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Abstract

This study investigates pedagogical approaches for integrating locally available community 
resources into secondary-level classroom instruction, with a particular focus on contextualizing real-
world practices within the study area. It critically examines the strategies, methods, and techniques 
employed to bridge the gap between formal education and practical, experience-based learning. 
The research also proposes actionable strategies for incorporating community resources to enhance 
functional and task-based instructional practices aimed at promoting practical education. Employing 
a qualitative research design, data were collected through Participatory Rural Appraisal (PRA), 
classroom observation, and semi-structured interviews. An interpretative paradigm was used for 
data analysis. The findings reveal a rich availability of community resources that can be effectively 
utilized to support skill-oriented, task-based learning, both within the specific study context and 
more broadly.

Keywords: community resources, real world practices, task-based instruction, skill-oriented 
education 

Introduction

Education, learning, and experience are inherently interconnected processes that occur simultaneously 
and reinforce one another through contextualization. Dewey (1916) conceptualizes education as a 
continuous process of experiencing and subsequently reorganizing those experiences into forms of 
learning that cultivate practical skills through adaptive engagement with the environment. He asserts 
that education serves as a form of training aimed at developing practical competencies by enhancing 
individuals’ inherent potential (p. 61). Similarly, Agrawal (1992) emphasizes the productive 
dimension of education, asserting that it enables individuals to overcome challenges through the 
application of practical skills (p. 33). These perspectives underscore foundational principles of 
contemporary educational theory, which prioritize the functional, productive, and skill-oriented 
dimensions of learning.

Further reinforcing this paradigm, Dewey (1997) posits that the fundamental purpose of education is 
to prepare individuals particularly the youth for future responsibilities and successful life outcomes 
by fostering mastery over organized bodies of knowledge and structured skillsets (p. 18). Crow 
and Crow (2008) extend this view by characterizing education as a dynamic force that influences 
multiple dimensions of human development—physical, mental, emotional, social, and ethical 
thereby producing practical values, behaviors, and competencies within a societal framework (p. 
53).

From a critical perspective, Smith (2006) argues that education may function as both a solution and 
a challenge, depending on how policies and practices respond to local diversities. He contends that 
educational systems must be assessed for their responsiveness to diverse socio-cultural realities 
and their capacity to contribute to broader social development (p. 29). This observation highlights 
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the central role of diversity in shaping educational outcomes, as it offers a range of opportunities 
grounded in the varying forms of knowledge, skills, and experiences present within a society. 
However, effectively incorporating such diversity poses significant challenges for policymakers 
striving to create inclusive and responsive education systems.

Taken together, these viewpoints suggest that the development of practical skills among learners 
necessitates active engagement with contextually relevant resources embedded in the local 
community embedded with socio-cultural environment. The socio-cultural context encompasses 
human diversity in terms of individual and group identities, which are informed by distinct bodies 
of knowledge, lived experiences, and culturally specific practices. In alignment with this, UNESCO 
(2011) defines socio-cultural context as a complex interplay of factors including race, class, ability, 
learning conditions and styles, ethnicity, age, gender, sexual orientation, religion, nationality, and 
other identity dimensions that shape individual and collective behavior (p. 2). Supporting this 
orientation, Nwabueze and Isilebo (2022) identify modern educational trends as being event-based 
and task-oriented, grounded in social learning theories that emphasize the need for students to 
interact and contextualize with locally available resources within their communities (p.545).

Objectives of the study

•	 To identify the locally available community resources in the study area. 

•	 To explore and analyze the approaches to integrate such resources in secondary level 
classroom instruction in study area.

•	 To recommend the approaches to contextualize available resources in classroom 
instruction.

Research questions

•	 Are there community resources available in the study areas?

•	 Can the available resources be contextualized in classroom instruction?

•	 How can the available resources be contextualized in classroom instruction?

•	 What can be the approaches to contextualize available resources in classroom instruction?

Research Methodology

This study adopted a qualitative research approach grounded in hermeneutic phenomenology to 
explore and interpret the lived experiences of individuals. Hermeneutic phenomenology, as articulated 
by Langdridge (2007), provides a framework for understanding how people make sense of their 
world through the subjective meanings they attach to their experiences. Following Van Manen’s 
(2014) approach, this methodology emphasizes the interpretation of experience as it is lived, aiming 
to uncover the essence and deeper meaning embedded in participants’ everyday realities.

