Ganeshman Darpan | Vol. 11. Iss. 1, 2026 | 66

0 Established by INASP in

N [ ] I Ganeshman Darpan
by Tribhuvan University

Central Library. A Peer-Reviewed, Open Access Journal

Digital Transformation in Teaching: Bridging the Gap Between
Resource Utilization and Pedagogical Practices

Parshu Ram Upadhayaya® -, Paras Mani Ghimire® %, Bishnu Sharma °

*Tribhuvan University, Department of Information Communication Technology Education
®Tribhuvan University, Department of Science Education
Tribhuvan University, Central Department of Education

Article Info Abstract

This study explores the digital transformation of teaching with particularly
focus on the resource utilization and practices within higher education.
Drawing from a range of scholarly literature, the research examines how
Received: January 16, 2026 . . AT . . ,
Accented: March 10. 2026 digital tools address critical gaps in digital pedagogy, particularly in Nepal's
PubliI;h e(i' May 18 ’2026 educational landscape. Despite the growing emphasis on ICTs in education,
teacher educators face challenges such as limited technological proficiency,
insufficient training, and resistance to structured digital strategies. The

DOI: https://doi.org/10.3126/ study is grounded in the Technological Pedagogical Content Knowledge
gd.v11i1.95234 (TPACK) and Unified Theory of Acceptance and Use of Technology
Keywords: Digital, utilization, (UTAUT) frameworks, drawing on prior research that highlights the need for

pedagogical, competencies, integration institutional support and training in digital adoption. A qualitative methods
approach was employed through reflective notes and classroom observations.
The research questions focus on assessing existing digital competencies,
examining proficiency levels, and exploring integration practices in teaching
learning strategies.

Introduction

The integration of technology into education has significantly transformed traditional ways of teaching. Digital
transformation offers essential teaching and learning platforms for both educators and students. The ongoing digital
classrooms suggest a paradigm shift in how Face-to-face learning has begun to make way for web-enhanced education
using internet-based resources (Regalado-Pezua, & Galeano, 2022). In the dynamic landscape of modern education,
technology is being reshaped the way of knowledge acquisition and transformation (Haleem et al., 2022). Similarly, it is
done to update and renew knowledge, and technical skills of teachers to enhance and maintain their teaching efficiency.

As the integration of digital tools and resources is gradually dominant in classrooms, teachers’ task is not only
to transmit subject matter to cultivate digital literacy and fluency for their students (Chung & Wei, 2020). The role of in-
service teachers should evolve beyond traditional chalk-and-talk methodologies, prompting a re-evaluation of the skills
and competencies necessary for effective instruction (Osamwonyi, 2016). The digital skills for in-service teachers have
emerged as a serious factor of educational success. Furthermore, technological skills for in-service teachers should be
compulsory for successful education.

The motivation, difficulties, accessibility creation, and integration of digital material have come forefront
of change for the educational landscape among the teachers at the school level (Tusiimea et al., 2020). Traditional
pedagogical methods have changed as a result of the integration of technology, opening up fresh opportunities to improve
the educational process (Yilmaz, 2021). Moreover, educators should work to navigate the digital edge by understanding
goals, addressing difficulties, and providing equal access to resources become critical.

The Ministry of Education [MoE] has emphasized the use of Information Communication Technology (ICT)
skills in real classroom teaching and student engagement in the learning environment through better teacher-student
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collaboration. Nepal School Education Sector Plan (2022/23-2031/32) has also given an opinion on the demand for
continuous development of in-service teacher training which removes a temporary gap in the capacity to support teachers
in their professional development. That’s why, in teacher education, in-service training acknowledges relationships
among teachers, institutions and members of the community for strengthens the ties between institution, faculty, and
community. Additionally, Upadhayaya (2023) notes that the domain of (ICT) has led to a significant transformation in
the field of education by introducing innovative practices within the classroom environment. Recovery and Accelerated
Learning (ReAL) Plan (2023-2028) has itemized three areas: i) teacher preparation for remedial support to develop
subject-specific pedagogical and digital skills by providing continuous teacher training and coaching. ii) partnership
with the local government to implement the accelerated learning in their schools by providing supplementary learning
materials to schools, and iii) the use of volunteers and civil society in conducting short-term and intensive teacher
training program.

Transformation in teaching is necessary to support educators’ professional growth, strengthen their pedagogical
skills, help them adapt to educational innovations, incorporate technology, encourage reflective practice, and ultimately
to improve results (Germuth, 2018). Teachers require the proper in-service training for understanding of curriculum,
learner psychology, and new strategies on teaching and learning. The professional training of educators emphasizes
successful pedagogical work. In this regard, Khomenko (2023) notes that quality in education depends on teacher
training, pedagogical skills, and digital competence. In this context, Mtebe and Raphael (2018) argue that in-service
teachers should adopt Technological Pedagogical Content Knowledge (TPACK) for 21th century skills which help to
appropriately apply understanding of classroom teaching learning activities.

A new age of learning has begun with the arrival of the 21th century, one in which educators must modify
their pedagogical strategies to respond to technology improvements and shifting student expectations (Malil, 2018).
As universities and colleges aim to prepare students for the demands of a digital world, higher education teachers
face a range of complex problems that need careful consideration and innovative solutions (Kaputa et al,, 2022). To
bridge the gap in technological proficiency to ensure inclusive and engaging learning experiences, addressing the issue
of technological integration in everyday lessons is essential (Samaniego Erazo et al, 2015). The effective integration
of technological tools in classrooms is constrained by several factors: technological proficiency, time availability,
pedagogical integration, accessibility and inclusivity, student engagement, resistance to change, privacy and security,
and professional development (Dinc, 2019; Lawless, & Pellegrno, 2007; Dhawan, 2020; Gomez et al., 2022). These
problems reveal the multifaceted challenges faced by higher education teachers in digital transformation in teaching.

