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This study aims to explore secondary-level (Grade 11 and 

12) students’ experiences with oral presentation to develop 

their communication and collaboration skills in social 

studies and life skills education. Oral presentation is a 

teaching and learning approach where the learners are 

involved in delivering the content through discussion and 

presenting it interactively in the classroom. The purposive 

sampling technique was used to choose the participants 

following a narrative inquiry as the research methodology. 

Ten participants from Grade 11 were selected and involved 

in oral presentations and interviews to explore their 

experiences. The same participants continued oral 

presentations in grade 12 and participated in Focus Group 

Discussion (FGD) and interviews to unveil their 

experiences and perspectives on the roles of oral 

presentations to enhance communication and collaboration 

skills. The data collected through two rounds of semi-

structured interviews and FGD were transcribed and coded, 

and categorized to generate four main themes: interaction 

for meaningful learning, harmonious understanding for 

contextual learning, synergy in connection and growth with 

creativity, and challenges in oral communication in group 

learning were generated. The major findings of the study 

revealed that oral presentation is useful to enhance the soft 

skills, especially communication and collaboration, of 

learners to promote lifelong learning. Social studies and life 

skills education need teachers to use multiple innovative 

pedagogical approaches for effective teaching and learning, 

which can foster knowledge, skills, attitudes, and values 

among the learners. This process prepares them as global, 

civilized, and democratic citizens in the future. 
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Introduction 

Social studies is a core subject in school-level education (K-12) in many 

countries like the United States of America, the United Kingdom, Norway, Sweden, 

Nepal, Taiwan, India, Thailand, Ghana, Kenya, etc. (Bordoh et al., 2021; Herczog, 

2010; Nanthawong, 2024; Ruto et al., 2023) to foster civic competencies and societal 

understanding of learners. It is an interdisciplinary subject integrating various social 

sciences, i.e., sociology, anthropology, civics, history, economy, geography, population 

education, etc. (Farisi, 2016; MoEST, 2019; Nystrom, 2019; Tauginiene et al., 2020). It 

promotes learners’ independent thinking (Baildon & Damico, 2010) and develops 

knowledge and skills from real experiences through hands-on activities (Mangkhang et 

al., 2022). Social studies possess a wide scope and need to adopt transformative 

pedagogical approaches. It empowers learners to understand human beings as 

individuals and cohabitation in societies (Mangkhang et al., 2022) by fostering their 

collaboration, cooperation, communication, creative thinking, and critical thinking 

skills. The concept of life skills education has been introduced together with the social 

studies course in grades eleven and twelve in Nepal to nurture learners’ soft skills.  

The National Curriculum Framework of Nepal has included soft skills in the 

school-level curriculum for the holistic development of students (CDC, 2019). It 

includes life skills, occupational skills, collaborative skills, analytical skills, problem-

solving skills, social and transcultural skills, and creative and innovative skills (Phinla, 

2016), which are the backbone of teaching and learning social studies. Communication 

and collaboration are essential skills among the 21st-century abilities that must be 

mastered for success in work, life, and citizenship (Somphol et al., 2022). These skills 

are essential to all walks of life, and we need to communicate ideas, make decisions, 

analyze, and solve problems (Azubuike et al., 2015) to understand and respect the 

relationship between the environment and human beings. Communication and 

collaboration enhance efficient decision-making while discussing and analyzing social 

issues (Azubuike et al., 2015). Classroom learning should focus on developing these 

skills through multiple pedagogical approaches and learning activities. Thus, an oral 

presentation is an approach to social studies learning that provides the space for learners 

to create interest in social studies content as they explore and prepare presentations 
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based on their experiences and real-world context. It also enhances their knowledge and 

skills by supporting the common good and solving real-world issues.  

The social studies subject in Nepal for long has been criticized for not preparing 

students for effective living in society due to the use of traditional teacher-centered 

teaching methods by limiting the learning within the four walls of the classroom (Shah, 

2019, 2023). However, this is not appropriate to facilitate the diverse contents of social 

studies. According to Okpalmaa (2008), social studies learning is unable to actualize its 

expected goals of preparing students for worthy living in the absence of interactive and 

meaningful pedagogical approaches. Although soft skills are included in the school 

curriculum of Nepal (CDC, 2019), especially in social studies, its pedagogical practices 

rarely comprehend these skills in real life. Teachers’ focus on rote memorization instead 

of involving students in individual and group oral presentations, project works, field 

visits, and community works (Shah, 2019; 2023). Without using innovative pedagogical 

approaches, this subject is unable to create curiosity and a long-term impact on the lives 

of learners.  