The research is situated within an interpretive paradigm, which views knowledge as socially 
constructed and emphasizes the importance of context and meaning in human experience. The 
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aim of this study, therefore, was not merely to describe behaviors or attitudes, but to explore the 
hidden meanings, practiced knowledge, and embodied skills within individuals’ lived experiences. 
As Higgs (2001) notes, the interpretive paradigm seeks to understand and interpret the social world 
from the perspective of those who experience it, making it particularly suitable for research focused 
on complex, subjective, and socially situated phenomena.

To collect data, the study utilized unstructured and semi-structured interviews guided by 
phenomenological questioning techniques. These interviews encouraged participants to express their 
thoughts and feelings freely, allowing for in-depth exploration of personal experiences (Beck, 2021). 
The experiential data gathered through these interactions served as the basis for phenomenological 
analysis and reflection. The aim of this process was to generate interpretive categories and themes 
through an iterative process of analysis, reflection, and writing, ultimately unlocking meaning from 
participants’ narratives (Stolz, 2023).

A combination of research tools was employed to enhance data richness and triangulation. These 
included Participatory Rural Appraisal (PRA) techniques, classroom observation, and semi-
structured interviews. Additionally, field notes, photographs, and voice recordings were used as 
supportive tools and techniques to capture contextual details and non-verbal cues that added depth 
to the data.

The analysis of data followed a six-stage hermeneutic process. These stages were: immersion, where 
the researcher engaged deeply with the data; understanding, which involved identifying initial 
patterns and meanings; abstraction, where conceptual themes were formed; synthesis, in which 
these themes were organized into coherent categories; illumination and illustration, where findings 
were clarified and supported with illustrative examples; and integration and critique, which involved 
situating the findings within broader theoretical and practical contexts.

The research was conducted in Tilottama Municipality, located in Rupandehi District, Nepal. This 
site was purposefully selected due to its socio-cultural diversity and the presence of various ethnic 
groups engaged in different occupations. Such diversity was considered valuable for capturing a 
broad range of educational practices, lived experiences, and community perspectives.

Participants were selected through purposive sampling and included a diverse group of stakeholders 
involved in education. The sample consisted of six teachers (three male and three female), twelve 
students (six male and six female), six parents (three male and three female), one male member of 
the School Management Committee (SMC), and two local representatives from the ward office (one 
male and one female). To uphold ethical standards, all participants were informed about the purpose 
and procedures of the study. In order to protect their privacy and confidentiality, pseudonyms have 
been used throughout the research documentation.

Literature Review 

Conceptualizing resources

The concept of "resource" is inherently anthropocentric, emerging when elements of nature are 
assigned value for human use or benefit. Nature, often perceived as a nurturing entity, is transformed 
into a resource through human valuation and appropriation (Hope, 2002, p. 2). This transformation 
highlights the central role of human agency in defining what constitutes a resource.

According to the World Bank, natural resources are defined as naturally occurring materials that 
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are essential or beneficial to human life, including air, water, land, forests, fish, wildlife, topsoil, 
and minerals (Collier, 2003, p. 38). This utilitarian perspective is further elaborated by the World 
Trade Report (2010), which defines natural resources as “stocks of materials that exist in the natural 
environment and are both scarce and economically useful in production or consumption, either in 
their raw state or after minimal processing” (p. 46). These definitions emphasize the economic and 
instrumental value of nature in supporting human needs and economic systems.

In a broader philosophical context, Worthington (1964) posits that resources encompass "everything 
that is derivable for the use or benefit of humans from any part of the universe" (p. 2), thereby 
extending the concept beyond materiality to include the potential utility of all natural elements. 
Sadhukhan (1986) offers a more relational understanding, arguing that a resource is not merely a 
material or substance but the result of a positive interaction between humans and nature, oriented 
toward fulfilling individual needs and achieving societal objectives (p. 94). This view underscores 
the socially constructed nature of resources and the significance of human-nature interaction.

The World Trade Report (2010) further asserts that all goods are intrinsically linked to natural 
resources, either through direct embodiment such as automobiles containing iron ore or through 
dependence on resources for their production such as food crops requiring land and water (p. 46). 
In this regard, virtually all goods could be classified as natural resources based on their dependence 
on natural inputs.

