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Abstract 
This paper discusses on how language policy, language ideologies, parental language planning 
and children’s role in the shaping of family language practices are associated in the multilingual 
practice context. The objective of this study was to explore the language policies focus on heritage 
language maintenance by negotiating and instantiating in parents-children interactions and 
contribution of children’s language practices to shape the family multilingualism in the process 
of socialization. I have used qualitative research design to collect the data in this study. Three 
participants from different language background were selected. The research participants were 
interviewed using a semi-structured interview technique to collect the data. The study concluded 
that family members’ contribution to the shaping of family language practices and policies in 
daily life interactions is the most important and language ideologies play a vital role in language 
policy and language acquisition in the family of multilingual practice.
	 Keywords: multilingualism, social language approach, language policy, 			
                                 language ideology, parents’ language planning

Introduction
Nepal is a multilingual, multicultural and multiracial country. The 20ll Census has been 

listed out 123 languages spoken in Nepal whereas ten years back, in Census report (2001), listed   
92 languages. It shows that Nepal is linguistically diverse. Linguistic traditions, cultures and 
linguistic landscape have contributed to Nepal’s diversity. 

Multilingual practice belongs to intercultural communication for many due to the speed 
spreading of globalization (Canagarajah,2013). Maintaining familial languages are also concerned 
issue in the context of increasing numbers of families. When people migrate from one place to 
another place or from one country to another country (because of marriage, job etc.) access to 
the heritage language in immigration contexts can be limited and problem can be created in using 
another language so the children become passive at home and at school in relation to speaking 
bilinguals or dominant in the societal language.  In such situation, maintaining familial languages 
are important regarding to family language practice. 

This study comprises the insights gained from family language policy studies (Fogle, 
2013; King et al., 2008; Spolsky, 2004; 2012), language socialization studies (Goodwin, 1996; 
Ochs, 1996) in the field of interactional sociolinguistics and multilingual practice. The present 
paper explores the language socialization processes and language policies in the family. 

Language policy and multilingual practices in the family 
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Multilingualism and language maintenance practices are realized with school, contribute 
to language  maintenance  (Paugh, 2005) or language shift. This study contributes to a deeper 
understanding of family bilingualism, language policies, socialization, children’s participation, 
language ideologies and interactions among family members.

Purpose of the Study
The purpose of the study is to explore the role of family language practices and children 

in the shaping of family language policy. Language practice makes an interactional site for 
language learning and the development of bi/multilingualism. Language practices happen among 
family members, including parent-child multiparty and sibling interaction in daily life activities. 
Combining approaches to family language policy and language socialization approach are related 
in family interaction (Wei, 2012). The research questions are as follows:

1.	  How do language policy makers and language planners give equal priority 		
	 and	values to other languages in the family?
2.	 How do children contribute to shape multilanguage practices in the family?

Theoretical Framework
As Vygotsky (1962), states social interaction plays a fundamental role in the process of 

cognitive development and language socialization approach (Ochs, 1996) is used as a theoretical 
framework that views family language policies are socially constructed by including explicit 
and implicit beliefs and norms that influence mundane language practices (Shohamy, 2006) in 
the family interaction. In accordance with socialization paradigm (Duranti, Ochs &Schieffelin 
(2012), children’s engagement in the process of language practices are socialized to acquire the 
social values, norms and expectations are linked with different linguistic codes. Socialization is 
not a top- down process of intergenerational transmission of knowledge. It is dynamic and dialectic 
(Cekaite, 2012; Duranti et al., 2012; Goodwin, 2006). The family members: parents, children, 
siblings use shared, linguistic and embodied, negotiated dynamic, heterogeneous, linguistic and 
social identities and social relations (De Fina, 2012; Ochs, 1996). Language acquisition, social 
and cultural socialization are interrelated and they begin the moment someone enters a social 
community (Ochs, 1996, p. 407). Language socialization is the process through which children 
and novices are socialized through language to use language appropriately and meaningfully 
(Schieffelin& Ochs, 1986). Language socialization as an approach (Bucholtz& Hall, 2008; Lanza, 
1997/2004) that becomes meaningful to explore how children are immersed and participated in 
bilingual families in immigration contexts.

