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Abstract

This study presents a comparative analysis of educational leadership and
management practices in Nepal and Indonesia, systematically reviewing 48
ISSN Print:2705-4845 articles to examine how diverse socio-cultural, institutional, and political contexts
influence leadership effectiveness in resource-constrained settings. The research
ISSN Online:2705-4845 | investigates the adoption and outcomes of models like transformational, visionary,
servant, and spiritual leadership across both nations.

Volume 5, Issue 1

Findings indicate that although styles such as transformational and distributed
leadership positively affect teacher motivation, school culture, and innovation,
their practical implementation is hindered by significant systemic barriers.
These obstacles include pervasive bureaucratic centralization, recurrent political
interference in educational affairs, and a severe lack of structured professional
development opportunities for leaders. The research also reveals a critical gap in
validated, context-specific leadership frameworks, particularly within vocational
and religious educational institutions in both countries.

Leadership efficacy is highly context-dependent: in Nepal. In ethical and affiliative
leadership, often employed by female principals, fosters strong relational
environments. In contrast, Indonesian leadership practices are deeply guided
by local wisdom, emphasizing ethical and participatory governance. The study
ultimately highlights a persistent research-practice gap, noting a lack of empirical
evidence linking current leadership models directly to long-term student learning
outcomes or institutional development. It concludes by advocating a shift away
from procedural managerialism towards a morally grounded, pedagogically
responsive, and culturally informed approach.
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Introduction

People and systems that are already in place need
to keep interacting with each other for leadership
and management to work. Teaching management
is important for improving lessons, maintaining
classroom order, and shaping a school’s culture. It
is the best way to teach kids. The school’s overall
philosophy, including its spirit and approach to
learning, gives teachers direction, goals, and a
sense of purpose that helps them run their classes
(Clarke & O’Donoghue, 2015). Schools are the
main places where people learn about and change
their culture.

The best way to do this is through education.
Schools need strong leaders and managers to
run well and succeed. Both are important skills
and types of art. Management is about getting
things done quickly, while leadership is about
ensuring the right goals are being pursued. School
principals need to be good at both to handle many
tricky situations (Adhikari, 2025). In today’s
world, we support a school governance model that
includes principals, teachers, students, parents,
communities, and experts. This model encourages
scientific, democratic, and distributed leadership.

The main goal of schools is to improve learning.
The main goal of this effort is teaching, and the
classroom is where most learning and growth
occurs. This is why the principal needs to lead and
manage teaching (Zhang, 2025). The best places to
learn things that will help you for the rest of your
life are schools and colleges.

Many schools and colleges in Nepal and Indonesia
are having trouble finding qualified, knowledgeable
school leaders because many principals quit their
jobs.In the complex world of schools, leaders face
many challenges when trying to meet the needs of
students from diverse backgrounds, and they often
lack the resources to do so. They need to address
social and economic problems, such as poverty
and cultural biases, while also strengthening the
community.

At the same time, school leaders need to find a
balance between being good at teaching and doing
a lot of other things, such as managing the school
and helping teachers learn new skills and overcome
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their resistance to new methods. They also have
to deal with the different expectations of different
stakeholders by being open, having limited power
and resources (especially in community schools),
and making it hard to implement culturally
responsive leadership that works for all students.
In the end, outstanding leadership in this situation
means being able to change and adapt to the
problems and unknowns that come with the
education system.

Gu (2014) cites Suhomlinsky and Tao Xingzhi,
who said that a good principal makes a good school.
They strongly supported and expanded on this
idea. He said many times at national conferences
for middle and primary school principals in 2004
and 2005 that the principal is the school’s heart
and soul and its standard-bearer.

He also said that the principal’s leadership is at
the heart of everything, from the school’s growth
goals to how it uses its resources (people, money,
and society). He also talked about how important a
principal’s personality is for running a school. He
said that a principal’s “personality charm, noble
character, rich knowledge, educational wisdom,
and a friendly and open working style” (Gu, 2008,
p. 1) make them a “standard conveyor and spiritual
leader.”

There is significant interest in educational
leadership in the early 21st century because people
firmly believe that effective leadership directly
impacts student and school success. People around
the world, including in Nepal and Indonesia, agree
that schools need strong leaders and managers
to provide students with the best education. As
the global economy improves, governments are
beginning to realise that their people are their most
valuable asset.