Social studies needs adaptable, goal-oriented, innovative teaching methods that 

link the content to real-life issues and build soft skills like critical thinking, creativity, 

and collaboration (Aslamiah et al., 2021), but less discusses specific teaching approach. 

Although Mangkhang et al. (2022) explore the integration of art with technology in 

social studies learning, but rarely discuss the different pedagogical approaches for 

collaborative and meaningful learning. Mutiani et al. (2021) focus on the use of 

technological pedagogical content knowledge (TPACK) in teaching and learning of 

social studies, but discuss less on the involvement of learners. The art-based critical 

auto-ethnographic study of Shah (2023) shares cultural hegemony-like traditional 

teaching methods, rigid curriculum, and teacher-driven learning approaches and urges to 

inculcate students’ critical voices and ethical professional practices. Thus, it is necessary 

to promote group work, peer teaching, and oral presentations to nurture students’ 

curiosity, confidence, communication, and collaboration. This narrative study aims to 

incorporate oral presentation to foster communication and collaboration skills among 

students in social studies and life skills education. For the oral presentation, the teacher 

will generally assign the respective topics for the learners to plan and present in groups 

in the classroom. It also finds out how oral presentation becomes a common platform to 
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raise active participation among the learners by keeping them in the mainstream of 

learning. Thus, this study aims to address the research question: How does oral 

presentation develop and enhance learners’ communication and collaboration skills in 

social studies and life skills education? 

 

Literature Review 

Social Studies and Life Skills Education 

According to the National Curriculum Framework of Nepal, social studies and 

life education skills education is a compulsory subject at the secondary level (Class 11 

and 12) (CDC, 2019). It is a diverse subject integrating different social sciences with an 

aim to equip learners with knowledge, skills, attitudes, and democratic values to shape 

their character (Aslamiah et al., 2021). It imparts a scientific attitude and prepares 

learners to solve different social problems, which develops students’ creative and 

innovative abilities (Mutiani et al., 2021). Life skills education aims to develop different 

soft skills, i.e., communication, collaboration, critical thinking, empathy, emotion 

management, etc. Life skills are part of the basic human development process and need 

to perform physical, cognitive, psychological, vocational, moral, and emotional tasks 

(Vranda & Rao, 2011) to prepare learners as responsible global citizens. Social studies 

and life skills education promote local wisdom (Jumriani et al., 2021) by creating 

indigenous knowledge through meaningful and contextual participation of learners. Life 

skills enable learners to deal effectively with everyday challenges, to learn and practice 

skills, and empower them to take more responsibility for their actions (Vranda & Rao, 

2011). Social studies aims to develop the potential of students to be sensitive to the 

environment and other aspects of society (Jumriani et al., 2021), and life skills 

education focuses on developing all learners' potential and abilities (Tohani & Aulia, 

2022) through planned, effective, and ICT-based learning in this rapidly changing 

environment. Thus, social studies and life skills education aim to develop global 

citizens who are socially, politically, and culturally aware. The pedagogical approaches 

of social studies and life skills education are participatory-based experiential learning 

(Vranda & Rao, 2011), which actively involve learners in the learning process. Oral 

presentation is one approach among many as it fosters learners’ communication, 

collaboration, creative thinking, and critical thinking skills. It encourages learners to 
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explore knowledge in a collaborative approach (Aslamiah et al., 2021) to develop a 

clear understanding of the role of citizens in democratic societies, which is possible 

through learner-centered pedagogical approaches, i.e., oral presentation. 

 

Oral Presentation in Teaching and Learning 

The traditional methods like chalk-and-talk and lectures are being replaced by 

student-centered pedagogies, where students explore and explain content in the 

classroom. An oral presentation is a teaching style to engage students in a certain topic 

or project and for the presentation and discussion in the classroom (Hasanah et al., 

2013). Oral presentations are akin to formal conversations, and addressing a group is a 

natural activity (Baker, 2000). Generally, the teachers assign any topics related to the 

course, or students can freely choose their content to present in front of the classroom. 

