ YK� ;&ŝŐƵƌĞ ϭϬͿ͘ 
dŚĞǇ ǁĂŶƚĞĚ ƚŽ ǁŽƌŬ ŽŶ ƚŚĞ YK� ĂŶĚ ƚŚĞǇ ĂůƐŽ ƵŶĚĞƌƐƚŽŽĚ 
ƚŚĞ ƉŽƐŝƟǀĞ ŝŶŇƵĞŶĐĞ ŽĨ YK� ŽŶ ƚŚĞŝƌ ƉĞƌĨŽƌŵĂŶĐĞ ŝŶ ƚŚĞ 
ĞǆĂŵŝŶĂƟŽŶƐ ;&ŝŐƵƌĞ ϭϯͿ͘ ^Ɵůů͕  ƚŚĞ  ůĂĐŬ ŽĨ ƟŵĞ ĂŶĚ ŽƚŚĞƌ 
minor interferences in their thought process had kept them 
ĨƌŽŵ ƐŽůǀŝŶŐ ƚŚĞ YK�͘ � ůŝƩůĞ ďŝƚ ŽĨ ƚƌĂŝŶŝŶŐ ƚŚŽƐĞ ǁŝƚŚ ƟŵĞ 
ŵĂŶĂŐĞŵĞŶƚ  ǁŽƵůĚ  ƉƌŽŵŽƚĞ  ƚŚĞŝƌ  ĞĸĐŝĞŶĐǇ  ŝŶ  ƵƟůŝǌŝŶŐ 
the hours in a day, which could provide room for working 
on the QOD.

Acquiring knowledge these days has become many a fold 
ĞĂƐŝĞƌ  ĐŽŵƉĂƌĞĚ ǁŝƚŚ  ƚŚĞ  ŽůĚĞŶ  ĚĂǇƐ͘ ,ĞƌĞ  ŝŶ  ƚŚŝƐ  ƐƚƵĚǇ 
the students were not restricted to any kind of source 
ĨŽƌ ƚŚĞ ĂŶƐǁĞƌ ĂŶĚ ǁĞƌĞ ĨƌĞĞ ƚŽ ĞǆƉůŽƌĞ ƚŚĞ ǀĂƐƚ ĂƌĞĂƐ ŽĨ 
ŝŶĨŽƌŵĂƟŽŶ ĨŽƌ ƚŚĞ ĂŶƐǁĞƌƐ ƚŽ ƚŚĞ ƋƵĞƐƟŽŶƐ ŝŶ ƚŚĞ YK�͘ 
DŽƐƚ ŽĨ ƚŚĞ ƐƚƵĚĞŶƚƐ ŚĂĚ ƌĞĨĞƌƌĞĚ ƚŽ ƚŚĞ ƚĞǆƚ ďŽŽŬƐ͕ ŶŽƚĞƐ 
ĂŶĚ ĂůƐŽ ƚĞĂĐŚĞƌƐ ;&ŝŐƵƌĞ ϰͿ͘ dŚĞƌĞ ŝƐ ƚŚŝƐ ĚŝŐŝƚĂů ŝŶƚĞƌǀĞŶƟŽŶ 
ŝŶ ĂŶǇ ĂƐƉĞĐƚ ŽĨ ůŝĨĞ ĂŶĚ ĞǀĞŶ ŝŶ ĮŶĚŝŶŐ ƚŚĞ ĂŶƐǁĞƌƐ ƚŽ ƚŚĞ 
ƋƵĞƐƟŽŶ ƚŚĞ ŝŶǀŽůǀĞŵĞŶƚ ŽĨ ƚŚĞ ŝŶƚĞƌŶĞƚ ǁĂƐ ĞǀŝĚĞŶƚ͘