To stay ahead of the competition, they need to
hire teachers who are dedicated to training a
highly skilled workforce. On the other hand, these
teachers need help from other senior and middle
managers and direction from great principals.
There are many different ideas about what
educational leadership and management are, and
people still do not agree on what they really are
(Adhikari, 2025). A significant question concerns
its status as an independent discipline or merely
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a subset of management studies (Baraily & Rai,
2022). We have always believed that ideas from
other fields can be helpful. However, educational
leadership and management should always be
focused on the goals of education, which are
essential to running a school. If there is not a clear
and close link between purpose and management,
there is a danger of “managerialism,” which puts
procedures ahead of core educational goals and
values (Bush, Bell & Middlewood, 2019).

This study aims to investigate the impact of
effective leadership and management on enhancing
the quality of teaching and the school culture. It
will examine the problems that school leaders in
countries such as Nepal and Indonesia face and
how a principal’s leadership style affects student
success, school growth, and resource use.

It also wants to look into the balance between
administrative duties and instructional leadership,
the effect of socio-economic factors and
community involvement on school leadership, and
the connection between educational leadership
and broader management theories to avoid
“managerialism” while keeping core educational
goals in mind.

The research aims to identify the most effective
leadership strategies, examine the challenges
associated with recruitment, assess the impact
of principals on school culture and academic

performance, analyse resource management
in various contexts, evaluate stakeholder
communication, compare diverse leadership

models, and delineate the distinctions between
educational leadership and general management
theories to ensure alignment with educational
objectives.

Research objectives

How do various leadership methodologies and
styles affect educational quality, institutional
culture, and student performance, especially
in resource-limited contexts such as Nepal and
Indonesia?

What are the key challenges affecting leadership
effectiveness in developing educational systems,
and how do these impact school development and
resource management strategies?
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How do stakeholder expectations, community
engagement, and different governance models
affect their effectiveness?

How can educational leaders balance their
administrative  duties  with  their role as
instructional leaders while also using culturally
responsive practices and avoiding managerialism
to keep the focus on education?

Method

We utilised a literature review to gather secondary
data from various sources for our research. We
searched for articles related to the topic of this
study using specific keywords. We collected 48
articles on how to lead and run schools in Nepal
and Indonesia across a wide range of complex
situations. Before we started collecting data, our
team from Nepal and Indonesia met on Zoom to
narrow down the search criteria.

We looked for relevant articles using a range of
online sources, journals, and Google Scholar.
Our Indonesian scholars from Universitas Negeri
Yogyakarta found 24 articles from different
websites. Oxford College of Engineering and
Management in Gaindakot-2, Nepal, also found
the exact number of articles. We organized our 48
articles in a specific table format to keep track of
the information we needed for further analysis and
comparison.

Results

This section discusses the overall results of the
articles examined (see Table 1). The results
include the table’s contents, which examine how
important the reviewed articles are for managing
and leading education in Nepal and Indonesia,
both very different and very complicated places.
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Table 1. Summary of the previous studies on education leadership and management in diverse and
complex situations between Nepal and Indonesia.
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School leadership
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The results identified

This study highlights
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E-leadership capacity

To examine the

E-leadership capacity,

There is a lack

for innovation and idea
generation.

replicate success across
schools.
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Summary of research gaps in educational leadership and management

Recent research on educational leadership in developing countries shows significant gaps in knowledge
across many areas. There is a constant lack of consistency between validated leadership frameworks for
vocational education and industry partnerships. This causes a mismatch between what training programs
produce and what the job market needs. There is a lack of comprehensive research on the dynamics
of leadership power in Islamic universities, and insufficient attention to the influence of religion and
culture in this context. Catholic organisations also face problems with leaders not advancing. We still
do not know enough about how transformational leadership affects teacher creativity and the move
towards world-class status in institutions, especially in vocational and Islamic schools. Some of the most
significant problems with modern studies’ methods are small sample sizes, geographic limitations, and
the lack of longitudinal or mixed-methods designs.