Language socialization is perceived as an intergenerational language transmission in 
the setting of family environment which is a complex, multi-directional, and nuanced process 
(Fishman, 1991). In immigration contexts, language maintenance or loss can start in the context 
of family interactions (Fishman, 1970; Lanza, 1997/2004; Li Wei, 2012, p. 1). Immigrant 
family members have a collection of lived experiences of multiple languages, discourses, social 
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domains, geographical spaces and they bring those together into the everyday life of the family 
(Canagarajah, 2008; Pietikainen, 2010, p. 82). Families thereby provide a unique intergenerational 
context for the study of heritage language maintenance or shift (De Fina, 2012; Li Wei, 2012, p. 
1).  In the field of minority language maintenance and loss regards the family as the driving force 
in “children’s language socialization within the context of both minority and majority languages” 
(Schwartz, 2010, p. 173). The present interest in intergenerational communication, and language 
decisions, behavior and maintenance in immigrant families falls within the scope of research on 
family (Tannenbaum, 2012). 

This present study identifies and explores multiple factors: language policy, children’s 
role in shaping family language practice and language ideologies and language planning that 
affect family multilingual practice development.

Methodology
This study employs a phenomenological research design, which ‘describes the meaning 

for several individuals of their lived experiences of a concept or a phenomenon’ (Creswell, 2007, 
p.57) with a focus ‘on the participants’ perceptions of the event or situation’ (Williams, 2007, 
p.69). So this research is based on qualitative in nature in that it attempts to explore information 
of guardians’ views about how multilingual practices take place in the family when the family 
members migrate from one language background to another language background culturally and 
geographically within the same country.

The participant of the study consisted of one female and two male participants from 
different places of Nepal.  First participant is SangitaTamang Neupane, aged 30 years old, 
from Goldhunga, Kathmndu. She is a teacher of Nepali subject in Dongden Devi Secondary 
School, Rubee Valley Municipality -2 Tipling, Dhading. She is a Nepali language speaker first 
now she speaks both Nepali and Tamang language in the family. Second participant is Norsang 
Tamang, aged 32 years old, from Tipling, Dhading. He teaches English subject in Dongden Devi 
Secondary School, Rubee Valley Municipality -2 Tipling, Dhading. He speaks Tamang language 
and Nepali language in the family. And third participant is Shiva Kumar Rai, aged 55 years old, 
from Dhobighat, Lalitpur. He is the Director of Nepali National Language Preservation Institute. 
He speaks Rai language, Limbu language, Nepali and English language in the family.

The information collection instrument consisted of two parts, background interview and 
open-ended questions asked orally. The background interview interrogated about their name, 
gender and age. Open-ended interview mainly included research questions of the study. The 
participants were asked to express their experiences and views regarding multilingual practices 
in the families. To conclude, the research was conducted qualitatively as the semi-structured 
interview technique was used to gather information from the participant’s point of views.

The study was employed a two-step procedure: information collection and information 
analysis. In information collection, the participant was asked to express their experiences. All the 
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information was collected by the researcher. In information analysis, the information obtained from 
the participant was coded, interpreted and analyzed. The irrelevant statements were excluded in the 
limits of the research question interrogating the background of the participants. Finally, information 
was discussed and conclusion was drawn.

Results and Discussion
Language Policy in the Family

Language policy involves the intersection of language ideologies, management and 
language practice (Shohamy, 2006). Language policy creates an environment of language 
management and language use daily.  To quote the participant (1):

When I came in the family of Tamang language background from Nepali language 
background after my marriage, there was not any opportunity to speak in Nepali language 
because my mother in law and father in law would speak only Tamang language in the 
family. I was obliged to learn Tamang language for daily life activities in the family. It 
was so difficult situation for me in the days of very beginning of my entering in the family 
of Tamang language spoken. There was not any policy about speaking Nepali language 
in my husband’s family. Me and my husband made a policy about using Nepali language. 
I used to speak Nepali language with my husband but I used to speak Tamang language 
with my mother- in law and father-in law, and with neighbors. Now me, my husband and 
my small daughter speak three languages (Tamang, Nepali and English). We speak much 
Tamang language in our family but sometimes we try to speak in English also. Speaking 
three languages in our family are allowed.  