�ǀĞƌǇĚĂǇ  ƌĞĂĚŝŶŐ ŚĂƐ  ƚŚĞ ďĞƐƚ ĞīĞĐƚ ŽŶ  ƚŚĞ  ůĞĂƌŶŝŶŐ ĂŶĚ 
ŵĞŵŽƌǇ ĂƐƉĞĐƚ ŽĨ ƐƚƵĚĞŶƚƐ͘ KƵƌ ŵĂŝŶ ŵŽƩŽ ŝŶ ƚŚŝƐ ƐƚƵĚǇ 
was to pass on a strong message to the students that the 
ĂďŽǀĞ ƐĂŝĚ ƐĞŶƚĞŶĐĞ ǁŽƵůĚ ƌĞĂůůǇ ŵĂŬĞ Ă ůŽƚ ŽĨ ĚŝīĞƌĞŶĐĞ 
ŝŶ ƚŚĞŝƌ ƵŶĚĞƌƐƚĂŶĚŝŶŐ ĂŶĚ ůĞĂƌŶŝŶŐ ƉƌŽĐĞƐƐ͘ dŚĞ ƌĞƐƉŽŶƐĞ 
from the students shows that the message has been 
passed on to them successfully and most of the students 
ŚĂĚ ƚĂŬĞŶ  ŝƚ ƐĞƌŝŽƵƐůǇ ďǇ ƐŽůǀŝŶŐ ƚŚĞ YK� ĞǀĞƌǇ ĚĂǇ͘ dŚŝƐ 
ĐŽŶƟŶƵŽƵƐ  ĞīŽƌƚ  ĨƌŽŵ  ƚŚĞ  ƐƚƵĚĞŶƚƐ  ŚĂĚ  ďĞŶĞĮƚĞĚ  ƚŚĞŵ 
ŝŶ ƚŚĞŝƌ ƐƚƵĚǇ ƉƌŽĐĞƐƐ ĂŶĚ ĂůƐŽ ŚĂĚ Ă ƉŽƐŝƟǀĞ ŝŶŇƵĞŶĐĞ ŝŶ 
ƚŚĞŝƌ  ĞǆĂŵŝŶĂƟŽŶƐ͘  �ƉĂƌƚ  ĨƌŽŵ  ƚŚĞ  ĞǆĂŵŝŶĂƟŽŶ  ƉŽŝŶƚ  ŽĨ 
ǀŝĞǁ͕ ƚŚĞ ŬŶŽǁůĞĚŐĞ ƉĞƌƐƉĞĐƟǀĞ ŚĂĚ ĂůƐŽ ƐĞĞŶ ďĞƩĞƌŵĞŶƚ 
;&ŝŐƵƌĞ ϱͿ͘ dŚĞ ĨĂĐƚ ƚŚĂƚ͕ ĞǀĞŶ ƚŚŽƐĞ ǁŚŽ ĚŝĚ ŶŽƚ ƉƌĞĨĞƌ ƚŽ 
work on the QOD on a regular basis also worked on the 
YK� Ăƚ ůĞĂƐƚ ŽŶĐĞ ƐŚŽǁƐ ƚŚĂƚ ƚŚŝƐ ŚĂƐ ďĞĞŶ ĂŶ ŝŶƚĞƌĞƐƟŶŐ 
ůĞĂƌŶŝŶŐ ĞǆƉĞƌŝĞŶĐĞ ĨŽƌ ƚŚĞ ƐƚƵĚĞŶƚƐ ĂŶĚ ƚŚĞ ŵĞƐƐĂŐĞ ŚĂƐ 
ďĞĞŶ ƉĂƐƐĞĚ ŽŶ ƚŽ ƚŚĞ ǁŚŽůĞ ďĂƚĐŚ ;&ŝŐƵƌĞ ϭϱͿ͘ dŚĞ ĐƵƌŝŽƐŝƚǇ 
and the eagerness to learn had taken them towards that 
ĮƌƐƚ ƐƚĞƉ ŝŶ ƚƌǇŝŶŐ ƚŚĞ YK� Ăƚ ůĞĂƐƚ ŽŶĐĞ ďǇ ŵŽƐƚ ŽĨ ƚŚĞŵ͘ 
Even among those who did not work on the QOD, most of 
ƚŚĞŵ ŚĂĚ ĐŚŽƐĞŶ ƚŽ Ăƚ ůĞĂƐƚ ĐŽůůĞĐƚ ƚŚĞ ƋƵĞƐƟŽŶƐ ĨŽƌ ƚŚĞŝƌ 
ƌĞĨĞƌĞŶĐĞ ƉƵƌƉŽƐĞ ĂŶĚ ĚŝĚ ŶŽƚ ŝŐŶŽƌĞ ŝƚ ĂƐ Ă ǁŚŽůĞ ;&ŝŐƵƌĞ 
14).