In Nepal, there has been a significant increase in access to digital resources in the education sector. The increased
access to digital resources holds great promise for transforming teaching methodologies and enriching educational
experiences . By utilizing these resources effectively, educators can enhance their teaching methods and provide more
engaging and interactive learning experiences for students. Despite the availability of technological tools and resources,
there seems to be a gap in utilizing them to their full potential in educational settings. One possible reason for this is the
lack of sufficient training and guidance for teacher educators on how to incorporate technology meaningfully into their
teaching methodologies. Several studies have also shown that teachers are not fully prepared for ICT as a resource and
medium (Poudel, 2015). In this regard, there has been limited studies to explore the causes behind the limited use of
ICT for teaching learning proposes. However, it does not mean that teachers are really unwilling to use ICT. One of the
reasons might be that the lack of adequate knowledge and skills of using.

Here are some of the key reasons why such a study is significant: Enhancing Teaching and Learning Quality,
Meeting 21st-Century Educational Demands, Closing the Technological Proficiency Gap, Effective Resource Utilization,
Inclusive Education, Professional Development, Policy Implications, Teacher Well-being. This paper thus explore how
digital tools use in teaching strategies teacher educators incorporate digital content and utilization of digital resources in
higher education.

Literature Review

A growing body of literature shows that the integration of technology into education has transformed traditional
classroom into digital classroom where digital technologies provide tools for content creation, information sharing,
monitoring and assessment (Haleem et al., 2022). Educators are committed to using digital learning resources, which
indicates a positive attitude toward the utilization of digital learning technologies (Camilleri & Camilleri, 2017). Digital
devices, assessment and feedback system, publishing and sharing tools, and other technological tools help teachers
work together for creatively and interactively (Pinto & Leite, 2020).
Successful teaching learning activities required digital connectivity, digital infrastructure and government support
(Kitari, et al,, 2019; Lynn,et al, 2022; Khanom, et al, 2021). Technology helps students create, upgrade and gain
new knowledge through a flexible and securing learning environment as well as ubiquitous accessibility of resources.
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Siswanto et al, (2023) observe that technology has been mandatory for digital content development in the educational
environment for creating and upgrading web-based educational resources. Okoye et al, (2022) note that government
investment in IT concerned for creation, accessibility, utilization of resources, policy maker towards a sustainable
practice. Additionally, the government and stakeholders should invest in IT infrastructure and they should know the
challenges and also identify the alternative pathways. Koyuncuoglu (2022) analysed the digital and technologies
competencies of university students based on gender, class and academic achievement. Similarly, researchers have
examined different dimension i.e., information and information literacy, communication and collaboration, creating
digital content, privacy and security, problem solving, ethics and responsibility, social dimension (Koyuncuoglu, 2022;).
Koyuncuoglu (2022) found no significant differences in the digital competence and technology competences among
university students in general according to their gender, their grade and success levels. Hubers et al, (2022) examined
the effective characteristics of professional development programs for science and technology education, focusing on
different content and context characteristics i.e.; scientific modeling, activities (teaching, assessment, observations,
reflections), collaboration, coherence of content and duration. Likewise, context characteristics of professional
development has been investigated on coherence with context, organizational factors, individual factors. Additionally,
characteristics of professional development were focused on pedagogical knowledge, student learning process, school
organization factors.

Furthermore, higher education institutions that prioritize digital competency have developed effective methods
for assessing, practicing, and developing digital literacy. Cebi, et al, (2022) The study examined the digital knowledge
and skills pre-service teachers used in technology integration, as well as how they improved their digital competences
and Technological Pedagogical Content Knowledge (TPACK). Positive correlations between digital competences and
TPACK competences were found. The constant growth in the requirements and competencies of teachers necessitates
continuous innovation in pre-service teacher training, particularly in digital literacy. Zahorec, et al, (2021) the research
focused on developing an optimal model for pre-service teacher training in the area of digital didactic-technological
competency. The study found that integrating specific digital tools into teacher trainees’ curricula, such as Activinspire,
FreeMind, SMART Notebook, Google Docs, Prezi, and Mindomo, is important, along with emphasizing the
methodological aspects of using these tools in teaching. Digital competence is an important skill for teachers in today’s
society, including at the university level. Basilotta-Gomez-Pablos et al,(2022) A systematic review of literature was
conducted to analyze the state of digital competencies among university teachers. The results show that many teachers
have low or medium-low digital competence and there is a need for further research and personalized training programs
to address this issue.

Al-Adwan et al, (2023) This research investigates the internet’s future and how immersive learning and
education might benefit from the metaverse, a confluence of information technologies. The metaverse has the potential
to improve online learning, but its educational uses are still in their infancy, and its yet unknown what variables influence
college students’ use of metaverse technologies. The study addresses this by introducing an expanded version of the
Technology Acceptance Model (TAM), which takes into account human, technical, and enabling/inhibiting aspects.
The study employed online questionnaires to gather data from 574 students in Jordan. Analysis techniques were then
used to identify perceived cyber risk as the main inhibitor of students’ intentions to adopt the metaverse, and perceived
usefulness, personal innovativeness in IT, and perceived enjoyment as the main enablers. Remarkably, it was discovered
that perceived ease of use had little impact on plans to embrace the metaverse. The study also emphasizes how perceived
cyber-risk, personal inventiveness, and self-efficacy affect how valuable and simple something is seen to be. The TAM
model is expanded by these findings, which also provide educational authorities with useful information for strategizing
the deployment of metaverse in higher education.

Theoretical Framework

Venkatesh et al., (2003) proposed the Unified Theory of Acceptance and Use of Technology (UTAUT) to explain
the usage and the behavioural intention of using technology. Alblooshi and Hamid (2021) UTAUT framework suggests
that performance expectancy, effort expectancy, social influence and facilitating conditions have positive effect on
behavioural intention to use e-learning. Hence, behavioural intention mediates conceptualized the subjective probability
that use of e-learning as part of learning.