Previous studies on educational leadership and management lack robust theoretical and conceptual
frameworks for integrating indigenous knowledge, applying spiritual leadership, and harmonising
modern and traditional leadership, particularly in the context of prophetic leadership models. There
are gaps in the research on how well governance works, how ready digital leaders are for projects like
Merdeka Belajar, and how well leaders handle crises when things go wrong, like during the COVID-19
pandemic.Without examining how men and women lead in different situations, gender leadership
studies are incomplete. Also, community-engaged leadership research is incomplete without examining
how policies affect the whole system. Technical deficiencies include the lack of bibliometric analyses
of Indonesian leadership scholarship and insufficient measurement tools for principal managerial
competencies.

Also, the study does not show clear cause-and-effect relationships between different leadership styles
and outcomes, such as how well students think critically, how well teachers do their jobs, or how well
school health programs work. It is especially worrying that there are gaps in understanding the problems
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specific to certain regions, such as Nepal’s Open
University, and differences in leadership between
rural and urban areas. There are not enough studies
examining how leadership works in regular,
religious, and vocational schools. Most studies do
not examine long-term effects or link leadership
practices to measurable learning outcomes. This
makes it hard to understand what makes for good
educational leadership in developing countries.
We need a coordinated research agenda that uses
both rigorous methods and frameworks grounded
in culture to address these interconnected gaps.

Summary results

The results included a critical look at four research
questions. They shared eight key combined findings
from the 48 articles they reviewed on educational
leadership and management in the complex and
varied settings of Nepal and Indonesia.

How do different styles and approaches to
leadership affect the quality of teaching, the
culture of the school, and the success of students,
especially in places with few resources like Nepal
and Indonesia?

The results show that transformational leadership,
which focuses on inspiring and intellectually
stimulating others, makes teachers more
productive, creative, and successful by fostering
environments that encourage collaboration and
new ideas. This kind of leadership in Indonesia
is linked to happier teachers and a better school
climate. However, more research is needed to
determine whether it really helps students do
better in school. However, at places like the Nepal
Open University, where resources are limited,
transformational leadership cannot be effectively
used due to financial constraints, bureaucratic
inefficiencies, and a lack of faculty training in
online education.

This makes blended learning less effective. In
Indonesia, the BEACCTIVE leadership model has
been proposed to close the gap between vocational
education and business needs. It focuses on
communication, collaboration, and evaluation.
However, there is no proven framework to
help leaders use this method correctly. Islamic
values, such as moral values and social justice,
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have helped Muhammadiyah schools encourage
students to think critically and engage with their
communities. However, it is still not well known
in the larger academic world. Spiritual leadership
has been demonstrated to enhance cultural and
moral decision-making in Indonesian educational
institutions; however, insufficient empirical
evidence exists to substantiate its implementation.
Local knowledge, including traditional values
such as harmony and cooperation, could also
help develop ethical leaders and create supportive
school environments in both Indonesia and
Nepal. Indigenous knowledge systems are rarely
integrated into formal leadership frameworks,
thereby missing an opportunity for culturally
responsive educational leadership.

What are the key challenges affecting leadership
effectiveness in developing educational systems,
and how do these impact school development and
resource management strategies?

The findings indicate that educational leadership
in developing systems must tackle multiple
interrelated issues that profoundly influence school
development and resource allocation. The absence
of validated leadership frameworks, exemplified
by Indonesia’s vocational education sector, which
lacks a structured model to synchronise educational
outcomes with industry requirements, results in
systemic inefficiencies. Leaders’ freedom is also
limited by red tape, centralised decision-making,
and politics. It is hard to use technology well and
ensure it works when there are financial problems,
as with Nepal Open University’s struggles to set
up online classes. Problems with human resources
arise when leaders lack sufficient training, the
selection process is flawed, and administrators do
not know how to use technology. This is shown by
the flawed implementation of Indonesia’s Merdeka
Belajar policy. Cultural and religious factors make
things more difficult, and some methods that
could be helpful, such as prophetic and spiritual
leadership, are underused or understudied.

There are still gender biases, even though female
leaders have demonstrated they can help students
succeed. Thesesystemicissuesallresultininefficient
resource allocation due to inadequate governance
frameworks, misalignment between educational
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and labour market demands, resistance to adopting
new technologies and digital transformation, and
a neglect of indigenous knowledge systems that
could enhance the educational environment and
community engagement. The overall effect is slow
institutional growth. This is because vocational
schools and universities are having a hard time
becoming world-class, even though they have
leadership models like BEACCTIVE that stress
building partnerships through communication
and collaboration. To fix the problems above, we
need to change the system so that governance is
more decentralised, leadership styles are more
localised, and strategies for digital transformation
and gender-inclusive leadership development are
made for each situation.