WƌŽǀŝĚŝŶŐ ĂŶƐǁĞƌƐ ƚŽ ƚŚĞ ƋƵĞƐƟŽŶƐ ĐŽƵůĚ ƉƌŽďĂďůǇ ƌĞĚƵĐĞ 
ƚŚĞ  ĞīĞĐƟǀĞŶĞƐƐ  ŽĨ  ƚŚĞ  YK�͘  dŚĞ  ƐĞĂƌĐŚ  ĚŽŶĞ  ďǇ  ƚŚĞ 
ƐƚƵĚĞŶƚƐ  ĐĂŶ  ůĞĂĚ  ƚŽ  ŵĂŶǇ  ĚŝīĞƌĞŶƚ  ǁĂǇƐ  ŽĨ  ůĞĂƌŶŝŶŐ 
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ƉƌŽĐĞƐƐ͘  dŚŝƐ  ĐŽƵůĚ  ĂůƐŽ  ďĞ  ƐĞĞŶ  ĂƐ  Ă  ƉŽŝŶƚ  ŽĨ  ŝŶĐƌĞĂƐŝŶŐ 
ƚŚĞ ŝŶƚĞƌĂĐƟŽŶƐ ďĞƚǁĞĞŶ ƚŚĞ ƐƚƵĚĞŶƚƐ ƚŚĞŵƐĞůǀĞƐ ĂŶĚ ĂůƐŽ 
ƚŚĞŝƌ  ŝŶƚĞƌĂĐƟŽŶƐ ǁŽƵůĚ ďĞ ŵŽƌĞ ŽŌĞŶ ǁŝƚŚ ƚŚĞ ƚĞĂĐŚĞƌƐ 
ŝĨ ƚŚĞŝƌ ƉĞĞƌ ĚŝƐĐƵƐƐŝŽŶƐ ƌĞƐƵůƚ ŝŶ ĐŽŶĨƵƐŝŽŶƐ͘ dŚĞ ŚƵŶƚ ĨŽƌ 
ƚŚĞ ĂŶƐǁĞƌƐ ǁŽƵůĚ ůĞĂĚ ƚŚĞŵ ƚŽ ŵĂŶǇ ǁĂǇƐ ŽĨ ŐĞƫŶŐ ƚŽ 
the answers and the same if suitable for them, could be 
ƵƐĞĨƵů  ŝŶ  ƚŚĞ  ůŽŶŐ  ƚĞƌŵ͘  dŚĞ  ƌĞƐƉŽŶƐĞƐ  ƐŚŽǁ  ƚŚĂƚ  ĂƉĂƌƚ 
ĨƌŽŵ ƚŚĞ ŝŶƚĞƌĞƐƟŶŐ ĂƐƉĞĐƚ ĂŶĚ ƚŚĞ ŬŶŽǁůĞĚŐĞ ĚĞǀĞůŽƉŝŶŐ 
ƉĞƌƐƉĞĐƟǀĞƐ ŽĨ YK�͕ ƐŽŵĞ ƐƚƵĚĞŶƚƐ ǁŽƵůĚ ůŝŬĞ ƚŽ ŚĂǀĞ ƚŚĞ 
ĂŶƐǁĞƌƐ ;&ŝŐƵƌĞ ϭϲͿ͘ 'ŝǀŝŶŐ ƚŚĞ ĂŶƐǁĞƌƐ ǁŽƵůĚ ŚĞůƉ ƚŚĞŵ 
Žƌ ƌĞĚƵĐĞ ƚŚĞŝƌ ŝŶƚĞƌĞƐƚ ŝŶ ƐŽůǀŝŶŐ ƚŚĞŝƌ ƋƵĞƐƟŽŶƐ͕ ƌĞŵĂŝŶƐ 
a point of debate at the moment. 