Most of the oral presentations can be made through a student-centric technique, which 

allows the learners to work independently or in a team to present their respective 

content in the social studies and life skills education classes. This can further improve 

their four language skills: listening, speaking, reading, and writing (Brooks & Wilson, 

2015). Oral presentations seem significant for teachers facilitating social studies and life 

skills education courses to evoke the ideas, perspectives, and non-verbal cues of 

learners, allowing them to actively engage with the content alongside the teachers. This 

can further help learners come forward, actively participate, and take responsibility for 

their learning, which creates a sense of ownership for sustainable learning. The 

continuous feedback offered by teachers helps to improve their overall performance in 

their learning. Before the presentation, the teacher can give some instructions and norms 

to be followed as guidance for the presentation. During the classroom presentation, the 

teacher can take the necessary notes and observations so that they can provide feedback 

after the presentation to improve in the future. Oral presentation skills have also been 

found to be effective tools utilized to enhance students' capacity for communication by 

enabling them to collaborate in the undertaking of shared academic activities (Ahmad & 

Lidadun, 2017; Brooks & Wilson, 2015). Oral presentations allow learners to engage 

with material in an interactive, constructivist, and effective way (Hasanah et al., 2013) 

.Moreover, the use of different active learning pedagogies like problem-based and 

cooperative learning has been proven to make oral presentations more effective in 
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fostering communication skills (Bailey et al., 2021). Thus, social studies teachers are 

urged to make oral presentations as a part of their pedagogy for the holistic development 

of learners. 

 

The Need for Communication Skills and Collaborative Learning 

The teaching and learning process has undergone a significant change in the 

present day due to the innovation in various teaching approaches, strategies, and 

technological advancements. Globalization and digitization in the 21st century have 

brought transformation in our daily lives, learning, interactions, and work (Pardede, 

2020). The 21st-century skills are highly interwoven and remain a central concern for 

educators and learners. Soft skills support to inculcation of knowledge, skills, attitudes, 

and values by developing learners’ capabilities in various areas like “technology, media 

and information, learning and innovation skills, and life and career skills” (Tohani & 

Aulia, 2022, p. 47). Communication proficiency is one of the criteria for learning in the 

21st century (Ongardwanich et al., 2015), which transmit a message or information that 

incorporates mutual understanding across the settings in which it occurs (Saunders & 

Mill, 1999). Learners need to express their ideas and opinions with their teachers and 

colleagues in the school environment. Rao (2019) emphasizes the significance of 

effective and smooth communication for personal and professional success. It is vital 

for enhancing social skills and sensitivity, creating positive relationships among people, 

and breaking down cultural boundaries (Rubtsova, 2019). We developed the rubrics to 

evaluate students’ oral presentations, including clarity of expression, voice modulation, 

eye contact, and audience awareness, which helps to provide constructive feedback to 

enhance their communication skills. Such practices are aware of their societal issues and 

encourage them to make the right choices to determine educational achievements in the 

21st century (Fitriani et al., 2022). Moreover, communication abilities are indispensable 

for learning because they enable learners to articulate their findings and achieve 

successful learning outcomes (Supena et al., 2021) in the learning process. 

One should learn to cultivate networking skills, maintain cooperation and 

connections with other people, and come up with decisions in the team, which are 

essential to achieving success in the contemporary age (Collins & Halverson, 2009). 

Collaboration is a process where members of a group share and express their ideas, 
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thoughts, and knowledge in addition to sharing their emotions and sentiments 

(Jarvenoja & Jarvela, 2009). Similarly, working on a group project entails logistics, like 

determining roles and responsibilities for team members, carrying out the tasks, the 

group procedure, and other aspects (Lee et al., 2015). In a collaborative learning 

environment, students listen to diverse opinions and ideas, present and defend their 

views, and face social and emotional challenges (Laal et al., 2012). In doing this, the 

learners can cope with the problems, and they can think independently by taking the 

support of the team, which generally happens while engaging in collaborative activities 

in social studies and life skills education learning. Collaborating among the learners can 

also foster active learning and increase their motivation (Mora et al., 2020). 

Collaborative learning can help learners to engage in the learning activities and 

strengthen their teamwork skills (Sulaiman & Shahrill, 2015), which is essential to 

coping with several real-life problems. 

 

Social Constructivism for Progressive Learning 

Teaching and learning in social studies and life skills education involve and 

engage learners in the entire learning process by promoting their prior knowledge. 