Moreover, the report identifies fundamental resources such as oil and natural gas, which are 
indispensable for energy production and thus essential for generating virtually all other goods and 
services. Renewable resources, including forests, fisheries, and aquifers, are also highlighted as 
critical assets for sustainable development and long-term ecological balance (World Trade Report, 
2010, p. 40).

While these institutional definitions recognize the instrumental importance of natural resources 
for human life and economic development, they often underrepresent the deeper philosophical and 
cosmological dimensions of the human-nature relationship. The anthropocentric framing raises 
critical questions: Is nature to be understood solely as a means for human benefit, or does it possess 
an intrinsic or cosmological value that transcends utilitarian considerations?

Although the World Bank emphasizes the necessity of natural resources for human survival and 
development, it provides limited engagement with the nurturing, reciprocal, or spiritual aspects 
of the human-nature relationship. In contrast, the World Trade Report (2014) acknowledges the 
broader developmental significance of natural resources by linking them to key human development 
indicators such as health, education, and life expectancy. This correlation suggests that natural 
resources are not only vital for economic productivity but also foundational to the nurturing 
mechanisms that promote individual and societal well-being.

Consequently, the interdependence between nature and human development calls for a more 
integrated conceptualization one that recognizes nature not only as a source of materials but also 
as a partner in fostering holistic human progress. This broader understanding has implications for 
sustainable development, resource governance, and the ethical framing of human-environment 
interactions.

Contextualizing Resources
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Resources, in and of themselves, are devoid of inherent meaning or utility until they are activated or 
mobilized by human agency for specific purposes within a given context. This notion underscores 
the idea that the value and function of resources are socially constructed and context-dependent, 
emerging through human behavior and interaction. In this regard, the contextualization and 
mobilization of resources can be viewed as a distinctly social phenomenon, shaped by cultural 
practices, institutional arrangements, and behavioral patterns.

The value attributed to resources is not fixed but is instead determined by the nature and extent of 
human interaction with them particularly in terms of control, ownership, and usage. As Hope (2002) 
articulates, the valuation of a resource is closely linked to the cost of securing rights of access or 
ownership. This process, which parallels the division of land into property or territory, is often 
considered instrumental for facilitating socio-economic exchanges (pp. 2–3). Thus, resource value 
is not merely a function of its material properties, but also of its embedded aspects within social, 
legal, and economic systems.

Moreover, the valuation and management of resources are intrinsically tied to the broader social 
system, including its environmental governance frameworks. The environment, comprising both 
biophysical and human elements, reflects and shapes human behaviors. These behaviors, in turn, 
are significantly influenced by the knowledge and skills acquired through experience with local 
resources. In other words, human learning whether through reconstructing past experiences, 
developing new skills, or utilizing and managing natural assets—is intimately connected to the 
resources present in one's immediate environment.

Hope (2002) emphasizes that the fundamental aim of environmental management is to foster 
conditions under which human behavior becomes as compatible as possible with environmental 
systems. He asserts that, “What is possible depends on the disposition of people, together with 
regulatory and management mechanisms established to improve the situation” (p. 6). This suggests 
that human attitudes, values, and institutional structures play a critical role in shaping both the 
sustainability and utility of resources.

Furthermore, populations are not homogenous entities but are composed of individuals and groups 
characterized by diverse demographic, sociological, and economic attributes. These variations 
influence not only the demand for and usage of resources but also the ways in which communities 
engage with and derive meaning from their environments. Consequently, the relationship between 
people and resources is dynamic, multi-layered, and contextually contingent, reflecting the broader 
interplay between environmental conditions and social organizations.

Population's efficiency as community resource 

The collective capabilities and efficiencies of a population are increasingly recognized as a 
fundamental form of community resource. In this context, human capital is identified as a vital 
asset in the broader resource framework. Senyucel (2009) emphasizes that among the various 
components of nature, human capital holds particular significance, encompassing the attributes and 
skills individuals bring to an organization, such as commitment, loyalty, and expertise. Notably, 
human resources are distinct from other organizational resources due to their dynamic, evolving, and 
inherently unpredictable nature (p. 11).