	 From above mentioned expression, we can understand that there should be provision of 
language policy, language management and language practice in the family. Language policy 
should be made from the ‘bottom-up’ level not only ‘top-bottom’ level. Priority or equality should 
be given to all languages in the family or in the society. 

Language policy works for investigating about language practices in the context of 
language ideologies and management efforts (Bonacina, 2010; 2012; Shohamy, 2006, p. xv;). To 
understand the interaction between micro and macro social domains and the way they influence 
each other, ‘bottom-up’ forces need to be studied to the same extent as ‘top-down’ forces (Spolsky, 
2012, p. 3). 
 Children’s Role in Shaping Family Language Practices

 Children are viewed as active members of communities (Corsaro, 2005; Goodwin, 1990). 
Children can play a vital role to give a good shape of family language practices in their family. They 
become active when they use multilanguage in the family and society. To quote the participant (2):

My family members speak Tamang language in such activities (e.g., singing, storytelling, 
cooking, drinking, sleeping etc.). Sometimes our children learn new Tamang songs from 
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electronic gadgets. They try to imitate Tamang language speech when they heard from 
others. Not only that sometimes they articulate Tamang language news. They are so 
interested to sing our cultural songs. They sing Nepali child songs, folk songs and as well 
as English pop songs. In this way, multilingual practices happen in my family. 

	 Above mentioned expressions make a clear concept on children’s role to shape and to 
make alive multilingual practices in the family of indigenous language group. By analyzing 
children’s activities in different domains of language use, children are active social agents to give 
a good shape of multilanguage in the family and society.  

Children have been considered as objects of socialization into the languages and 
cultural members of the community (Luykx, 2005, p. 1407). Language socialization studies 
have considered that the children are viewed as agents who act in the processes of their own 
socialization and who socialize their parents and other members into particular language practices 
(Duranti, Ochs &Schieffelin, 2012; Fogle & King, 2013; Gafaranga, 2010; Kyratzis, 2004; Luykx, 
2005). Multiple languages have been used to negotiate access to do activities (Cromdal, 2001; 
2004). In this regard, children’s role is important in the shaping of family language practices and 
family language socialization through their interactions (Canagarajah, 2008; Fogle & King, 2013; 
Luykx, 2003). Without the presence of children’s role in the shaping of multilingual practices in 
the family can be the less meaningful in the context of multilingual flows in the society.
Language Ideologies and Parents’ Language Planning in the Family

Giving children proficiency in the language spoken in their homes (L1) as well as the language 
spoken by the larger community can benefit individuals and society by increasing cognitive skills, 
humanistic understanding, achievement, economic benefits, linguistic ability, social skills and political 
cooperation between groups (Crystal, 2011, as cited in ACDP, 2014). To quote the participant (3):

Now we speak Rai language, Nepali and sometimes English language in my family. 
We husband and wife mostly speak our mother tongue (Rai language) in the family. 
When we migrated from Solukhumbhu to Kathmandu. We had to speak Nepali language 
to communicate with other Nepali language speaker. We learned Nepali language and 
practiced it in our family. We taught our Rai language to our children at first then we 
taught them Nepali language by translating Rai to Nepali. But when we sent our children 
to school, they learned English as well because of English language influence at school. 
We husband and wife planned to speak three languages in our small family. Though it 
was challenging, we taught our children Rai language to Nepali and Nepali to English by 
translating. When our Rai people come in our home, we use our Rai language but when 
our neighbor people come in our home, we use Nepali and then when my foreigner friends 
come in our home, we speak in English. See, this is our situation to communicate with 
different people. Anyway, our children show interest and curiosity to speak our mother 
tongue. We speak the more our language in the family. Our children feel comfortable in 
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the family and they can express their feelings, ideas, knowledge and experience in their 
home language.  friends in their language. They share their knowledge in their home 
language with parents in the family.  
This expression clarifies that the children are habituated to learn mother tongue to grasp 

the knowledge when their parents speak their mother tongue. When they speak three languages 
with different people, they feel more comfortable. This view is best supported by schema theory 
developed by Bartlett  as this theory describes how knowledge is acquired, processed and 
organized. Schemata organize knowledge stored in the long-term memory. 