Social constructivism situates the learning activities of social studies in the context of 

learners (Taylor & Iroha, 2015) by engaging them in interaction with each other. Oral 

presentations with a constructive approach promote social interactions, life forms, 

language, and communication among learners, contents, contexts, and experiences 

(Schroeder, 2019), which are the basis for the formation of soft skills, especially 

communication and collaboration. This theory helps to integrate the social context, 

learning environment, course content, and teachers’ experiences (Duru et al., 2020) in 

learning. It focuses on the collaborative nature of learning (Su & Zou, 2022), where the 

learner develops knowledge from how they interact with each other, their culture, and 

society at large. It promotes learners to construct knowledge from social interaction and 

enhances soft skills, i.e., social inquiry skills, empathy, communication, collaboration, 

critical thinking, and creative thinking (Taylor et al., 2014). According to Illeris and 

Ryan (2020), constructivism focuses on the continuous process of learning by engaging 

in and contributing to the practices in communities of learning. 
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Narrative Inquiry as a Research Methodology 

Narrative inquiry is a research methodology that transforms human experiences 

into an understandable and accessible narrative of a specific human action or event 

(Chand, 2024).  It concentrates on examining an individual, gathering information 

through tales, documenting personal experiences, and exploring and analyzing the 

significance of those experiences in the form of an ordered narrative (Creswell & 

Creswell, 2018). According to Guillemin and Gillam (2004), narrative inquiry involves 

reflexivity, an active, continuous activity that infuses every investigation phase 

throughout the research process. It helps to understand and experience the students’ 

reality rather than simply attempting to explain or anticipate their world (Wang & 

Geale, 2015) by exploring their opinions and experiences on oral presentations in social 

studies and life skills education.  

 

Context of the Study and Participants 

The study was conducted in a secondary-level school located in the urban city of 

Koshi Province, Nepal. The researchers used purposive sampling to select the 

participants for the study, which allowed them to choose participants who had similar 

sorts of experiences and insights and could be relevant to our research questions. The 

sample consisted of ten secondary-level (Grade 11 and 12) learners, out of whom six 

were boys and four were girls. They were given the pseudonyms differently to protect 

their identities. The second author facilitates their social studies and life skills education 

course in Grade 11 and the first facilitates their same course in Grade 12. The 

researchers’ role deepened their contextual understanding and shaped narrative 

interpretation. They encouraged participants to share experiences from oral 

presentations in social studies and life skills education courses at Grades 11 and 12. 

 

Data Collection Tools and Procedures 

The data were gathered through two interview rounds via the free version Zoom 

platform and a focus group discussion (FGD). At first, the researchers developed a 

rapport with the learners, informed them about the purpose of carrying out the research 

study at the beginning of each grade, and obtained consent from them. The second 

author conducted the first round of semi-structured interviews with them in Grade 11, 

and the first author conducted the second round of semi-structured interviews with them 
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in Grade 12. The interview guidelines were prepared after a thorough discussion 

between both researchers and were sent to each participant before the actual session 

through email. The interviews lasted for twenty-five to thirty minutes for each 

participant on the Zoom platform and were moderated equally by the first and second 

authors. Similarly, conducting the interviews via the Zoom platform ensured 

accessibility and supports the participants to attend from their locations and feel free to 

answer based on their experiences according to interview guidelines. FGD was 

conducted physically and encouraged participants to share, discuss, and reflect on their 

ideas, opinions, and experiences. The first author led the discussion, and the second 

author took notes of the responses from the participants. Together, these methods 

allowed drawing a rich exploration of the participants’ lived experiences, creating a 

reflective discussion of how they felt after engaging in the oral presentation in social 

studies and life skills education in both Grades 11 and 12. Both researchers thoroughly 

discussed and shared their understanding and reach on the common consensus 

throughout the data generation process. They obtained informed consent from all the 

participants and ensured the confidentiality of the responses through anonymity. 

 

Data Analysis and Interpretation 

Both authors listened to the audio recordings of interviews and focus group 

discussions carefully and transcribed the data. All transcribed data were coded and 

categorized based on their similarities. The authors discussed and engaged thoroughly 

in the process of conceptualization of the research agenda, data analysis, interpretation, 

and revision of the manuscripts. Themes were developed and presented based on the 

participants’ experiences. Four themes: meaningful interaction for sustainable learning, 

harmonious understanding for contextual learning, synergy in connection and growth 

with creativity, and challenges in oral communication in group learning were generated 

from the data. The succeeding paragraphs present learners’ opinions and experiences 

with the enhancement of communication and collaboration skills through oral 

presentations in social studies and life skills education. 

 

Interaction for Meaningful Learning 

Interaction is the key to constructing knowledge in the learning process. 