Human skills, knowledge, and behaviors are themselves resources with considerable developmental 
implications. While natural systems provide the physical basis of resources, it is the human 
population that both utilizes and, in some cases, depletes these resources. Ehrlich and Ehrlich 
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(1990) note that humans are not only the primary users of natural resources but also significant 
contributors to environmental degradation. Reinforcing this perspective, Hope (2002) argues that 
people influence not only the extent and type of resource use but also the environmental impact of 
their consumption patterns. These impacts are shaped by a variety of factors, including the demand 
for specific resources, methods of extraction and utilization, geographic location, technological 
applications, and cultural expectations (p. 6).

Human interaction with the environment mediated by skills, knowledge systems, and technologies 
directly determines the form, function, and significance of resources. As Gratton (2015) contends, 
human resources are not only central to development processes but also act as stewards of future 
transformation and cultural evolution.

The variability in human-environment interactions across different contexts further underscores the 
importance of local social, economic, and ecological conditions. Pradhan and Pradhan (2011) state 
that the interplay between environment and human activity varies significantly from one place to 
another due to natural, social, and economic factors (p. 39). For instance, Hope (2002) explains 
that the same natural elements, when combined differently and contextualized within distinct use 
systems, yield diverse resources. Water, for example, serves multiple roles—as a resource for 
drinking, agriculture, recreation, and energy production. Similarly, vegetation supports agriculture, 
tourism, and energy sectors, depending on how it is perceived and utilized by human systems (p. 8).

The transformation of natural elements into resources is thus a socio-cultural process, where human 
perceptions, practices, and management strategies assign meaning and value to the environment. 
This transformation is not merely utilitarian but also reflective of accumulated human experience 
and knowledge. In this regard, Marten (2003, as cited in Pradhan & Pradhan, 2011) conceptualizes 
humans as integral to the biological community of nature, along with microorganisms, plants, and 
animals (p. 15).

The recognition of humans as natural resources themselves has deep scholarly roots. Worthington 
(1964) highlighted the inclusion of human beings alongside domesticated and wild species within the 
biological resource domain (p. 2). Senyucel (2009) in this regard, notes that the diversity in human 
backgrounds, values and experiences contribute to the uniqueness and developmental potential of 
human capital within any organizational or societal system (p. 11).

In sum, the population’s efficiency is not only instrumental in the mobilization and transformation of 
natural resources but also constitutes a core resource in itself. Understanding this dynamic interplay is 
crucial for sustainable environmental management and long-term socio-economic development.*--

Socio-cultural resources

Resources attain meaning and function only through their integration within social and cultural 
systems. Emphasizing the intrinsic link between natural resources and societal constructs, Burch 
(1971) argues that the origin of natural resources lies not in the Earth itself but within human society. 
He asserts that the societal web, composed of myth, rhetoric, faith, skills, and efficiencies, mediates 
the meaning assigned to humans and nature (p. 9). Donenfeld (1914) similarly defines social 
resources as emerging from the recognition that all institutions, associations, agencies, and attitudes 
share fundamental characteristics (p. 560). This perspective underscores that resource utilization, 
mobilization, and consumption are inherently social phenomena. Human societies, shaped by 
traditions, systems, and symbolic practices, modify and operationalize resources.
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The human-nature interaction is central to the valuation and recognition of natural resources. 
As Donenfeld (1914) elaborates, social resources encompass every situation involving human 
interaction, extending into all aspects of behavior and environmental engagement (p. 560). Tornblom 
and Kazemi (2012) further refine this concept by noting that social resources involve both material 
and non-material exchanges those that individuals give, withhold, receive, or redistribute within 
their social interactions (p. 1). These interactions encompass capacities such as knowledge, honor, 
leadership, and social status, all of which are essential to resource dynamics within communities.

The socio-cultural framing of natural phenomena is further articulated by Greider and Garkovich 
(1994), who contend that natural phenomena are simultaneously socio-cultural phenomena. They 
are constructed through social interactions within cultural communities as individuals negotiate 
the meaning of nature and the environment (p. 2). Thus, without the cultural and social context, 
the physical environment remains devoid of functional significance. The social meaning of natural 
elements is constructed through collective practices, interactions, and beliefs.