 An important part of the study on multilingual practices in the family highlighted the 
importance of language ideologies and their impact on parental language planning/language 
management efforts. Parents’ experiences of migration and language learning have shown to promote 
children’s bilingualism (Caldas, 2012; Curdt-Christiansen, 2013; King &Fogle, 2006; Piller, 2001). 
They believe that the children can acquire similar multilingual skills (Kirsch, 2012, p. 108). Parental 
language ideologies are also influenced by professional advice and advice from family members (King 
et. al., 2008, p. 913). Multilingual practices are beneficial for maintaining the cultural background and 
promoting economic opportunities (King &Fogle, 2006, p. 700).  Language management in families 
is also motivated by parents’ expectations about their children’s language and literacy development. 
Children’s language acquisition and societal language practice immigration contexts (Schwartz 
&Moin, 2012). When people move from one country to another country, language acquisition takes 
place unconsciously and language learning happens consciously.

Conclusion
From the above result, different ethnic language group family has been using their own 

mother tongue on different occasion and multi-language practices have been found with different 
speakers in accordance with the context. Three participants from different language backgrounds 
shared their own lived experiences on the language policy and practice, multi-language planning 
and implementation in the family. I found that an importance of multi-language practice in 
minority language group family also has been given equal priority and place to other languages 
in terms of language usage and communication for multipurpose. Minority-language parents may 
be willing to maintain their heritage language in the family (King &Fogle, 2006, p. 696) and 
development of children’s bilingualism in the family (Kirsch, 2012). Multilingual practice in the 
family is the best way of developing children’s bi/multilingualism.

References
ACDP. (2014). Mother tongue based multilingual education. Retrieved from https://www.adb.org/sites/

default/files/publication/176282/ino-mother-tongue-multilingual-education.pdf
Bonacina, F. (2010).A conversational analytic approach to practiced language policies: The 

example of an induction classroom for newly-arrived immigrant children in France.
(Doctoral dissertation).University of Edinburgh.  Retrieved from: https://link.springer.

Language policy and .....................                	     			           		    Dipak Tamang



90

Siddhajyoti Interdisciplinary Journal, Volume 1

com/article/10.1007/s10993-012-9243-x
Bucholtz, M., & Hall, K. (2008) Finding identity: Theory and data.Multilingua – Journal of 

Cross-Cultural and Intercultural Communication, 27(1-2), 151-163.  
Caldas, S. J. (2012).Language policy in the family.In B. Spolsky (Ed.), Cambridge handbook of language 

policy (pp. 351-373). Cambridge/UK: Cambridge University Press. Retrieved from: https://
www.tandfonline.com/doi/full/10.1080/14664208.2018.1444948

Canagarajah, S. (2008). Language shift and the family: Questions from the Sri Lankan Tamil 
diaspora. Journal of Sociolinguistics, 12(2), 143- 176.

Canagarajah, S. (2013).Translingual practice: Global Englishes and cosmopolitan relations. 
New York: Routledge.  

Cekaite, A. (2012). Affective stances in teacher-novice student interactions: Language, 
embodiment, and willingness to learn in a Swedish primary classroom. Language in 
Society, 41(5), 641–670. Retrieved from: https://www.jstor.org/stable/i40079052

Central Bureau of Statistic (2001).Population Census National Panning Commission Kathmandu:
Central Bureau of Statistic (2011).Population Census National Panning Commission
Corsaro, W. A. (2005).The sociology of childhood. Thousand Oaks: Pine Forge Press. Retrieved 

from: https://searchworks.stanford.edu/view/5730727/
Creswell, W.A. (2007). Qualitative inquiry and research design: Choosing among five approaches 

(2nded). Thousand Oaks, California: Sage Publications, Inc. 
Retrieved from: https://www.nepjol.info 

Cromdal, J. (2001). Can I be with?: Negotiating play entry in a bilingual school. Journal of 
Pragmatics, 33(4), 515- 543.Retrieved from: https://www.sciencedirect.com/science/
article/pii/S0378216699001319

Cromdal, J. (2004).Building bilingual oppositions: Code-switching in children’s disputes.
Language in Society, 33(1).33–58.