How do stakeholder expectations, community
engagement, and different governance models
affect their effectiveness?

The results show that effective education
governance requires a balance among stakeholder
needs, community involvement, and different
types of leadership. The BEACCTIVE framework
emphasizes the importance of working together
and communicating to close the gap between
business needs and vocational education. It also
shows that expert and referent power are better
at getting people to agree than forceful authority.
When culturally responsive, welcoming policies
are put in place, community involvement leads to
better learning outcomes.

However, these policies often do not work because
there are not enough trained people or resources,
and there are also problems with gender bias
and resistance. The stakeholder governance
model prioritizes long-term sustainability and the
involvement of many stakeholders. This improves
your reputation and productivity, even though
it is hard to measure. Collaborative leadership
needs trust, shared goals, and the ability to solve
problems quickly. Local knowledge, on the other
hand, is often underused but can help people reach
agreement on decisions. Even though women
leaders are doing well, many problems still hinder
the practice of transformational leadership. These
include money problems, bureaucratic delays,
centralisation, and differences between men and
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women. Transformational and servant leadership
are two ways that teachers can be more creative
and involved. Policies like Indonesia’s Merdeka
Belajar help close the digital divide through
e-leadership. In the end, good governance needs to
change the system as a whole to fix problems with
resources and fairness, while also adapting models
like BEACCTIVE to the situation.

In what ways can educational leaders balance
administrative  duties  with  instructional
leadership  while implementing culturally
responsive practices and avoiding managerialism
to maintain educational focus?

The findings indicate that educational leaders
can effectively manage their responsibilities as
both administrators and educators by employing
diverse, integrated solutions to ensure their
practices are culturally responsive. Administrators
may help teachers be more creative, and students
be more successful by utilising transformational
and visionary leadership styles that stress setting
clear goals and inspiring others. They can achieve
this without resorting to bureaucratic or managerial
methods. The BEACCTIVE model provides an
organised way to develop partnerships by fostering
effective communication and teamwork. This
ensures that the teaching is of high quality and that
the administration runs smoothly.

Using methods suited to the culture and knowledge
of the area helps build learning environments that
are fair and grounded in community values and
traditions. Distributed leadership models that
encourage teachers to work together and make
decisions together can make administrators’ jobs
easier and improve the quality of instruction at the
same time. Servant and spiritual leadership styles
prioritize moral decisions and the care of workers.
These are very significant in faith-based contexts.
It is easier to deal with the digital transformation
of schools when you have e-leadership skills. To
keep these initiatives going, executives need to
actively address structural issues such as excessive
red tape, excessive top-down control, and gender
bias by pushing for decentralised governance and
equitable opportunities for professional growth.
These tactics assist educational leaders in staying
focused on the fundamental goals of teaching and
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learning while also meeting the organisation’s
demands in ways that are respectful of different
cultures.

Comprehensive analysis of educational
leadership challenges and strategies in
Indonesia and Nepal

The findings indicate that the education system
faces  considerable leadership  challenges
necessitating a variety of solutions. At the most
basic level, there are no proven frameworks for
vocational-educational partnerships, so training
does not always meet industry needs. There are
not enough programs to help people become
leaders, and there are also structural problems,
such as excessive centralisation and insufficient
accountability. Because of these systemic issues,
principals are not ready to perform essential tasks
such as planning for the future and managing
resources. Different leadership styles, such as
transformational, servant, and visionary, are
helping boost teacher motivation, school culture,
and institutional innovation by giving human
resources greater power.

This is especially true when these styles are
grounded in the moral and spiritual values that
are important to religious groups. Culturally
responsive leadership that draws on local
knowledge and works to address gender inequality
is just as important for creating welcoming spaces.
However, patriarchal norms still make it hard for
women to be leaders, even though they have shown
that they can be successful. To drive change,
leaders need to be visionary and communicate
openly. Working together, like through teacher
leadership and community involvement, helps
people think critically and build a sense of
community. However, bureaucratic inertia and a
lack of willingness to change still make it hard
for institutions to change, especially at specialised
universities. Even though Indonesia’s digital
infrastructure is not yet perfect, it is essential to
learn how to be an e-leader. In the end, we need
robust ways to measure the effects of leadership,
because most current research is neither very
useful nor methodologically sound. To improve
the education system, we need to address these
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problems in ways that work for each situation and
strike a balance between administrative efficiency,
instructional quality, and cultural relevance (see
Table 1).