This perspective affirms that social resources are shared realities embedded within cultural 
frameworks. Culture, as a subset of the social domain, plays an inseparable and complementary 
role in shaping, determining, and mobilizing natural resources. Through values, beliefs, norms, and 
ethical codes, culture influences human actions toward the environment. Adhikari (2009) stresses 
that culture significantly shapes work systems and resource management practices. If socio-cultural 
factors are overlooked or poorly managed, they can become sources of resistance to institutional or 
systemic change (p. 82). As a dynamic and pervasive force within human systems, culture directly 
informs how natural resources are approached, interpreted, and utilized, positioning human resources 
as critical agents of transformation.

The historical significance of cultural dimensions in resource development is noted by Fombrun 
(1984), who observed that national culture plays a vital role in shaping employment and resource-
related relations at work (as cited in Adhikari, 2009, p. 82). Historical evidence reveals the 
longstanding and integral connection between cultural systems and natural resource management, 
suggesting that sustainable development must acknowledge cultural variables.

Pradhan and Pradhan (2011) reinforce this by describing cultural landscapes as outcomes of human-
nature interactions, shaped by societal goals, economic systems, and technological capabilities. 
These landscapes offer valuable insights into the imprint of human behavior on the environment and 
vice versa (p. 51). The ongoing interplay between human activity and the natural world illustrates 
that the cumulative outcomes of human achievements are inseparable from environmental feedback. 
Importantly, changes in nature are often a reflection of transformations within cultural systems.

Bennett (1976) further elaborates on the cultural interpretation of natural resources, observing that 
humans continually reinterpret natural phenomena through cultural lenses, converting them into 
meaningful cultural objects (p. 4). Greider and Garkovich (1994) align with this view, positing that 
cultural groups utilize symbols to define natural resources and integrate them into the routines of 
daily life, thus organizing their environmental relationships (p. 8). This highlights the diversity of 
socio-cultural identities within populations and the complex interrelations between education, local 
knowledge, skills, and practices involved in resource mobilization.

In sum, socio-cultural resources are integral to the perception, valuation, and management of natural 
resources. They frame human-environment interactions and serve as the mediating fabric through 
which natural elements acquire meaning, purpose, and sustainability. 
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Result and Discussion

The identification and categorization of community resources within the study area were conducted 
involving Participatory Rural Appraisal (PRA), direct field observation, and semi-structured 
interviews with local stakeholders. The integration of PRA facilitated community engagement and 
collective reflection, allowing participants to articulate local knowledge, perceptions, and priorities 
regarding resource availability and utility. Meanwhile, direct observation provided empirical 
validation of the physical presence and condition of the resources, and the semi-structured interviews 
offered in-depth insights into their functional relevance, cultural significance, and usage patterns.

The outcome of this triangulated data collection process is systematically presented in Table 1, 
which provides an inventory of the community resources identified in the study area. This table 
encapsulates the diverse range of tangible and intangible divided subject wise based on the syllabus 
of secondary level subjects, reflect socio-cultural dynamics, and influence patterns of community 
interactions. 

Table1. 

Available Community Resources and Their contextualization in Classroom Instruction

Subjects Subject wise identified community  
resources/efficiencies that can be 
contextualized in classroom instruction

Grades Approaches to application of identified 
resources in classroom instruction

English Observing 
Comparing/contrasting
Identifying
Visual sharing
Correcting/modifying
Reporting
Describing events
Messaging news
Discussing 
Criticizing
Interacting/sharing
Questioning/answering
Explaining
Ranking 
Seeking problem/answer

Grade 
8,9 and 
10

Pair discussion on particular topic
Group discussion
Interaction
Role playing
Project work
Report writing
Question-answer
Free speech
Guided speech
Dramatization 
Demonstration
Field study
Pros and cons
Debating

Nepali Listening to others
Making comprehension
Telling local history
Speaking Nepali
Dialogue delivery
 

Grade 
8,9 and 
10

Narrating events
Live oral reporting
Live written reporting
Guided writing
Free writing
Involving students in role play
Dramatization 
Demonstration
Pros and cons
Debating



Rupandehi Campus Journal Volume 5, 2025 87

Mathematics Quantifying
Mapping
Diagramming
Listing
Comparing
Identifying
Estimating
Calculating
Ranking
Sequencing
Drawing
Scaling
Finding profit/loss
Equality/inequality
Making  circle/triangle/square etc.