Aslam et al’s (2021) TPACK model support the effective delivery of content with integration of technology.
Researchers highlight maintain that teachers should have basic technology proficiency, ability to create and disseminate
content, professional development in pedagogy and ability to utilize technology. Sothayapetch and Lavonen (2022)
observe that most teachers are using as much as possible technological (content management, video conferencing,
resource sharing, online teaching) tools in their classes to enhance student learning. Previous studies have focused
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on applying a self-identified, lengthy method to assess digital competence. Yang (2023) study uses machine learning
to analyze syllabi and assess the incorporation of digital competency by university instructors, providing a valid and
efficient assessment method.

Venkatesh, et al, (2003) discuss the research model i.e. Unified Theory of Acceptance and Use of Technology
(UTAUT). The UTAUT model uses four core determinants to determine users’ behavioral intention (BI) to use
technology: Performance Expectancy (PE), Effort Expectancy (EE), Social Influence (SI), and Facilitating Conditions
(FC). Performance Expectancy (PE) is the degree to which an individual believes that using a system will help him
or her to attain gains in job performance. Effort Expectancy is the level of convenience and usability that people feel
when using a specific information system. Social Influence defined social influence as the degree to which individuals
perceive that someone accepts that they should use the new system. Facilitating conditions refer to the degree to which
an individual believes that organizational and technical infrastructure exists to support the use of a system. Behavioral
Intention suggested that behavioral intention to use a given technology has a significant influence on usage behavior.

Alam, et al, (2023) The emergence of social commerce websites has brought about a transformation in the
way individuals associate and engage during their free time, owing to the progress made in information technology.
Although these platforms facilitate communication, there are possible biases and inconsistencies in internet material,
making it difficult to interpret. A comprehensive acquisition intention model for assessing social commerce websites has
been developed by this study by fusing the Technology Acceptance Model (TAM) with Social Support Theory (SST).
A major theme in the research is trust, which serves as a mediator. With 392 participants, the study employed an online
quantitative methodology and discovered a substantial correlation between TAM, trust, and buy intention and two types
of social support-emotional and informational. But there was no discernible correlation between perceived utility and
buying intention. Between social support and TAM, trust acts as a key mediator. Clearer linkages are provided by the
well-fitting suggested model. For marketers and practitioners creating social commerce websites, the study provides
insights and makes recommendations for potential future research topics.

Almulla (2021) E-learning is becoming regarded as a vital teaching and learning tool in the field of higher
education globally. But there are still concerns about its influence and practical use. To maintain the long-term viability
of education, universities are actively addressing concerns linked to the use of e-learning by academic staff and students.
This study uses an upgraded version of the Technology Acceptance Model (TAM) to investigate university students’
e-learning adoption. Computer self-efficacy, subjective norm, perceived enjoyment, perceived utility, perceived ease of
use, attitude toward usage, and behavioral intention to utilize e-learning for educational sustainability are the seven main
characteristics that are taken into consideration in this study. 174 university students were chosen by stratified random
selection, and quantitative data was collected from them using an enhanced version of the TAM research approach.

Methodology

The study adopted a qualitative design that combined classroom observation. Classroom observation was used
to collect qualitative data from the participants. From the sampled population select 10 teachers purposively from both
constituent and affiliated campuses for classroom observation. From 10 teachers, at least three classes of each teacher
(30 altogether) were observed to find out their digital skills in actual classroom performance. To ensure construct and
validate the research tools first built the tools based on the goals of study, interest, and experience classroom observation
checklist and note-taking. After that consulted with colleagues and faculty members. After that, shared these tools with
the senior experts at Tribhuvan University for validity and reliability purposes. Finally finalized made by necessary
modifications to the tools based on feedback from colleagues and experts.

On the other hand, to the qualitative tools of classroom observation checklist (Excellent, Good, Satisfactory,
Needs Improvement, Not Observed) was finalized on: Digital tools and Resource Utilization, Collaboration in academic
activities, Students engagement, Managing and organizing classroom activities, Accessing online resources, Create and
share digital materials, Developing assignment digitally, Integration of Artificial Intelligent (AI) tools, Use digital tools,
Organizing digital libraries, Customize content, Online safety and risks, and Problem related to tools and devices.

To ensure validity, the prepared items were tallied with the research questions. For validity, the questionnaire
was reviewed by three experts from Tribhuvan University. Experts evaluated the relevancy, clarity, and alignment of
each item with the research objectives. Based on the experts suggestions modification was made. Finally, to ensure
reliability, a semi-structured observation checklist was used throughout all classroom observation. Observation was
conducted across three per teacher to ensure consistency over time.

A structured observation checklist and comment section was used to record information. From the prior
permission observation was carried out during scheduled classes. Detailed notes and observer remarks were recorded to
support qualitative analysis. After collecting qualitative (classroom observation) data, the responses were systematically
coded. A structured observation checklist was used to evaluate teaching practices using such observation checklist:
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Excellent, Good, Satisfactory, Needs Improvement, and Not Observed. From the comments section message deeper
insight were captured. Each item of classroom observation was rated on scale: Excellent to Not Observed. Additionally,
qualitative comments recorded during observations were transcribed, coded, and thematically analyzed to capture in-
depth insights.

Findings
Digital Transformation in Teaching Practices

Participants found strong engagement to digital tools across various purposes of content development, collaboration,
and classroom practices. Hands-on use of digital tools for creating and sharing educational content were found from
majority of participants. Participants stated:

Digital tools were used for content development and share throughout the publications. Prepare digital materials

and share links, photos, videos, and images with students through Messenger, Google Classroom, GeoGebra

Classroom, etc.