Curdt-Christiansen, X. L. (2013).Caregiver responses to the language mixing of a young trilingual.
Multilingua- Journal of Cross-Cultural and Interlanguage Communication, 32(1), 1-32. 
Retrieved from: https://www.scribd.com/document/333056166/FULLTEXT01-pdf

 De Fina A. (2012). Family interaction and engagement with the heritage language: A case study. Multilingua – 
Journal of Cross-Cultural and Interlanguage Communication 31(4), 349–379. 

Duranti, A., Ochs, E., &Schieffelin, B. B. (Eds.) (2012).Handbook of language socialization. 
Malden, MA: Wiley-Blackwell. 

Fishman, J. (1991).Reversing language shift: Theoretical and empirical foundations of assistance 
to threatened languages.Clevedon: Multilingual Matters. www.scirp.org/reference/
ReferencesPapers.aspx?ReferenceID=1583418

Fishman, J. (1970).Sociolinguistics: A brief introduction. Rowley, MA: Newbury House. 

Language policy and .....................                	     			           		    Dipak Tamang



91

Siddhajyoti Interdisciplinary Journal, Volume 1

Retrieved from: journals.sagepub.com/doi/10.1177/000276427702000511.
Fogle, L. W. (2013).Parental ethnotheories and family language policy in transnational adoptive 

families.Language Policy 12(1), 83–102. Retrieved from: https://www.memphis.edu/
english/people/app_linguistics/lyn-fogle.php

Fogle, L. W., & King, K. A. (2013).Child agency and language policy in transnational families.
Issues in Applied Linguistics, 19(0), 1-25. Retrieved from: https://www.tandfonline.com/
doi/full/10.1080/01434632.2017.1310216

Gafaranga, J. (2010). Medium request: Talking language shift into being. Language in Society, 
32(2), 241-270. Retrieved from: https://www.tandfonline.com/doi/full/10.1080/1367005
0.2016.1231165

Goodwin, C. (1996).Transparent vision.In E. Ochs, E. A. Schegloff, & S. Thompson (Eds.), Interaction 
and Grammar (pp. 370-404). Cambridge: Cambridge University Press.  

Goodwin, M. H. (2006).Participation, affect, and trajectory in family directive/response 
sequences.Text & Talk, 26(4/5), 515- 543.Retrieved from: https://www.degruyter.com/
dg/viewarticle/j$002ftext.2006.26.issue-4..

King, K. A., &Fogle, L. W. (2006). Bilingual parenting as good parenting: Parents’ perspectives 
on family language policy for additive bilingualism. International Journal of Bilingual 
Education and Bilingualism, 9(6), 695–712.  

King, K. A., Fogle, L. W., & Logan-Terry, A. (2008).Family Language Policy.Language and 
Linguistics Compass, 2(5), 907–922. 

King, K. A., Fogle, L. W. (2013). Family language policy and bilingual parenting.Language 
Teaching, 46(2), 172-194. 

Kirsch, C. (2012). Ideologies, struggles and contradictions: an account of mothers raising their 
children bilingually in Luxembourgish and English in Great Britain. International Journal 
of Bilingual Education and Bilingualism, 15(1), 95- 112.

Kyratzis, A. (2004). Talk and interaction among children and the co-construction of peer groups 
and peer culture. Annual Review of Anthropology, 33(1), 625–649. 

Lanza, E. (1997/2004).Language mixing in infant bilingualism: A sociolinguistic perspective. 
New York: Oxford University Press. 

Li Wei (2012). Language policy and practice in multilingual, transnational families and beyond. 
Journal of Multilingual and Multicultural Development, 33(1), 1–2. Retrieved from: 
https://www.researchgate.net/publication/254333694_Languagepolicy..