Learners interact with context, content, friends, and teachers to make their 

understanding and meaning in learning, especially through oral presentation. Oral 
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presentation promotes interaction among friends in particularly content and concepts 

that make learning comfortable and purposeful. Learners work together with friends 

while preparing for oral presentations, which makes the learning of social studies and 

life skills education more meaningful. In the interview, Abhimanyu said: 

Oral presentation is the process of learning a subject like social studies in an 

effective way. With the help of oral presentations, presenters boost their 

knowledge by researching the topics, and they will also develop better 

communication skills to sustain their lives. 

The experience of the learner reflected that oral presentation is a useful process, 

not a product, to learn the integrated contents of social studies and life skills education. 

It promotes inquiry-based learning, which involves learners searching and finding out 

the content and its relevance in their context. This process enhances learners’ research 

and communication skills, which are the main purpose of social studies (CDC, 2019), 

and it develops a sense of ownership among learners. Bibek further shared that: 

Oral group presentations are valuable in learning social studies and life skills 

education. They enhance teamwork, communication, and critical thinking. By 

sharing ideas and collaborating with friends, we gain confidence and learn to 

respect others' perspectives. Presentations also improve public speaking and 

problem-solving skills, preparing students for real-world interactions and 

responsibilities. 

Oral presentation in social studies and life skills education inculcates knowledge, 

skills, and values in the learners. The objective of this subject is to make learners 

civilized, capable, and democratic citizens with different hard and soft skills required to 

survive as global citizens (CDC, 2019), and oral presentation develops their skills to 

work in groups. The group members share the ideas to construct the knowledge 

collaboratively through peer interdependence, negotiation, and role distribution. The 

oral presentation develops the learning communities which encourage students to 

communicate, rationalize, and provide arguments to defend their ideas (Shah, 2019) by 

posing questions and participating in democratic discussions. It fosters the 

communication skills of students as listening, organizing ideas, and responding to peers. 

Interaction among friends enhances their pace of learning by making them accurate and 

faster and producing more ideas, which makes learning more effective (Hurst et al., 
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2013). Sharing one's ideas among friends, listening to other opinions, and providing 

feedback on their presentation develop the critical thinking skills of learners gradually. 

Active engagement helps to create “a positive classroom environment and establish a 

community of learners who support each other” (Bromley, 2008, p. 111). Oral 

presentations promote inclusive and dialogic learning where students actively construct 

knowledge by sharing and discussing ideas. The learners construct knowledge during 

examining and analyzing tasks (Amineh & Asl, 2015) performed by their friends 

through oral presentations, as it creates an opportunity for a group learning 

environment. Omita said: 

Oral group presentations help us to exchange ideas. Every individual has 

different views and ideas on one specific topic. When we are assigned a group 

project, it helps exchange our ideas and views with one another. We will be 

bound to think of new ideas and ways to present our topic. 

The oral presentation develops multiple perspectives among learners by 

engaging them in exchanging ideas and thoughts on different subject matters of social 

studies and life skills education. While preparing oral presentations in groups, students 

share existing ideas with friends and generate new ideas on the subject matter to make 

the presentation better. In social studies and life skills education, learning with others is 

more effective than learning on their own (Hurst et al., 2013), as the subject matter is 

diverse and dynamic. The integrated content of this subject shows knowledge forms 

through social interaction. Social constructivism supports oral presentations as they 

promote idea-sharing and meaningful learning through peer engagement (Kim, 2001), 

which develops ownership in the learning process.   

Social studies prepare the learners to act for positive changes in society and the 

nation, which is possible when each learner connects classroom learning to real-life 

practices through effective communication. Neha said: 

While preparing for the oral presentation, we discussed the topic with family 

members. They also felt quite honoured and shared their knowledge with us, and 

asked us to add some from our side. It develops interaction among family 

members and learns from their lived experiences in society. 

The contents of social studies and life skills education are directly linked to the 

family and society as they depict the social happenings in real time. Students generate 

knowledge by discussing with family members on different topics of social studies. 
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Such interactions promote local wisdom, which becomes a guide for the community 

(Jumriani et. al., 2021) as family and community members contribute to the creation of 

knowledge. Social interaction is useful for improving social skills through social 

relationships (Indriyani et. al., 2021), which foster meaningful interaction and effective 

communication. During FGD, participants revealed that oral presentations in social 

studies and life skills education develop a good bond among the team members and 

classmates. It supports learning through self-exploration and group sharing as they 

discuss the area of interest and available resources while distributing tasks among 

members. Collaborative methods for oral presentations improve students’ self-

motivation and self-realization (Ahl, 2006) by improving their language skills and 

giving them different points of view, which leads to good academic results.  