On collaborative practices Participants shared:

Collaborate with friends and students while developing content. Consult and discuss with my peers before

presenting any content.

Participants mentioned the integration of Al tools for resource development, the importance of a critical and responsible
approach to Al-assisted learning, the need to adopt a growth mindset, and the value of ongoing professional development
all while recognizing the need to balance academic and personal use of Al

“When they face confusion, they ask ChatGPT for clarification, verify the authenticity and reliability of the

information, and incorporate it during content development. They also try to build the habit of researching,

reviewing, and updating myself with recent trends and practices. These tools enrich research, foster engaging
learning experiences, and support leisure in a balanced way.
Participants shared supportive statements for using digital tools:

Digital tools are a boon for teachers and researchers, user use browsers, ChatGPT, PowerPoint, YouTube,

Viber group, and Messenger efficiently, Using digital tools enhances student engagement and communication.
However, unsupportive views were also surfaced. Majority of participants were acknowledged:

Participants have not used many digital tools due to time constraints; revealing barriers to full integration for

developing teaching content.

From the multiple phases of classroom observation the integration of digital tools in developing and sharing
content was present but lacked on interactivity. Here, teachers primarily used PowerPoint and pre-downloaded video to
deliver content. One observer remarked, “The teacher presented a slide with long paragraphs of text and read directly
from it without explaining key points or engaging the class.” There was little evidence of student on accessible resources
beyond the classroom platforms to share additional materials. Similarly, in terms of digital collaboration, engagement
were found from Google Docs, discussion forums. Learners highly participated in passive listening, and digital
interactions for academic were not observed. As stated by another observer, “Students listened passively, and there were
no digital tools used to facilitate academic discussion or group activity.” In terms of engagement through entertainment-
based tools student interaction, digital practices were found minimal. Teachers rarely used interactive media or games
to stimulate interest. Another observer highlighted, “There was no attempt to use digital tools for engaging students,
the session felt like a traditional lecture with digital support.” These trends resulted in Satisfactory ratings for content
development, and Needs Improvement ratings for both digital collaboration and student engagement.

Form the mid-phase of observations, notable progress was highlighted across the different areas. Teachers began
to build a wider range of digital resources into their teaching lessons. For that, presentations and multimedia such
as YouTube videos, topic-specific infographics, and downloadable PDFs were more organized. Those resources were
mostly shared in immediately after class platforms. As one observer noted, “The teacher used a video and PowerPoint to
introduce the teaching topics and followed it with a class discussion based on the used content. Similarly, revised version
of digital content like: pdf, word, ppt, web-blogs were also uploaded.” For the collaboration, teachers started to involve
learners using shared Google Docs and group submission formats. However, if the tools were made easily available,
the collaboration remained largely teacher-driven like lecture method. Furthermore, as highlighted in observation, “7The
teacher prepared and shared Google Doc for learners to submit their assigned work, but there was no any peer review,
follow-up discussion and facilitation.” For engagement of learners, some teachers began integrating digital activities
like Kahoot, quizzes, mentimeter, quiz’s introductions to lessons. This assisted initial interest, though implementation
was not always consistent. Another observer commented, “The teacher conducted a five-question quiz using Kahoot,
and learner responded actively with their interest.” For collaboration and engagement content sharing, and satisfactory
ratings for both are earned for good ratings.
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In the last phase of classroom observations, teachers were showed considerable growth in their understanding
and application of technology in teaching. Here were use varied and advanced digital platforms for content created and
delivering through tools like Prezi, Canva, and Google Slides. Moreover, they were also embedded video links and
interactive web blogs elements. Teachers not only shared content but also highlighted the ethical aware of citing sources.
An observer noted, “The teacher created own and internet based animated presentation on Prezi and shared it with
students via Google Drive, messengers, WhatsApp which included clickable links to supporting videos, text, imaged,
and other hyperlink documents.” Teachers also facilitated discussions through LMS forums, group work on Google
Docs, and messaging platforms for academic deliveries. Such change was clearly visible in another observation: “The
teacher assigned small groups to peers a found abstract in Google Docs, and students commented on each other s work
before final submission.” Additionally, student engagement reached a high point on their lessons through interactive
tools such as Quizizz, Mentimeter, and Padlet, as well as creative project-based activities. Students were not only
participants on that but also involved in digital creators. A final observation quoted, “Students worked in groups to
create digital posters using Canva, then presented and received real-time peer feedback.” These rich, engaging, and
participatory practices resulted in Excellent ratings for both content development and student engagement, and a good
rating for digital collaboration.