�ƉĂƌƚ  ĨƌŽŵ  ƚŚĞ ƋƵĞƐƟŽŶŶĂŝƌĞ  ƌĞƐƉŽŶƐĞ  ƐƵŵŵĂƌŝǌŝŶŐ͕  ƚŚĞ 
ƌĞƐƵůƚƐ ŽĨ  ƚŚĞƐĞ  ƐƚƵĚĞŶƚƐ  ŝŶ  ƚŚĞ ďůŽĐŬ ĞǆĂŵŝŶĂƟŽŶƐ ǁĞƌĞ 
analyzed and it was clearly seen that those who worked on 
the QOD had outperformed the other group of students. 
dŚŝƐ ĐůĞĂƌůǇ ŝŶĚŝĐĂƚĞƐ ƚŚĂƚ ƚŚĞ ŝŵƉůĞŵĞŶƚĂƟŽŶ ŽĨ YK� ŚĂƐ 
been successful and contributed in the improvement of 
student performance. On a whole, QOD increased their 
ƵŶĚĞƌƐƚĂŶĚŝŶŐ ŽĨ  ƚŚĞ ƐƵďũĞĐƚ͕ ŵĂĚĞ ĚĂŝůǇ  ƌĞĂĚŝŶŐ Ă ŚĂďŝƚ 
ĂŶĚ ĮŶĂůůǇ ƉƌŽǀŝĚĞĚ ƚŚĞŵ ƚŚĞ ĂďŝůŝƚǇ ƚŽ ƐĐŽƌĞ ŵŽƌĞ ŝŶ ƚŚĞ 
ĞǆĂŵŝŶĂƟŽŶƐ͘ 

^ƚƵĚĞŶƚƐ ŚĂǀĞ ƚŚĞŝƌ ŽǁŶ ĂďŝůŝƟĞƐ ĂŶĚ ƉŽƚĞŶƟĂůƐ͘ /ƚ ŝƐ ǁŚĞŶ 
ƚŚĞǇ ƵŶĚĞƌƐƚĂŶĚ ĂŶĚ ĞǆƉůŽƌĞ ƚŚĞŝƌ ƉŽƚĞŶƟĂůƐ ƚŽ ƌĞĂĐŚ ƚŚĞŝƌ 
ŐŽĂůƐ͕ ƚŚĞǇ ŐĂŝŶ ŵŽƌĞ ĐŽŶĮĚĞŶĐĞ ĂŶĚ ŵŽƟǀĂƚĞ ƚŚĞŵƐĞůǀĞƐ 
towards success.5  dŚĞƌĞ  ĂƌĞ  ǀĂƌŝŽƵƐ  ŵĞƚŚŽĚƐ  ďǇ  ǁŚŝĐŚ 
ƐƚƵĚĞŶƚƐ ĚŽ ƚŚĞŝƌ ůĞĂƌŶŝŶŐ ĂĐƟǀŝƟĞƐ ĂŶĚ ƚŚĞƌĞ ĂƌĞ ǀĂƌŝŽƵƐ 
ŵĞƚŚŽĚƐ  ŽĨ  ŵŽƟǀĂƟŽŶ͕  ǁŚŝĐŚ  ǀĂƌǇ  ĨƌŽŵ  ŝŶĚŝǀŝĚƵĂů  ƚŽ 
ŝŶĚŝǀŝĚƵĂů͘ dŚĞƌĞ ĂƌĞ ǀĂƌŝŽƵƐ ŝŶƚĞƌǀĞŶƟŽŶƐ ƚŚĂƚ ŚĂǀĞ ďĞĞŶ 
tried out by teachers and there are studies that have been 
conducted to assess the impact of these various teaching 
methodologies.2-15 In all these aspects of teaching and 