 

Harmonious Understanding of Contextual Learning 

There is a great necessity for contextualized learning in today’s interconnected 

world. Social studies and life skills education have become integrated courses where the 

curriculum needs to amalgamate varied local cultures, histories, and contents to create 

meaningful and engaging content for the learners. Classroom learnings need to support 

students’ deeper understanding by nurturing interpersonal and empathetic skills 

(Smeenk et al., 2019). The sense of empathy and responsibility integrated into the social 

studies and life skills education curriculum can encourage the learners to consider their 

diverse perspectives and recognize the impacts of their actions on others. It is necessary 

to develop empathetic understanding during the classroom oral presentation as learners 

consider the diverse perspectives and opinions of their colleagues. Anjana shared:  

I think oral group presentation is effective in building coordination, cooperation, 

and empathetic feelings in the group. It encourages each member to explore their 

topics for long-term learning. 

Omita disclosed her opinions about the role of harmonious learning during the 

oral presentation, which can help to establish a rapport with each other. She said: 

Oral presentations are important in social studies and life skills education 

because they help us practice speaking clearly and confidently. They also teach 

us how to share our ideas with others and listen to different opinions. This helps 

improve our communication, teamwork, and understanding of what we’re 

learning. 
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The exchanging of ideas, views, and perceptions regarding the subject matter 

among the teams during the oral presentation fosters mutual support and relationships 

with the team members. Using those diverse views and thoughts can help them come up 

with fresh ideas, feel like they are part of the group and learn more about each other. 

Similarly, Neha reflected on her ideas, sharing how these social studies and life skills 

education courses help to develop personal careers and provide better ways to blend 

them into real-world situations. She illustrated:  

I believe social studies and life skills education play a significant role in shaping 

our lives and providing us with a better perspective of life. It helps us pave a 

roadmap for achieving our goals. 

The oral presentation is a means to develop multiple perspectives and views on 

the different contents of social studies and life skills education. It enhances their level of 

understanding and skills to work in the group throughout the presentation. Ajay added 

that; 

During oral presentations in a classroom environment, learning and teaching are 

easier, which develops many skills such as talking in groups, creating different 

ideas, describing one's own opinion to others, and acknowledging people's 

feedback on the presentation. Talking in front of class enhances our 

collaboration and communication skills.  

While preparing for the oral presentation, learners actively listen to other views, 

which develop their empathic understanding. Presenting their ideas in the classroom 

boosts their self-confidence, and participants’ feedback enriches their knowledge, skills, 

and values on the learning process of social studies and life skills education.  

The focus group discussion revealed that participants drew on real-life learning 

from a research-based setting to formulate their thoughts and reflect on what they had 

learned in social studies. Students can learn from each other, which can evoke their 

inner voices and feelings (self-disclosure) while preparing the oral presentation. It also 

demonstrated that the learners learn on their own through engagement, and they tried to 

get support from their colleagues, too. Moreover, there was the development of 

empathetic understanding with the co-learners during the process. The discussion 

revealed that the learners could assign the topics to each other after their group division. 

Similarly, they shared their work and suggested that their co-learners improve in the 
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respective areas in which they were involved. Moreover, they understand the 

complexities of their colleagues and work accordingly. They tried to give relevant life 

examples and applied them practically while discussing with their colleagues. Thus, 

they would promote their mutual understanding based on the real-life context. 

 

Synergy in Connection and Growth through Creativity 

Cooperation and collaboration are essential skills for every human for survival, 

which need to be nurtured from school days. As social studies and life skills education 

aim to prepare responsible and conscious citizens who preserve the nation and 

nationality by practicing human values and democratic culture (CDC, 2019), learners 

need to work in the groups to enhance their collaborative skills. The oral presentation 

encourages learners to care and share among their friends/co-learners in a specific 

subject matter. While preparing for an oral presentation, learners work together and try 

to assimilate others' pain and pleasure. Nayan shared: 

Basically, teamwork presentations surely help in learning activities. It helps each 

and every one to coordinate with each other. During the process of making a 

presentation, many of the members help each other; by doing so, one can learn a 

lot and another can develop teaching skills too. All the members engage in the 

preparation of their related presentation topic; it helps them to study more and 

prepare a lot.  