Digital Resource Proficiency and Classroom Integration

Participants responses revealed to use of digital tools, particularly platforms like MS Teams, Zoom, Google
Meet, and other online resources. Here, majority of participants were showed confidence in using digital tools for
classroom teaching, professional development, and resource sharing and collaboration. For instance, participants shared:
Participants were used MS Teams for teaching, learning, sharing, collaboration, and professional tasks, from
the schedule classes teacher were shared their materials using MS Teams, google platform and Zoom. MS
Teams, Google Meet, and Zoom help me enhance collaboration and coordination
highlighting tools are benefited for integration into their regular academic routines with the help of collaboration and
coordination. Various participants were demonstrated that initiative and self-motivated adopting digital tools into
classroom teaching. Many stated that:
Participants have learned to use varied digital applications through self-motivated and exploration of subject
specific content; they are found highly enthusiastic and self-determined for using digital tools into their subjects
domain.
These views supported for proactive attitude toward digital proficiency and continuous development of learning.
Furthermore, emerged of professional development found a strong theme, with individuals responses or reporting on
active participation in web based seminar, online courses, and virtual conferences. Participant mentioned:
By participating webinars and meeting participants have got professional development through various digital
tools like Zoom, Google Meets, MS Teams, etc.; participants consistently focus on professional development
through digital means.
Vairous valuable digital tools were found for organization and collaboration into purposes in professional development
using such applications: Google Calendar, OneNote, and sharing platforms such as google drives, OneDrive and so on.
Participants noted:
They use sticky notes, notepad, scheduling, room management, calendars, OneNote, sharing, and such platform
were includes on MS Teams, Google Meet, and Zoom for teaching and professional activities.
Which was indicating efficient management of academic responsibilities.
However, limiting familiarity, and contraints some participants admitted to limited use and incomplete
familiarity, such as:
they are not used to all digital tools yet,” and “their uses of digital tools is average, not excellent. So, online
classes are not available for bachelor levels because of institutional challenges such as no Wi-Fi in classrooms;
limited digital resources.
Which highlighted that infrastructural gaps is the hinder optimal use of technologies into classroom teaching. From there
few expressed there is need for training and supported from institutional with remarks like:
They expect digital professional enhancement workshops support from their institution to improve faculties
digital skills, also, requested that Wi-Fi availability and access to the institution, similarly, training on newly
available digital tools by integrating into content specific digital tools for better teaching.
So, from these insights focuses policy and administrative infrastructure in sustaining technology friendly digital
transformative classroom in 21* demanded education.
From the first observation phase, the respondent highlighted a satisfactory on competence in using digital tools
to manage and organize class activities. Although, Google Meet for live teaching, sharing of notes via email were less
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visible into the classroom structure because of digital environment. Daily usable tools like scheduling on calendars
platforms were less utilized. As one noted that, “The teacher shared class links through different application like
messanger, WhatpsApp, viber, etc. apps but there is a lacked centralized digital organization like LMS.” This showed a
demand for more digital integrated use of digital platforms into classroom. However, by the middle-phase, few changes
were observed, and also earn good rating to the instructor. The instructor began actively using reminders on Google
Calendar and share notes through Google Drive, maintained an organized assignments. As notified in one observer’s
remark, “Digital contents are shared frequently and consistently, and through calendar students were invites and aware
of regular class scheduling and activities resources.” In the last observation, significant digital tools had evolved
to reaching out an Excellent level. For class session start and manage platforms like MS Teams, google meet were
used. Another observation focused, “for timely and well scheduling reminder of everything like classes, assignments,
and feedback sessions.” From this reflection instructor’s are gradually growing their proficiency and commitment to
integrated technology into classroom management.

In terms of accessing and utilizing online educational resources and professional development content, the initial
phase also showed a Satisfactory rating. While basic digital materials such as textbook PDFs were used, the instructor
did not initially incorporate diverse or up-to-date online content. This limited exposure to current developments in
the field. As one observer commented, “Content is mostly static, with few references to current online resources.”
However, during the mid-phase, the instructor showed marked progress, engaging with platforms such as ResearchGate

and incorporating YouTube educational videos into teaching plans, resulting in a good rating. Students were introduced
to Massive Open Online Courses (MOOCs) and other online courses to share content. One observation noted, “7The
instructor shared updated digital materials and even guided students to explore Learning Management System (LMS)”.
By the final observation, the instructor had attained an Excellent level of proficiency, integrating peer-reviewed research
articles and training content from online professional development platforms into lessons. A teacher observer highlighted,
“The content was rich and up-to-date, reflecting recent educational research and professional learning experiences.”
This demonstrated the instructor’s proactive use of technology to enrich both teaching and student learning.

Regarding the instructor’s collaboration with external stakeholders for accessing e-resources, initial observations
showed limited efforts, resulting in a Needs Improvement rating. The instructor primarily relied on freely available
materials and had not yet engaged with authors, publishers, or institutional libraries to source quality resources. One
observer stated, “No efforts were seen in acquiring or recommending institutionally subscribed content.” In the mid-
phase, some positive changes were noted, moving the rating up to Satisfactory. The instructor began recommending
Open Educational Resources (OER) and reached out to the university library for additional content. As noted in the
comments, “Instructor shared useful OER links but still lacked formal collaboration with publishers or authors.” By the
final observation, the instructor had progressed to a good level. There was evidence of interaction with the university’s
digital library and communication with educational content providers to obtain permission for sharing specific materials.
One feedback remarked, “We received additional reading materials through links shared by the teacher after contacting
the digital library team.” This final phase showed that the instructor had begun to leverage external networks to support
academic and professional development through curated e-resources.

During the initial observation phase, the instructor showed basic competence in using digital tools, such as
Google Meet and email, but lacked a structured digital environment, leading to a Satisfactory rating. By the mid-phase,
noticeable improvements were made with the use of Google Calendar and organized sharing via Google Drive, earning
a good rating. In the final phase, the instructor demonstrated Excellent proficiency, effectively managing classes using
MS Teams and Google Meet, with timely reminders and well-structured scheduling. Similarly, in accessing and utilizing
online resources, the instructor progressed from using static PDFs to integrating MOOCs, YouTube videos, and peer-
reviewed research articles, significantly enriching content. Collaboration with external stakeholders also improved,
evolving from limited engagement to actively using university library resources and OERs. Overall, the instructor
showed steady growth in digital classroom management, content enrichment, and external resource collaboration.

Enhancing Digital Content Creation and Classroom Integration

The result exposed that most participants actively engage in digital content development, utilizing a variety of tools like
MS Word, PowerPoint, Al tools, Google Workspace, and LMS platforms. Majority of participants stated:
They prepare and share educational content as required using PowerPoint and LMS; They use word processors,
PowerPoint, and LMS for content development.
showcasing consistent integration of digital tools into their academic routines. The use of Al was also evident, with
participants mentioning:
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They use Al for grammar checks and PowerPoint for lectures and workshops, and They can create PowerPoint
presentations and use Al and LMS, although they consider it more as digital familiarity than professional
development.

suggesting a developing but cautious approach to Al integration.