The phrase “leadership connecting with education
and schools” has been used 37 times in the chosen
articles from Nepal and Indonesia. Nepal used it
the most (12 times). Indonesia is also third in the
number of keywords used in the articles examined.
“Community schools,” “higher education,”
“management,” “principals,” and “educational
management” are some other common keywords

Educational Leadership/School
Leadership/Leadership

Educational Management ° ‘

@ Nepal
Al —o Tt
Community Schools

Management ‘

Higher Education

Figure 1. Key repeated keywords in the reviewed
articles

The findings indicate that qualitative methodology
was utilised in the analysed articles from both
nations (24 instances), followed by a quantitative
methodology (12 instances). A mixed-methods
approach was utilised eight times, succeeded by
a systematic literature review on four occasions.
A mixed-methods approach was used, which
included a survey questionnaire and six semi-
structured interviews. Likewise, a qualitative
methodology was employed, featuring eight semi-
structured interviews, six case studies, and two
instances of a phenomenological Approach (see
Figure 2).

www.journal.oxfordcollege.edu.np



"1 The OCEM Journal of
}‘@{ Management, Technology & Social Sciences

[ Research methods used in the review artices

Figure 2. Summary of the research approach in
the reviewed articles
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Figure 3. Key focused objectives of the reviewed
articles

Theresults indicate that the primary objectives from
the reviewed 48 articles are leadership practices
and their impact on organisational outcomes
(10%), leadership in educational and community
contexts (8%), leadership models, frameworks,
and theories (7%), inclusive, equitable, and diverse
leadership (6%), leadership in higher education
institutions (5%), gendered leadership and female
leadership experiences (4%), systematic reviews
and bibliometric analyses (3%), and leadership
within cultural or local contexts (2%), ranked as
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the first through eighth focused objectives (see
Figure 3).

Structured,valueintegrated (rlgiou, visionary)
(Leadership Model)

Orgunizational performance, innovation
TeaitieT

Emerging
(Gender & Incusion)

[ Vocational,relgious,higher education ]
(Contextand Levek)

Tnpac)

T Cond
& Incluson)

Central (Context and Levek)

Systematic reviews, productivty studies

Nepal I Practical, contextual case studies ]

Figure 4. Countrywide focus area in the reviewed
articles

The results indicate that leadership research in
Indonesia primarily focuses on organised, value-
integrated frameworks, often rooted in religious
or visionary paradigms. In Nepal, on the other
hand, leaders are more flexible, moral, and open to
everyone. Indonesian judges mostly judge leaders
by how well their companies do and how creative
they are. Nepal, on the other hand, sees leadership
as being fair, healthy, and diverse. Nepal focuses
on community and grassroots schools, while
Indonesia concentrates on leadership in vocational,
religious, and higher education contexts. Gender
and inclusion are becoming prevalent subjects
in Indonesian studies; however, they are seen as
fundamental to Nepalese studies. Indonesia favours
systematic reviews and productivity-oriented
assessments, whereas Nepal favours pragmatic,
context-specific case studies that illustrate real-
world leadership dynamics (see Table 1).

Discussion and Conclusion

This review’s findings show that educational
leadership in developing and diverse places like
Nepal and Indonesia is a complex issue shaped
by numerous cultural, political, social, economic,
and institutional factors. The effectiveness of
leadership depends not only on the leader’s skills
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but also on the structures that support it and on
governance frameworks that are sensitive to culture
(Leithwood, Harris, & Hopkins, 2008; Bush,
2019). This study has shed light on the complex
interactions among different leadership styles, the
challenges that arise in different situations, and the
ways in which educational management operates
in the complex settings of Nepal and Indonesia. In
both countries, leadership operates within socially
entrenched frameworks that profoundly shape
leadership identity and effectiveness (Dhakal,
2025; Dewantoro et al., 2021). The literature
identifies many types of leadership, including
transformational, servant, visionary, prophetic,
and spiritual. Each type is based on a different
historical and religious context. Managers do not
just choose these models; they also respond to
what society and schools expect of them.