ŝŶƚĞƌǀĞŶƟŽŶ͕  ƚŚĞ ŵĂŝŶ ŵŽƩŽ ǁĂƐ  ƚŽ  ƚƌǇ  ƚŽ  ŝŵƉƌŽǀĞ  ƚŚĞ 
ƐƚƵĚĞŶƚƐ͛ ŬŶŽǁůĞĚŐĞ ĂŶĚ ŐƵŝĚĞ ƐƚƵĚĞŶƚƐ ƚŽǁĂƌĚƐ ƐƵĐĐĞƐƐ͘ 
KƵƌ ŵĞƚŚŽĚ ŝƐ ŽŶĞ ŽĨ ƚŚĞ ŶĞǁ ŝŶƚĞƌǀĞŶƟŽŶƐ ĞǆĞĐƵƚĞĚ ŝŶ ƚŚĞ 
ĚĞǀĞůŽƉŵĞŶƚ ĂŶĚ ĞĚƵĐĂƟŽŶ ƉƌŽĐĞƐƐ ŽĨ ĮƌƐƚ ǇĞĂƌ ŵĞĚŝĐĂů 
ƐƚƵĚĞŶƚƐ͘ dŚĞ ƌĞƐƵůƚƐ ĂŶĚ ƉĞƌĨŽƌŵĂŶĐĞ ŽĨ ƚŚĞ ƐƚƵĚĞŶƚƐ  ŝŶ 
ƚŚĞ ďůŽĐŬ ĞǆĂŵŝŶĂƟŽŶ ƐƉĞĂŬƐ ĨŽƌ ŝƚƐĞůĨ ĂďŽƵƚ ƚŚĞ ŝŵƉĂĐƚ ŽĨ 
YK� ŽŶ ƚŚĞ ůĞĂƌŶŝŶŐ ƉƌŽĐĞƐƐ ŽĨ ƐƚƵĚĞŶƚƐ͘ dŚŝƐ ĂůŽŶŐ ǁŝƚŚ Ă 
ďŝƚ ŽĨ ŵŽƌĞ ƐĞůĨ ŵŽƟǀĂƟŽŶ ĨƌŽŵ ƚŚĞ ƐƚƵĚĞŶƚƐ ǁŽƵůĚ ďĞ Ă 
good method for learning human Anatomy.

CONCLUSION
/Ŷ  ĐŽŶĐůƵƐŝŽŶ͕  ŽƵƌ  ŝŶƚĞƌǀĞŶƟŽŶ͕  ƚŚĞ  ƵƐĞ  ŽĨ  YK�  ƚŽ  ƚŚĞ 
ƐƚƵĚĞŶƚƐ ŚĂƐ ŚĂĚ Ă ƉŽƐŝƟǀĞ ĞīĞĐƚ ŽŶ ďŽƚŚ ũƵŶŝŽƌƐ ĂƐ ǁĞůů ĂƐ 
ƐĞŶŝŽƌƐ͘ dŚŝƐ ƐŚŽǁƐ ƚŚĂƚ ƚŚĞ YK� ǁĂƐ ĞĸĐŝĞŶƚ ŝƌƌĞƐƉĞĐƟǀĞ 
ŽĨ  ƚŚĞ  ƐƚƵĚĞŶƚƐ͛  ƉƌŝŽƌ  ŬŶŽǁůĞĚŐĞ  ĂďŽƵƚ  ƚŚĞ  ƐƵďũĞĐƚ͘  dŚĞ 
ƐŝŐŶŝĮĐĂŶƚ  ŝŵƉƌŽǀĞŵĞŶƚ  ŝŶ ƚŚĞ ĞǆĂŵŝŶĂƟŽŶ ƐĐŽƌĞƐ ŽĨ  ƚŚĞ 
students proves that this method had served its purpose 
ŽĨ  ŝŶĐƌĞĂƐŝŶŐ  ƚŚĞ  ĚĞƉƚŚ  ŽĨ  ƵŶĚĞƌƐƚĂŶĚŝŶŐ  ŽĨ  ƚŚĞ  ƐƵďũĞĐƚ 
ĂŶĚ  ĂůƐŽ  ŚĂƐ  ƐŝŐŶŝĮĐĂŶƚůǇ  ĐŽŶƚƌŝďƵƚĞĚ  ŝŶ  ƚŚĞ  ŝŶĐƌĞĂƐĞ  ŽĨ 
ƚŚĞŝƌ ƌĞƚĞŶƟŽŶ ĐĂƉĂďŝůŝƟĞƐ ĨŽƌ ƚŚĞŝƌ ďĞƩĞƌ ƉĞƌĨŽƌŵĂŶĐĞ ŝŶ 
ƚŚĞŝƌ ĮŶĂů ĞǆĂŵŝŶĂƟŽŶƐ͘ dŚŽƵŐŚ ŝŶ ƚŚĞ ĐƵƌƌĞŶƚ ƐƚƵĚǇ͕  ƚŚŝƐ 
strategy has been tried only in Anatomy, it could be tried in 
Ăůů ŽƚŚĞƌ ƐƵďũĞĐƚƐͬĚŝƐĐŝƉůŝŶĞƐ ŽĨ DĞĚŝĐĂů ĐƵƌƌŝĐƵůƵŵ͘ 
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Annexure: 1.