The oral presentation encourages a group learning culture by motivating learners 

to help each other while accomplishing group tasks by developing the attitude of 

helpfulness and empathy. Learners engage actively to explore more on individual topics 

on one side, which automatically contributes to the group presentation as a whole. To 

make group presentations well, members put in additional efforts to prepare 

presentations in creative ways by creating conducive learning environments (Suardika et 

al., 2023) and using digital supports before and during presentations.  In such a process 

of preparation for oral presentation, learners form new knowledge of social studies and 

life skills education based on their previous knowledge (Jancic & Hus, 2019). Its subject 

matter is rooted in society, and pedagogical approaches should explore the prior 

knowledge of students. According to Doolittle and Hicks (2003), knowledge is 

constructed through active cognition of learners, in which learners need to be involved 
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in exploration and presentations of content by using technology and group sharing. The 

use of oral presentations and the incorporation of technology in learning in social 

studies and life skills education contribute a lot to developing their collaborative skills. 

Abhimanyu said: 

When I was in grade 11, I hardly used my mobile phone to talk with my friends 

or family members, but while doing oral presentations, we needed to be in 

contact with all our group members, which helped to enhance my collaboration 

skills. 

Oral presentations not only enhance learners’ understanding of the content 

knowledge but also foster their social skills and digital literacy. Oral presentation 

through PowerPoint slides optimizes students’ potential and motivates them to learn 

(Tohani & Aulia, 2022). The discussion with co-learners enhances their knowledge, 

communication and collaboration skills, attitude, and values, which are the focus of 

modern education. Anjana further shared that: 

Classroom oral presentations help us to be more sociable, not only in our class 

but also in our social groups. It unites a group with a common goal (i.e., to make 

one's presentation the best); this ultimately encourages team members to 

collaborate. 

Oral presentations became a means to develop learners’ social skills as they 

focused on the common goal of making their presentation successful through the united 

efforts of all group members. They engage in communicating different ideas and 

seeking feedback from friends, which improves their communication and collaboration 

skills. It motivates them to work in groups together effectively by demonstrating mutual 

respect to each other (Aslamiah et al., 2021). Sharing in a group before the presentation 

and feedback from participants during the presentation develops new insight in learners. 

Chandra added that: 

During a classroom presentation in social studies, I experienced a significant 

enhancement of my collaborative skills. On the topic of “Human Civilization,” 

everyone gives their kind of answer, but in the evening, we all members of the 

group come online and search the topic and find more information about it. In this 

way, our collaborative skills are being developed through oral presentations. 
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Oral presentation challenges the understanding and perspective of learners in 

social studies and life skills education by encouraging them to use digital platforms to 

explore the content and discuss it. In this age of technological advancement, the 

teaching and learning process has brought drastic changes with innovative methods to 

engage students in creative learning activities. The use of digital platforms and face-to-

face approaches increases students’ activity in the learning process (Martanto et al., 

2021). Due to digitalization and technological advancements in the education sector, 

most educators and learners have turned to online teaching and learning approaches. 

The use of technology enhances their digital literacy and creativity during the oral 

presentation. They develop their self-confidence and prepare themselves to face future 

challenges by engaging themselves in hands-on activities (Raut & Pant, 2024), i.e., 

exploring the contents from different sources, discussing with family members and co-

learners, and designing visually attractive slides for the presentation of social studies 

and life skills education. 

 

Challenges in Oral Communication in Group Learning 

Organizing the oral presentation helps to provide several advantages to the 

learners. However, it also has certain challenges for those, whether they are doing it 

individually or in groups (Mardiningrum & Ramadhani, 2022). During the oral 

presentation, the learners are not actively taking part in dividing their roles and 

responsibilities, which creates difficulty in completing the task on time. This can be 

revealed in the narratives of Bibek: 

One challenge during social studies presentations is dividing tasks fairly. During 

one presentation, some team members did not do their part, and others had to 

take extra work, but we talked it out and adjusted the tasks. 

Though oral presentations develop collaboration among learners, it seems hard 

to distribute the contents among members fairly, as all learners have diverse interests in 

learning. However, their meaningful interaction and communication encourage all to 

prepare and present at the end. Nayan added:  

During the preparation, there arise many sorts of problems. There arises an 

unequal distribution of presentation topics. Many of the students do not want to 

participate in the preparation of the presentation, which creates one of the 

challenges for the group in making effective decisions. If a member does not 

participate during the presentation, then a group leader needs to make an 

effective decision, like who would do the presentation for the missing student.   
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This also highlighted the difficulty of planning properly before the presentation. 