Transformational leadership has consistently
demonstrated efficacy in both contexts. Leaders
who employed transformational leadership

in Indonesian vocational schools encouraged
teachers to be creative and dedicated, resulting in
new teaching approaches and improved learning
outcomes (Ripki et al., 2020). Transformational
leadership is effective in Nepal for managing
institutional change and making schools more
welcoming, especially when leaders prioritize a
shared vision and motivation (Dhakal, Jones, &
Lummis, 2023). Contextual limitations, such as
poor digital infrastructure, political appointments,
bureaucratic inertia, and centralised control,
especially in community and public schools, often
affect how well this model works (Khanal, Gaulee,
& Simpson, 2021; Lumban Gaol, 2021).

The issues analysed in the studies extend beyond
mere individual leadership competencies. Systemic
issues, like the lack of proven, locally adapted
leadership frameworks, especially for vocational
and faith-based schools, still make it hard for
leaders to do their jobs well. The BEACCTIVE
model (Indrawati et al., 2022) provides Indonesia
with a structured approach to closing the gap
between education and industry. The emphasis on
building, empowering, actualising, connecting,
and transforming is intriguing in theory; however,
it remains insufficiently tested in practice,
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particularly in resource-constrained regions. In
Muhammadiyah schools, prophetic leadership
grounded in Islamic traditions promotes moral
integrity, fairness, and values important to students
(Dewantoro et al., 2021). Even though these
models are morally strong, they often struggle
to gain support in pluralistic or secular schools
because they lack sufficient institutional backing
and their policies do not align with those of the
schools.

The case studies in Nepal teach us an important
lesson about the importance of women being
leaders. Gurung and KC (2024) and Acharya
(2024) found that female principals are more likely
to make their schools feel welcoming, earn their
students’ trust, and act morally with their school
communities. Still, they have to deal with deeply
ingrained gender roles and being pushed aside by
the system. One study found that leadership styles
that value empathy, teamwork, and democracy
made teachers and students happier and more
motivated at school. This was especially true
in rural areas where leadership roles are still
seen through a patriarchal lens (Ghimire, 2023;
Sherchan, 2021). These findings corroborate
the global assertions of Coleman (2002) and
Lumby & Coleman (2007), yet they hold greater
significance in societies marked by entrenched
gender hierarchies.

The integration of indigenous knowledge and
community engagement represents a crucial
perspective that distinguishes leadership in Nepal
and Indonesia from dominant Western paradigms.
Rahman et al. (2025) and Baraily & Rai (2022)
have shown that indigenous values such as gotong
royong (cooperation), musyawarah (deliberation),
and solidaritas (solidarity) are not only culturally
relevant but also helpful in developing ethical and
participatory leadership. These habits help schools
and the community get along better and make fairer
decisions. Even so, these culturally ingrained ways
of leading are rarely taught in formal leadership
training programs and are often seen as “soft
skills” rather than strategic ones. Bush et al.
(2019) and Biesta (2010) criticise this oversight
as an example of a widespread conflict between
contextual responsiveness and managerialism.

www.journal.oxfordcollege.edu.np



’“f,’{“y”\‘ The OCEM Journal of
\ ) Management, Technology & Social Sciences

They warn that leadership often becomes merely
following the rules and being efficient, which goes
against educational goals and ethics.

The gap between leadership research and its use
in real life is another common theme. The review
encompasses numerous studies, predominantly
from Nepal, indicating that current leadership
models lack empirical validation. For example,
Mainali (2024) found that in Kathmandu
community schools, leaders were more concerned
with running the school than with improving
teaching or developing new teaching methods.
Lumban Gaol (2021) also found that leadership
studies in Indonesia face methodological
challenges, including small sample sizes, limited
long-term data, and insufficient representation of
rural areas. These problems make it hard to use the
results in other situations.

New chances are coming up, even with these
issues. The rise of e-leadership, accelerated by
the COVID-19 pandemic and policy changes such
as Indonesia’s Merdeka Belajar, has put digital
literacy, remote oversight, and adaptive leadership
at the top of the list of changes needed in education
(Rusdinal et al., 2024; Djafri, 2025). Leaders
employing distributed models, wherein teachers
and community members share responsibilities,
have more effectively managed the changes and
instability of evolving education systems (Kafle,
2013; Acharya, 2024). In this sense, collaborative,
ethical, and culturally relevant leadership has
shown itself to be both a moral duty and a practical
need.