Grade 
8,9 and 
10

Problem solving
Project work
 

Social Studies 
and Population 
Education

Social rules
Social values
Population growth
Overpopulation 
Gender discrimination
Streams 
Ponds
Temples
Local worships
Grasslands
Fields
Financial co operations
Youth clubs
Topographic Knowledge
Land structure
Soil type 
Land conditions
Land tenure
Season changes
Weather and climate
Weather prediction

Grade 
8,9 and 
10

Role playing
Dramatization
Demonstration
Field observation
Project work
Field visit
Reporting
Use of realia
Group works
Cultural sharing
Social interactions
Mimicry activities
Interaction with local people
Local resource person in classroom

Science and 
Environment

Knowledge of simple machine
Effect of heat, cold and light
Pollution and effect
Environment conservation
Plants, trees and animals
Topographic Knowledge
Land structure
Soil type 
Land conditions
Land tenure
Season changes
Weather and climate
Weather prediction
Deforestation
Tree conservation
Planting trees
Streams, creaks, ponds, temples, 
grasslands, fields

Grade 
8,9 and 
10

Lab practical activities
Field observation
Project work
Field visit
Reporting
Use of realia
Site seeing
Interaction with local people
Local resource person in classroom
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Health and 
Physical 
Education

First aid of snake bite
Preparing and feeding medicine to cattle
Making alcohol at home
Personal sanitation
Using medicinal herbs
Seasonal vegetables, fruits, crops, grains
Play grounds
Treatment of mud infection on feet and 
hand
Pain relief massage on stomach
Therapy for decreasing high blood 
pressure
Swimming 
Pain relief and cold treatment using 
typical herbs
Use of a typical herb for killing germs 
on human skin

Grade 
8, 9 and
10

Field visit
Observation 
Interaction with local people
Local resource person in classroom
Demonstration
Games on play grounds
Project works
Sports weeks
Sport sessions

Occupation, 
Business and 
Technology 
Education

Transplanting 
Weeding
Field leveling
Planting rice/wheat/potato
Kohl (oil mill)
Dhenki
Making ploughing equipment set
Ladhiya (jolting cart)
Making walls made of straw and mud
Making fish trapping equipment set
Dehari (granary)
Pigeon house (made of mud)
Chhatari (traditional Umbrella)
Straw made mat and seat
Bamboo ladder
Broom of Thakal (a typical plant)
Making Khapada (roofing material)
Making puffed rice
Making ‘Dhakiya'
Paintings on walls (of elephants, horses, 
flowers etc.)

Grade 
8,9 and 
10

Field visit 
Agricultural farms visit
Making mini farms in school premises
Making gardens in school premises
Interaction with local people
Local resource person in classroom
Observation
Demonstration
Project works
Involving students in seasonal farming
Use of realias
Cultural sharing

Moral 
Education

Listening to others
Sharing/exchanging
Social rules
Social values
Requesting
Begging
Helping
Cleaning surroundings
Temples 
Ponds 
Roads 
Public yards 

Grade 
8,9 and 
10

Role playing
Dramatization
Demonstration
Reporting
Group works
Cultural sharing
Social interactions
Mimicry

Computer 
Science

One computer lab that contains 10 
computer sets

Grade 
8,9 and 
10

Practical activities in computer lab
Project works
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The identified community resources mapped through Participatory Rural Appraisal (PRA), field 
observation, and semi-structured interviews demonstrate a wide range of human efficiencies and 
localized assets that can be pedagogically integrated into classroom instruction, particularly in grades 
8, 9, and 10. These resources offer contextual learning opportunities when appropriately aligned with 
student grade levels, subject matter, pedagogical intent, and classroom circumstances. As such, they 
support the implementation of experiential, participatory, and student-centered learning strategies, 
enriching both the teaching and learning processes.

The contextual integration of these community resources can take multiple instructional forms. 
For instance, they may be incorporated through project-based learning, educational field visits, live 
demonstrations of traditional knowledge or technical skills, and the use of local materials as visual 
aids or realia. The use of real objects not only enhances comprehension but also makes learning 
more relevant and authentic by connecting academic content to students’ everyday experiences. 
Conservation areas, heritage sites, and historical landmarks prevalent in the study area can be 
effectively utilized in teaching subjects such as Social Studies, Environmental Science, and Local 
History. Field trips to such locations, accompanied by guided observation and interaction tasks, 
promote inquiry-based learning and critical reflection.