Luykx, A. (2003).Weaving language together: Family language policy and gender socialization in 
bilingual Aymara households.In R. Bayley& S. R. Schecter (Eds.), Language socialization 
in bilingual and multilingual societies (pp. 25-43).Clevedon, UK: Multilingual Matters.
Retrieved from: cae.americananthro.org/wp-content/uploads/2013/03/Bayley_-Robert.

Language policy and .....................                	     			           		    Dipak Tamang



92

Siddhajyoti Interdisciplinary Journal, Volume 1

Luykx, A. (2005) Children as socializing agents: Family language policy in situations of language 
shift. Proceedings of the 4th International Symposium on Bilingualism (ISB), 1407- 
1414.Retrieved from: www.academia.edu/10256155/Los_niños_como_agentes_de_
socialización.

Ochs, E. (1996).Linguistic resources for socializing humanity. In J. J. Gumperz& S. C. Levinson 
(Eds.), Rethinking linguistic relatively (pp. 407–437). New York: Cambridge University 
Press. 

Paugh, A. L. (2005). Multilingual play: Children’s code-switching, role-play, and agency in 
Dominica, West Indies. Language in Society, 34(1), 63-86. 

Pietikainen, S. (2010). Sámi language mobility: scales and discourses of multilingualism in a polycentric 
environment. International Journal of Sociology of Language 202, 79- 101.

Piller, I. (2001).Private language planning: The best of both worlds. Estudios de Sociolingüística, 
2(1), 61–80. 

Schieffelin, B. B., & Ochs, E. (1986a).Language socialization.Annual Review of Anthropology, 
15(1), 163-191.  

Schwartz, M. (2010).Family language policy: Core issues of an emerging field. Applied Linguistic 
Review, 1, 171-92.

Schwartz, M., &Moin, V. (2012).Parents’ assessments of their preschool children’s bilingual 
development in the context of family language policy.Journal of Multilingual and 
Multicultural Development, 33(1), 35-55.  

Shohamy, E. (2006).Language policy: Hidden agendas and new approaches. London: Routledge. 
Spolsky, B. (2004).Language policy. Cambridge: Cambridge University Press. 
Spolsky, B. (2012) The Cambridge handbook of language policy. Cambridge: Cambridge 

University Press. 
Tannenbaum, M. (2012) Family language policy as a form of coping or defense mechanism.

Journal of Multilingual and Multicultural Development, 33(1), 57-66.Retrieved from: 
https://www.researchgate.net/publication/254333688_Family_language...

Vygotsky, L.S. (1962).Thought and Language.Chicago: MIT Press [Hardcover]Retrieved from: 
https://www.amazon.co.uk/Thought-Language-Vygotsky-Publisher..

William, C. (2007).Researchmethods.Journal of Business and Economic Research, 5 		
(3), 65-72). Retrieved from: https://www.nepjol.info 
Woolard, K. A. (1994). Language ideology.Annual Review of Anthropology, 23, 55–82. doi: 

10.1146/annurev.an.23.100194.000415
Appendix: 1 (Questions for participant 1)

1.	 How did you face the challenges when you entered in the Tamang language 		
background family from Nepali language background family?
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2.	 How did you learn Tamang language in the family?
3.	 How many languages do your family members speak in the family?
4.	 Do you have language policy and practices in your family now? 

Appendix: 2 (Questions for participant 2)
1.	 In which activities does your family speak Tamang language? Why?
2.	 How do your children help to shape the language practices in your family?
3.	 How did your children learn to speak Nepali and English language? 
4.	 Why do your family members like to speak multilanguage in the family now?

Appendix: 2 (Questions for participant 2)
1.	 How did your family members learn Nepali language after you migrated 		
from Solukhumbu toLalitpur? 
2.	 What were the challenges and how did you face the challenges in terms of 		
learning Nepali and English language in the family?
3.	 Were your children interested to speak Rai Language after you sent them in 		
English medium school? 
4.	 How do you planmultilanguage practice in your family?
5.	 How do you practice multilanguage in your family? Is there any strategies to 	
	 maintain languages in your family?
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