Finally, this study enhances our comprehension of
the influence of national ideologies, institutional
frameworks, and cultural values on leadership
across various countries. Nepali leaders, on the
other hand, use contextual ethics, community
involvement, and decision-making that includes
everyone (Dhakal, 2025; Rai & Sharma, 2024).
On the other hand, Indonesian leaders stress
structured models and moral authority, often
grounded in religious beliefs. These differences
offer both countries many opportunities to learn
from each other and work together to develop new
ideas, especially since they both need to be fair

and modernize simultaneously.
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This study shows that educational leadership in
Nepal and Indonesia works at the intersection of
complicated socioeconomic realities, institutional
needs, and cultural perspectives. The reviewed
research demonstrates that effective leadership
in both situations goes beyond mere technical
management; it embodies a deeply relational,
ethical, and culturally embedded practice (Clarke
& O’Donoghue, 2015; Dhakal, 2025). In these
changing and diverse communities, being a leader
means navigating conflicts between tradition
and new ideas, between openness to everyone
and hierarchy, and between organisation and
kindness. Schools and colleges are using more
transformational, servant, visionary, and prophetic
leadership styles. This demonstrates that people
desire leaders who inspire, empower, and treat
them like people (Ripki et al., 2020; Nellitawati
et al., 2024; Dewantoro et al., 2021). People are
learning more about these models because they
help teachers stay motivated, generate fresh
ideas, and foster a healthy school atmosphere.
Nevertheless, these approaches do not always work
due to centralised bureaucracy, political meddling,
limited opportunities for professional growth, and
a lack of established, context-sensitive leadership
frameworks (Lumban Gaol, 2021; Khanal, Gaulee,
& Simpson, 2021).

A significant finding of this study is that female
leadership and community-based knowledge
work well together. Studies conducted in Nepal
indicate that female principals have robust moral
reasoning, a propensity for collaboration, and a
governing approach that prioritises interpersonal
ties. These qualities help make schools equitable
and hospitable for everyone (Acharya, 2024;
Gurung & KC, 2024). Rahman et al. (2025) also
show that Indonesian leaders who draw on local
expertise can create positive school environments
where people trust one another, get along, and
take responsibility together. Still, both sources
show that these methods are not taken seriously
in official leadership development and national
policy.

The assessment also found that a gap persists
between research on leadership and actual
leadership practice. Mainali (2024) and Supriadi
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et al. (2021) examine the tendency to emphasise
administrative compliance at the expense of
instructional  leadership, often overlooking
the relationship between leadership actions
and student learning outcomes or teacher
performance. This criticism aligns with Biesta’s
(2010) argument that education should stop
being about management and return to its moral
and democratic purposes. New opportunities are
emerging, such as the rise of e-leadership and
distributed leadership. This is especially true now,
as schools are dealing with changes in policy, such
as Indonesia’s Merdeka Belajar, and disruptions,
such as COVID-19. Rusdinal et al. (2024) and
Djafri (2025) both highlight the importance of
21st-century leaders using technology to transform
their businesses. Leaders who foster collaborative
networks and distribute authority among educators
and stakeholders are more likely to succeed in
unstable, resource-constrained contexts (Kafle,
2013; Acharya, 2024).

Recommendation

Nepal and Indonesia need to make a significant
change in how they lead schools in the future.
Instead of focusing on rules and regulations, they
should focus on teaching and ethics. People should
see leadership as more than just a job; it should
be a moral calling focused on community, justice,
and change. To achieve this objective, this study
proposes:

Establishing verified local leadership frameworks
tailored to the community’s specific needs and
beliefs (Indrawati et al., 2022).

Including fairness and equality for both genders in
the recruiting, training, and evaluation of leaders
(Ghimire, 2023; Acharya, 2024).

Improving e-leadership skills and infrastructure
to make digital transformation easier, especially
in rural and resource-poor areas (Rusdinal et al.,
2024).

Doing research over a lengthy period of time to
see how policies affect practice and give helpful
information (Lumban Gaol, 2021).

Encouraging educational leaders from Nepal and

Indonesia to work together and share new ideas
through partnerships and South-South exchanges
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in order to establish adaptive leadership models
(Dhakal, Jones, & Lummis, 2023).

In the end, educational leadership needs to be more
than merely managing; it needs to be a force for
fairness, inclusivity, cultural renewal, and personal
growth.
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