Multimedia and interactive tools were also widely adopted. For example, Majority shared:
They can create videos, animated pictures, diagrams, and more using PowerPoint, Al, and other platforms, They
use tools like Google Docs, PPT, and track changes, along with interactive features like emojis, transcription,

hand raise, mute, and screen sharing.
These responses demonstrate an awareness of how interactive features can enhance student engagement.
Several participants reported using LMS (e.g., Moodle, Google Classroom) for content delivery, interaction, and
assessment. Participants stated:

They use Moodle for managing educational content and courses; They contribute to LMS development at both

the college and course level, including in MESDP.

This indicates not only usage but also active involvement in digital content infrastructure development.
Participants also discussed professional growth through digital tools, such as webinars, tutorials, and peer support.
Participants shared:
They start by reading user manuals, watching tutorials, and solving problems with friends’ help; They engage
in professional development by attending webinars and using e-resources.
The effort toward self-directed learning highlights a strong professional ethic.
However, uncooperative views and challenges also emerged. For instance, participants mentioned:

They haven't used all tools in an integrated way but am willing to use them if campus provides structured

support.
showing interest hindered by lack of institutional facilitation. Participants shared:

Although I believe in tech-integrated learning, I havent fully mastered LMS yet; They notice a lack of

collaborative culture in content creation among educators in Nepal.

These statements reflect gaps in training, practice, and culture that may limit the potential of digital tool adoption.
During the initial observation phase, the instructor demonstrated a Satisfactory level of competency in creating and
sharing course-related digital materials. Basic tools like Microsoft Word and PowerPoint were used to develop content.
However, more dynamic tools such as video tutorials or LMS platforms were largely absent. As one observer noted,
“The content is informative but limited to basic formats like Word documents and simple slides without much multimedia
integration.” By the mid-phase, the instructor showed visible improvement, moving up to a good rating. They began
incorporating voice-over PowerPoint slides and short video tutorials uploaded to YouTube. In addition, materials
were shared using Google Drive and Padlet, which allowed collaborative access among students. One observation
found, “The videos really helped clarify the topic, and the shared Padlet board kept everything organized.” By the final
observation, the instructor’s performance reached an Excellent standard. Course content was creatively developed using
various formats including instructional videos, infographics, interactive slides, and shared regularly through an LMS
and collaborative platforms like Google Docs. An observer remarked, “The teacher s use of visual and video materials
really enhanced student understanding, and the LMS integration was seamless.” This progressive development clearly
showcased the instructor’s evolving digital literacy and skills in content creation.

Regarding the development of digital assignments and the evaluation of student submissions using tools like
Google Classroom, the instructor’s performance was rated Needs Improvement during the initial phase. Assignments
were mostly given and submitted in hard copy, and there was limited use of digital tools for feedback or assessment.
As noted by an observer, “The teacher uses physical formats for assignments, and there is no digital submission or
tracking system in place.” However, by the mid-phase, there was a notable shift to using Google Forms for quizzes and
initiating online discussions via WhatsApp and Google Classroom. The instructor’s rating improved to Satisfactory,
with feedback becoming more prompt and organized. A reflected observation, “The little be like to submit their answers
through Google Forms and get quick feedback from the same platform.” By the final observation, the instructor’s rating
improved to Good, with assignments regularly posted on Google Classroom, and assessments managed using built-in
tools like rubrics, auto-grading, and comment features. One observer noted, “Assignment submissions and feedback
were timely, and students could track their progress easily through Google Classroom.” While there was still room for
further refinement and creativity in assessment design, the progress made reflected growing digital competence.

When it comes to integrating Al tools and collaborative platforms such as Google Docs and Office 365 for
content development and tutorial management, the instructor’s initial use was Not Observed. There was no evidence of
Al-assisted content or real-time collaborative documents being used in classroom instruction or preparation. As stated
in one remark, “There was no mention or demonstration of Al tools or document sharing for collaborative editing.”
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However, during the mid-phase, there was a shift, and the rating moved to Satisfactory. The instructor began exploring
Google Docs for sharing editable lesson plans and occasionally used Grammarly and ChatGPT to enhance content
clarity. A teacher observer noted, “Some responses and explanations appeared better organized, possibly with the help of
Al writing assistants.” By the final observation, the use of collaborative and Al tools was rated Good. Course materials
were co-created with students on shared documents, and the instructor used Al tools like ChatGPT and QuillBot to
develop summaries, quiz items, and lesson outlines. As highlighted, “Our teacher used ChatGPT to prepare model
answers and shared editable documents for group notes.” The integration of these technologies not only improved
content delivery but also fostered collaboration and modernized the learning experience.
Participants actively used digital tools like MS Word, PowerPoint, Al applications, Google Workspace, and
LMS platforms for content development, showing growing digital engagement and self-driven learning. Despite this
progress, challenges such as limited mastery, lack of institutional support, and weak collaboration were noted. Classroom
observations confirmed these patterns, revealing steady improvement in digital content creation, assessment, and use of
Al and collaborative tools, reflecting increasing digital competence and the need for continued support and training.

Digital Resource Utilization and Management
The responses revealed a strong feeling toward using PowerPoint, Al tools, e-textbooks, and digital libraries for

content development and teaching. Many participants emphasized effective organization and access to digital resources.

Participants shared:

They prepare different folders and use the ones that are needed, they manage their resources by creating different

folders; others categorizing materials by themes or topics for ease of access.

This shows a trend of systematic digital content management that supports both teaching and learning.

PowerPoint remains the most frequently cited tool across participants for preparing and delivering lectures
They use PowerPoint to create visually engaging presentations and manage e-textbooks by arranging them
systematically; They design PowerPoint presentations with engaging visuals, animations, and embedded videos
to simplify complex ideas

This reflects not only familiarity but also creativity in using presentation tools to enhance classroom delivery.