Significantly, the study revealed a variety of skilled individuals within the community, including 
but not limited to agricultural practitioners (e.g., livestock, vegetable, and floriculture farmers), 
tradespeople (e.g., carpenters, cobblers, cooks, and barbers), entrepreneurs (e.g., shopkeepers, 
restaurant owners), and specialists (e.g., tour guides, builders, fish farmers). These human resources 
can serve as valuable educational assets. Teachers may invite them into classrooms as guest 
speakers or facilitators, enabling students to engage with lived experiences and firsthand knowledge. 
Such collaborations facilitate the integration of vocational knowledge and local wisdom into the 
curriculum, fostering practical understanding and skill development.

Furthermore, the presence of community-based enterprises such as poultry farms, buffalo sheds, 
fishponds, dairy production units, local distilleries, traditional alcohol breweries, handicraft 
workshops, furniture and wood-carving industries, and rice/oil/flour mills presents rich opportunities 
for curriculum enrichment. These sites can function as real-world laboratories where students can 
undertake observational studies, collaborative research, or project work. Depending on curricular 
content, students can engage in applied learning through practical assignments that allow them to 
explore socio-economic and environmental dimensions of production, sustainability, and livelihoods.

In addition to material and human resources, the community also hosts several institutional and 
social resources, including schools, youth clubs, cultural and professional associations, financial 
and agricultural cooperatives, and ethnic or social organizations. These institutions can support the 
cultivation of essential social and civic competencies in students. By engaging these stakeholders, 
educators can organize structured workshops, leadership training programs, and interactive forums 
that promote values such as cooperation, empathy, ethical reasoning, and civic responsibility. For 
example, local leaders or representatives of these organizations may be invited to share their work, 
demonstrate organizational processes, or mentor student groups. Students can also be grouped into 
school-based clubs or quality circles to foster collaborative learning and peer-driven initiatives.

From a curricular perspective, the utilization of these resources extends beyond content delivery 
to include the development of critical social and behavioral skills among students. Project work, 
field-based inquiry, observational tasks, and reflective exercises can be strategically designed to 
build interpersonal competencies such as teamwork, communication, cooperation, mutual respect, 
problem-solving, and leadership. Moreover, these pedagogical strategies support emotional and 
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moral development by promoting traits such as empathy, respect for diversity, negotiation skills, 
critical thinking, and responsible citizenship.

In summary, the community resources identified in the study area possess substantial pedagogical 
value and can be effectively contextualized within school curricula. Their integration into classroom 
instruction offers a holistic approach to learning that bridges the gap between theoretical knowledge 
and real-world application. These resources not only support academic learning but also contribute 
to the broader goal of nurturing socially responsible, skilled, and reflective individuals. Therefore, 
leveraging community-based assets within pedagogical frameworks is essential for fostering 
meaningful and transformative educational experiences.

Conclusion

Resources do not possess inherent meaning or value in isolation; rather, their significance emerges 
through human interaction within specific socio-cultural contexts. The identification, recognition, 
perception, and contextualization of community resources are educational processes, requiring 
the integration of practical knowledge, experiential learning, and relevant skills. These outcomes 
are most effectively cultivated through formal and non-formal education, which emphasizes local 
relevance and contextual learning. In this regard, contextualizing locally available community 
resources in the classroom becomes a pedagogical strategy that introduces students to real-world 
situations, enhancing their capacity to acquire meaningful experiences and applicable skills.

Community resources can be integrated into classroom instruction across Grades 8, 9, and 10. From 
a pedagogical perspective, these resources offer authentic materials for learning, aligning with 
principles of experiential and situated learning theories. Their application in education may vary 
according to the subject content, cognitive level of the learners, instructional goals, and the teaching-
learning context.

Practical strategies and approaches for classroom integration include project-based learning, field 
visits, realia-based instruction, demonstrations, role play, community interaction and so on. For 
instance, local farms and industries can be used to explore ecological systems, economic production 
processes, and social organization, while human resources such as local professionals can serve 
as guest speakers or facilitators in applied learning tasks. These community experts can enrich 
classroom discussions, support field-based activities, and provide students with firsthand exposure 
to vocational and technical skills.