The lack of adequate preparation and practice can also be a challenging factor for the 

learners, hampering the oral presentation (Benraghda et al., 2018). The team members 

can even feel great difficulty in presenting their content if any one of their member’s 

remains absent on the very day. Similarly, a lack of seriousness and sometimes facing 

technical difficulties equally are the additional challenges while preparing the 

presentation contents. To support this, Anjana illustrated: 

Sometimes, there are technical problems. When I was working on my 

presentation, there was a power supply cutoff, because of which I did not have 

any access to talk with my team. In addition, sometimes team members may not 

be serious about the presentation, which brings barriers to collaboration. 

In the context of least developed countries like Nepal, technical availability, i.e., 

digital equipment, electricity supplies, and durable internet services, is one of the 

challenges faced by learners during the preparation for oral presentations. However, the 

arrangement of backup support of the electricity supply, such as the provision of a 

generator in the research site, reduces the technical hindrances during the time of oral 

presentation. Moreover, the stress, nervousness, time management skills and ensuring 

the active participation of colleagues in doing the oral presentation count much and 

remain difficult for the learners. The study of Tian and Mahmud (2018) is concerned 

with anxiety or nervousness as a common problem that learners face during their oral 

presentations. The narratives of Priti revealed this in the following: 

Challenges that arise during this subject presentation may include issues such as 

unequal participation within the group, difficulties in managing time effectively, 

overcoming stages of anxiety, or ensuring that all group members contribute 

meaningfully to the presentation. 

Participants experienced some of the difficulties, like time management, 

ensuring meaningful contributions from the team members, unequal participation, and 

stage anxiety for oral presentations. 

Through the focused group discussion with the participants, they also revealed 

that there was no timely response from their colleagues during the preparation of their 

content and slides, resulting in one-sided communication. Similarly, the unequal efforts 

from particular team members have become evident, which seems to be quite 



 Journal of Vishwa Adarsha College (JOVAC), (2025), 2(1)  212 
ISSN: 3059-9083 (Online & Print) 

   

challenging for the other team members to work on the presentation. During the slide 

preparation, the content was repeated multiple times, which created difficulty in 

skipping some other important content. Furthermore, despite dividing the teamwork and 

clarifying content distribution and the sequence of the oral presentation, student 

absences during the presentation added more to the challenges.  

 

Conclusions and Implications 

The purpose of this study was to explore the role of oral presentation in 

enhancing communication and collaboration skills in social studies and life skills 

education. Based on the above discussions, oral presentation plays a dominant role in 

building communication and collaborative skills among secondary-level learners in the 

classroom. It promotes self-learning and group learning in social studies and life skills 

education, which are essential approaches for diverse and integrated content. For oral 

presentation, each group distributes the tasks among the members by discussing the 

various subtopics, and each member is allowed to choose according to their interest and 

available resources. During the PowerPoint presentations, each member shared their 

understanding with other member and took feedback from them. Such sharing of 

opinions and understanding, and feedbacks from co-learners create a strong academic 

bond among team members. Learning in groups and presenting the contents in front of 

all classmates in the classroom develops their communication skills, collaboration 

skills, empathy, and self-confidence. 

The diverse and dynamic subject matter of social studies and life skills education 

urges learners to be involved actively in the learning process, which is possible by using 

multiple progressive pedagogical approaches instead of traditional pedagogies. The 

multiple perspectives of learners increase self- and others' understanding levels by 

developing soft skills that equip them as global citizens. Healthy interaction among 

learners and contribution to group work is the best way to construct knowledge in social 

studies and life skills education. It promotes context-based learning in which learners 

present their ideas and opinions based on lived experiences throughout the oral 

presentation. Learners’ engagement in designing and preparing the contents for oral 

presentation enhances their innovation and creativity, which are the bases for lifelong 

learning. Though oral presentation is very useful to develop soft skills, i.e., 
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communication and collaboration in social studies and life skills education, there are a 

few hindrances. In Grade 11, learners find it quite difficult to prepare presentation 

content due to a lack of exposure and resources. However, they became habitual and 

assimilated oral presentation as an approach to learning the different subject matters of 

social studies and life skills education. This subject needs more innovative pedagogical 

approaches and practices in the classroom to develop learners’ knowledge, skills, 

attitudes, and values to make them civilized and democratic global citizens. Future 

studies should focus on the role of various innovative approaches and strategies that can 

be used to enhance the effectiveness of oral presentations while facilitating the social 

studies and life skills education course. This can add to the value of integrating oral 

presentations and examining their efficiency in the classroom environment for the 

overall achievement of the learners. 
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