The integration of Al and collaborative platforms is another noteworthy trend for utilizing resources. participants stated,
They use PowerPoint, tutorials, Al tools, and collaborative platforms like Google Workspace to create engaging
lessons and share resources; They use PowerPoint, Al, and collaborative platforms to teach and share content,
and I organize e-textbooks and digital libraries for accessibility.

These comments highlight the evolving digital competence of educators who are moving beyond static tools to more

interactive and Al-supported teaching methods.

Participants also acknowledged the role of digital tools in student engagement

They use digital tools to clarify concepts, enhance teaching efficiency, and improve student engagement, Digital

tools also support my career development.

pointing to the broader benefits of technology beyond the classroom.

However, limitations and unmet needs were also identified. Some educators admitted, They have limited

knowledge about e-textbooks and digital libraries,; Although they use digital tools in teaching, their overall

usage has been minimal and needs enhancement; structural support to improve their effectiveness, they expect
more support from their university.

These statements suggest that institutional backing and training remain crucial factors in ensuring effective digital tool

integration.

The classroom observation focused on how effectively the instructor utilized digital resources across three
key stages: initial, mid, and final. In the beginning, the instructor mainly relied on PowerPoint presentations, with
minimal use of interactive or advanced digital tools. This indicated a teacher-centered, lecture-based approach with
limited student engagement through digital platforms like Padlet or Google Docs. By the mid-phase, the instructor
began integrating collaborative tools such as Padlet and Google Docs, encouraging group participation and interaction.
Al resources like ChatGPT were also explored for tasks like summarizing content and creating quizzes, reflecting
an expanding digital toolkit. Students responded positively to these tools, noting increased interactivity and real-time
collaboration. In the final phase, digital tools were used more strategically Al was applied to simplify complex concepts,
and collaborative platforms supported peer discussions and shared content editing. Observers noted a well-developed
collaborative learning environment, demonstrating the instructor’s improved competency in leveraging digital platforms
to enhance teaching and learning.

Alongside this, the instructor’s methods for sharing digital content showed clear progress. Initially, materials
were shared through informal platforms such as group messaging apps and emails, leading to scattered and unstructured
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access. As students struggled to manage the disorganized content, the instructor gradually adopted a Learning
Management System (LMS) by the mid-phase, providing centralized access to videos, e-books, and class materials.
Students appreciated the improved accessibility and organization. While this system continued through the final phase,
the instructor still did not fully incorporate digital libraries or broader academic repositories, limiting the variety and
depth of available content. Feedback suggested that integrating more curated, scholarly sources could further strengthen
content quality. Overall, the instructor showed good digital sharing practices, with scope for deeper academic resource
exploration.

In terms of digital resource management, the instructor initially faced challenges with unstructured file storage,
which often caused interruptions during lessons. As the observation progressed, improvements were evident. Files
were systematically arranged in labeled Google Drive folders and linked to the LMS, making access more efficient.
By the final phase, course materials were clearly labeled by topic and week and accessible to all students. However,
the instructor still underutilized institutional digital libraries, academic databases, and advanced archiving tools. One
observer noted that while the LMS was well-organized, further integration with academic repositories would enhance its
academic value. Overall, the instructor demonstrated steady improvement in organizing and managing digital content,
earning a positive evaluation with clear opportunities for continued enrichment through more extensive digital resource
utilization.

Ethical use of Digital Tools
The responses reflected varying levels of awareness and application of digital ethics among participants. Many
participants demonstrated a clear understanding of ethical digital behavior. Majority stated:

They prepare digital content carefully and think whether it is ethically right before sharing with others, They

follow copyright laws and prefer to use open access and properly licensed resources.

These responses reflect responsible digital practices, including citation, copyright respect, and attribution. Several
respondents reported using Al tools and videos while ensuring ethical considerations:

They use videos, Al tools, and platforms for teaching while ensuring safety, digital ethics, and copyright

compliance, they cite sources and use content information with appropriate attribution.
Participants also highlighted awareness of plagiarism and research ethics, stating:

They include reference lists and maintain academic honesty; they avoid plagiarism and cite sources properly.

Some explicitly follow institutional or licensing guidelines: they follow institutional cyber policies for content

use, they follow licensing policies like Creative Commons (CC) when using or sharing content
These practices indicate a positive trend toward academic integrity and policy-based content sharing.

Online safety and digital security were also acknowledged. Participant stated:

They never share personal information or passwords online and practice online safety; they recognize

cyberbullying, phishing, and data threats, and practice online caution.

These views demonstrate an understanding of risks associated with digital engagement and a commitment to
maintaining safe digital environments for both teachers and learners.
However, a number of responses exposed knowledge gaps and inconsistencies in practice. Some admitted,

They have no idea about digital ethics; Although they try, they have not always been successful in maintaining

complete digital ethics; Sometimes, they act randomly and may not fully follow ethical guidelines.

Such statements point to inconsistent application of ethical standards, which could compromise content
credibility and learner safety.

Additionally, financial limitations and access barriers were mentioned:

As a layperson, they sometimes use videos and recorded lectures, but they can t always afford licensed materials.
This highlights a contextual constraint that may limit full adherence to copyright and licensing policies, even when there
is awareness and intent.

In terms of digital safety and ethical handling of content, the instructor initially lacked awareness of copyright
guidelines, digital identity protection, and safe online practices. Observations revealed that image sources were uncredited
and students were not instructed on cybersecurity. Consequently, the rating for this phase was Needs Improvement.

By the mid-phase, the instructor responded to earlier gaps by incorporating discussions on cyberbullying, phishing, and
the importance of verifying sources. Copyright practices improved, and students were advised against unauthorized
copying. Observers noted increased emphasis on citation and responsible content use.