Furthermore, socio-cultural institutions such as youth clubs, cooperative associations, and ethnic or 
professional groups can facilitate the teaching of civic behavior, leadership, and interpersonal skills. 
These organizations provide models for social participation and collective responsibility. Engaging 
with them through school programs, collaborative workshops, or experiential learning activities 
enhances students’ social and emotional competencies.

Ultimately, the contextualization of community resources into classroom instruction fosters 
the development of a wide range of social, cognitive, and emotional skills. These include group 
collaboration, empathy, cooperation, critical thinking, communication, respect for diversity, and 
leadership. In aligning educational practice with local resources, schools not only promote meaningful 
learning but also contribute to the holistic development of students as active and informed citizens. 
Such contextual pedagogy not only bridges the gap between formal education and local knowledge 
systems but also contributes to sustainable education that is deeply rooted in community realities.



Rupandehi Campus Journal Volume 5, 2025 91

References

Adhikari, D. R. (2009). Human resource management. Buddha Academic Publishers and Distributors 
Pvt. Ltd.

Agrawal, J. C. (1992). Theory and principles of Education. Bikas Publication House.

Beck, C. (2021). Introduction to phenomenology: A focus on methodology. SAGE.

Bennett, J. W. (1976). The ecological transition: Cultural anthropology and human adaptation. 
Pergamon Press.

Burch, W. R., Jr. (1971). Daydreams and nightmares: A sociological essay on the American 
environment. Harper & Row Publishers.

Collier, P. (2003). The market for civil war. Foreign Policy. 136, 38-45.

Crow, A. & Crow, L. D. (2008). Introduction to education. Surjeet Publications.

Dewey, J. (1916). Democracy and education: An introduction to the philosophy of education. 
Macmillan.

Dewey, J. (1997). Experience and education. A Touchstone Edition Book Published by Simon & 
Schuster.

Donenfeld, M. J. (1914). The meaning of social resources. The Journal of Educational Sociology by 
American Sociological Association, 13 (9), 569-564.

Ehrlich, P. & A. Ehrlich. (1990). The population explosion. Simon and Schuster.

Gratton, L. (2015). The Shift - The future of work is already here. William Collins.

Greider, T. & Garkovich, L. (1994). Landscapes: The social construction of nature and environment. 
Published by Rural Sociological Society.

Higgs, J. (2001). Charting standpoints in qualitative research. In H. Byrne-Armstrong, J.

            Higgs, & D. Horsfall (Eds.), Critical moments in qualitative research by Oxford, England: 
Butterworth-Heinemann, 1, 44-67.

Hope, T. E. (2002). The Managing Nature as Resource. University of the     West Indies Press.

Nwabueze, A. I. & Isilebo, N. C. (2022). Modern trends in educational development. In Y.M. 
Abdulrahman, R.O. Anyaogu, N.J. Izuagba & R.O. Osim (Eds.) International and comparative 
education: Cross-cultural approach (Pp. 545-558). Port Harcourt: Celwil Publishers.

Pradhan, P. K. & Pradhan, B. (2011). Environment and natural resources: Concepts, methods, 
planning and management. Quest Publication.

Sadhukhan, S. K. (1986). Economic geography. S. Chand and Company Limited.

Senyucel, Z. (2009). Managing the human resources in 21st Century. Zorlu Senyucel & Ventus 
Publishing Aps. 



Rupandehi Campus JournalVolume 5, 202592

Tornblom, K. &  Kazemi, A. (2012). Hand book of social resource theory: Theoretical  extensions, 
empirical insights and social applications, critical issues in social justice. Springer. 

Smith, A. (2006). Promoting social cohesion through education. The World Bank.

Stolz, S. A. (2023) The practice of phenomenology in educational research, Educational Philosophy 
and Theory, 55:7, 822-834, DOI: 10.1080/00131857.2022.2138745

UNESCO. (2011). Addressing socio-cultural diversity through the curriculum. International Bureau 
of Education. http://www.unesco.org/education/.

Van Manen, M. (2014). Phenomenology of practice: Meaning-giving methods in phenomenological 
research and writing. Left Coast Press.

World Trade Report (2010). Trade in natural resources. World Trade Organization.

World Trade Report (2014). Trade and development: recent trends and the role of WTO. World 
Trade Organization.

Worthington, B. E. (1964). A definition of natural resources. UNESCO.

Received : 2024/12/22
Revision received : 2024/12/23

Accepted : 2024/12/24