MBBS – BATCH 31
QUESTION OF THE DAY

ESSAY QUESTION:
ϭ͘ EĞůƐŽŶ͕ Ă ϱϱ ǇĞĂƌ ŽůĚ ŵĂŶ ǁĂƐ ĂĚŵŝƩĞĚ ŝŶ ƚŚĞ ŚŽƐƉŝƚĂů͘ ,Ğ ŚĂĚ ũĂƵŶĚŝĐĞ͕ ĂŶĚ ǀŽŵŝƟŶŐ͘ dŚĞƌĞ ǁĂƐ 
Ă ƉĂůƉĂďůĞ ŵĂƐƐ ŝŶ ƚŚĞ ƵƉƉĞƌ ƌŝŐŚƚ ƋƵĂĚƌĂŶƚ ŽĨ ŚŝƐ ĂďĚŽŵĞŶ ũƵƐƚ ďĞůŽǁ ƚŚĞ ƌŝŐŚƚ ůŽďĞ ŽĨ ƚŚĞ ůŝǀĞƌ͘  ZĂ-
ĚŝŽůŽŐŝĐĂů ĞǆĂŵŝŶĂƟŽŶ ƌĞǀĞĂůĞĚ ǁŝĚĞŶŝŶŐ ŽĨ ƚŚĞ ĚƵŽĚĞŶĂů ůŽŽƉ ĂŶĚ ĚŝƐƚŽƌƚĞĚ ĚƵŽĚĞŶĂů ĐĂƉ͘
A. Name the diseased organ
�͘ �ǆƉůĂŝŶ ƚŚĞ ƌĞůĂƟŽŶƐ ĂŶĚ ĚĞǀĞůŽƉŵĞŶƚ ŽĨ ƚŚĞ ĚŝƐĞĂƐĞĚ ƉĂƌƚ ŽĨ ƚŚĞ ŽƌŐĂŶ 

(1+4 = 5 marks)

TRUE/FALSE QUESTIONS:

Regarding the portal vein

1. It is formed behind the neck of the pancreas at the level of L2 vertebra
2. It is formed by the union of superior mesenteric vein and splenic vein
3. Portal hypertension causes caput medusae, oesophageal varices and piles
ϰ͘ /ƚ ĚŝǀŝĚĞƐ ŝŶƚŽ ƌŝŐŚƚ ĂŶĚ ůĞŌ ďƌĂŶĐŚĞƐ
ϱ͘ /ƚ ƌƵŶƐ ŝŶ ĨƌŽŶƚ ŽĨ ƚŚĞ ĮƌƐƚ ƉĂƌƚ ŽĨ ĚƵŽĚĞŶƵŵ ĂŶĚ ďŝůĞ ĚƵĐƚ

About the pancreas

1. Its tail is situated in the gastrosplenic ligament
2. Removal of its tail during splenectomy may result in diabetes mellitus
3. Splenic artery runs along the inferior border of its body
ϰ͘ ,ĞĂĚ ŽĨ ƚŚĞ ƉĂŶĐƌĞĂƐ ƐƵƌƌŽƵŶĚƐ ƚŚĞ ƐĞĐŽŶĚ ƉĂƌƚ ŽĨ ĚƵŽĚĞŶƵŵ ŝŶ Ă ĐŽŶĚŝƟŽŶ ĐĂůůĞĚ ͚ĂŶŶƵůĂƌ 
    ƉĂŶĐƌĞĂƐ͛
5. Posterior surface of its body is related to the splenic vein   
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