In the final stage, the instructor adopted robust digital safety practices. Copyright-cleared visuals were used,
student work was protected through watermarking, and technical guidance was provided to support safe file management.
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One observer highlighted that students learned to protect files and recognize harmful links, contributing to a more secure

learning environment. These efforts reflected a strong ethical stance and digital responsibility, improving the final rating
to Good.

In conclusion, the findings reveal a positive but evolving trajectory in the responsible and ethical use of
digital tools for content creation and sharing. Many participants demonstrated strong awareness of digital ethics,
including proper copyright compliance, safe use of Al tools, and adherence to institutional policies. Their reflections
indicate a commitment to academic honesty, online safety, and respectful content sharing. Classroom observations
further confirmed this trend, with instructors increasingly integrating ethical practices such as using copyright-cleared
materials, setting appropriate access controls, and fostering digital responsibility among students. However, gaps remain
some participants reported limited understanding, inconsistent application, or constraints due to financial and technical
barriers. These challenges highlight the need for continued support and capacity building, particularly in areas such
as Al ethics, licensing, and cybersecurity. Overall, the results underscore the importance of embedding ethical digital
practices into both teacher training and classroom implementation to ensure safe, inclusive, and credible digital learning
environments.

Discussion

The qualitative analysis was based on classroom observations and focused on areas like Digital Transformation
in Teaching Practices, Digital Resource Proficiency and Classroom Integration, Enhancing Digital Content Creation and
Integration, Digital Resource Utilization and Management, and the Ethical Use of Digital Tools.

Research on digital technology in education suggests that teacher educators’ use of digital resources varies across
professional development, collaboration, and instructional activities (Rana et al., 2024; Zinger, 2017). Participants’
reflections highlighted purposeful technology use in classrooms, particularly peer-supported content creation
emphasizing consultation, collaboration, and networking. However, gaps existed in motivation to explore beyond
familiar tools. Guided by these reflections, classroom observations examined teachers’ preparation of digital materials,
integration strategies, and sustained use of technology. Observations revealed progression from static, teacher-centered
practices to interactive, student-centered approaches, with growing use of collaborative platforms and increased student
participation. Strong familiarity with tools like MS Teams, Zoom, and Google Meet was evident, though barriers such
as poor infrastructure and lack of training persisted. These findings resonate with previous research emphasizing that
digital integration depends on both skill and systemic support (Tunjera, 2019).

Observation results confirmed the instructor’s progression in digital transformation from Satisfactory to Excellent.
Early use of basic tools (Google Meet, email) evolved to effective use of Google Calendar, Google Drive, and MS Teams.
Content utilization shifted from static PDFs to MOOCs, YouTube, and peer-reviewed resources. Collaboration advanced
from minimal engagement to meaningful use of OERs and the university digital library. Content creation expanded
from MS Word and PowerPoint to Al applications, interactive slides, instructional videos, and LMS integration. Digital
assessment moved from hard-copy submissions (Needs Improvement) to structured Google Classroom use with rubrics
and auto-grading (Good). The most significant improvement was in Al and collaborative platforms, progressing from
Not Observed to Good (e.g., ChatGPT, QuillBot, Google Docs). Despite progress, challenges such as limited mastery,
institutional support gaps, and underdeveloped collaboration persisted. These results confirm the need for sustained
capacity-building to consolidate digital gains and achieve consistent teaching excellence (Xie, 2017).

Digital ethics showed steady improvement, moving from Needs Improvement in the initial phase to Good
by the final stage. Early gaps, such as uncredited visuals and lack of cybersecurity guidance, were addressed through
interventions on phishing, cyberbullying, and proper citation. By the final stage, participants applied copyright-cleared
materials, watermarked student work, and followed safe file management practices. These improvements enhanced
classroom safety and fostered students’ awareness of ethical content use. Nonetheless, uneven understanding and limited
Al ethics application highlight the ongoing need for targeted support in cybersecurity, licensing, and responsible Al use
(Livingstone et al., 2018).

Overall, the findings demonstrate a positive trajectory in digital integration, with strong core competencies,
growing awareness of ethics, and emerging use of advanced tools. While gaps remain in LMS management, Al integration,
content creation, and collaboration, continued professional development, institutional support, and mentorship can
strengthen digital fluency and teaching excellence (Gupta et al., 2024; Lyngdoh, 2025).
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Conclusion

The study concludes that Nepalese teacher educators possess moderate to high digital competencies but face
challenges in advanced digital integration, collaborative tools, and structured LMS use. While educators showed
progressive improvement in digital classroom integration evolving from static PowerPoint usage to interactive tools their
adoption of structured LMS and ethical digital practices remained inconsistent. These results support the Technological
Pedagogical Content Knowledge (TPACK) framework, emphasizing that effective digital integration requires more than
technical skills; it demands pedagogically driven training. For instance, while many educators could create presentations,
few effectively used Al or LMS platforms to enhance student engagement. This suggests that institutional support and
professional development are crucial for bridging the gap between digital awareness and practical implementation.
To enhance digital transformation in Nepalese higher education. Institutional Support for Digital Infrastructure must
provide reliable Wi-Fi, LMS access, and Al-enabled tools. Mandatory training on Al, video editing, and digital
collaboration tools (e.g., Canva, Kahoot) should be introduced. Workshops on ethical digital practices, such as copyright
compliance and cybersecurity, are also essential. Teacher education programs should include digital literacy modules,
emphasizing blended learning approaches that combine online and offline resources. Regular digital competency
assessments for faculty and policy audits to ensure equitable access to digital resources will help sustain progress.
These recommendations align with Nepal’s National Education Policy (2019), which emphasizes technology-integrated
education (MOE, 2019). For instance, if universities implement structured LMS training, educators could transition
from email-based resource sharing to organized digital classrooms, improving accessibility and engagement.
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