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Abstract 
Parental involvement in their children's education has a great impact on the child's success. 
Involving parent’s efforts, teacher collaboration, and administrative support can improve the 
academic success of children. The study explored the lived experiences and challenges of parents 
from socioeconomically disadvantaged rural areas of Nepal in supporting their children's 
education. The study used a qualitative design, interviewing nine parents in rural Gorkha to 
understand their views on participating in their children's education. Facts and information have 
been given to a thematic analysis through the method of narrative inquiry. Two different narratives 
of parental involvement were found through an extensive examination of the data. One is optimistic 
narrative that showed parents' confidence in children’s schools and their dedication to offering 
their children a better future, and other is a narrative of frustration that showed frustration resulting 
from a number of factors, such as parents' socioeconomic status, fears about schools, and the 
influence of local social norms. It was evident that, despite challenges, parents viewed education 
as a means for their children’s success and strongly desired their school attendance. By uncovering 
and highlighting all of the context-related challenges the parents experienced the findings enrich 
the recognition of parents' involvement in their children' schooling in rural, impoverished 
geographical areas. 
Keywords: Parents, parental involvement, parental frustration, children’s education, rural 
community 

Introduction 
Parental involvement in school is essential to children's all round development and better 

academic achievement. It includes attending school functions, interacting with instructors, and 
offering learning support at home, among other forms of involvement. Children's academic 
achievement depends on parental involvement in their education, which promotes improved 
learning outcomes, motivation, and socioemotional growth (Epstein, 2011). Research suggests that 
students whose parents actively take part in their education have a tendency to perform better  
academically, exhibit positive attitudes toward learning, and develop strong social skills (Fan & 
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Chen, 2001). Parental involvement varies in Nepal because of cultural norms, literacy levels, and 
variations in socioeconomic status. Research shows that whereas parents in urban areas are actively 
involved in their children's schooling, parents in rural areas experience difficulties like limited 
understanding and financial limitations (Maharjan, 2016). The government's School Sector 
Development Plan (SSDP) emphasizes community participation in education, yet implementation 
remains inconsistent (MoEST, 2016). Encouraging parental participation through promotional 
efforts and modifications to legislation can improve the educational system in Nepal. 

In the Nepalese context, parental involvement varies significantly due to socio-economic 
inequalities, literacy rates, and cultural factors. Many parents, particularly in rural areas, face 
challenges in supporting their children's education due to financial constraints and inadequate 
formal education (Koirala, 2017). However, initiatives by the Nepalese government and non-
governmental organizations have sought to enhance parental engagement through literacy 
programs, school management committees, and community involvement in education (Maharjan, 
2016). Despite these efforts, traditional beliefs often place greater emphasis on education for boys, 
leading to gender inconsistencies in parental support (Sharma & Sharma, 2019). Encouraging 
active parental involvement, particularly among marginalized communities, remains essential for 
improving Nepal’s overall education system. 

Involving parents in their children's education has been considered to be essential to 
provide them with a strong basis for success and independence in their careers (Epstein, 2018; 
Goodall & Montgomery, 2014; Uusimaki et al., 2019). Parents' engagement and curiosity can help 
and motivate children to do better in their studies, regardless of their social, educational, or cultural 
background (Dahie et al., 2018). Parents can be involved in their children's education in a variety 
of ways, such as through attending school-related events, supporting with homework, and 
negotiating with teachers (Hill & Tyson, 2009; Park & Holloway, 2013). A supporting attitude 
from parents towards the academic success of their children strengthens both the home and school 
learning environments and makes it easier for parents to understand how their children learn (Arapi 
& Hamel, 2021; Bartnikowska et al., 2022). In a similar vein, constructive communication and 
effective parent-teacher relationships are beneficial in straightening any misunderstandings or 
mistrust that might develop between teachers and parents (Orell & Pihlaja, 2020; Puccioni et al., 
2020). 

Various terms, such as home-school cooperation, have been employed in the literature to 
describe the role that parents play in their children's education (Orell & Pihlaja, 2020), parent 
engagement (Goodall, 2021) and parent involvement (Epstein, 2018; Wilder, 2014). The term 
"home-school cooperation" refers to a cooperative working collaboration where parents and 
teachers share equal responsibility for the education of their children (Westergard, 2013).  Parents' 
engagement to their children's education at home, at school, and in the community is typically 
mentioned in definitions of parental involvement (Goodall, 2021). When parents and teachers 
collaborate with one another, they generate mutual understanding and make decisions about issues 
related to a child's education and development (Basnyat, 2025). This is known as parental 
involvement. When schools and educational authorities attempt to engage parents in their 
children's education at school and teach them how to support their children's learning at home, this 
is termed as parental involvement (Durisic & Bunijevac, 2017; Epstein, 2018; Fan & Chen, 2001). 

Although there has been plenty of study on the significant influence parents perform in 
their children's education (Arapi & Hamel, 2021; Wilder, 2014), in the context of lower-income 
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nations, this problem has attracted little consideration (Ahmed et al., 2022). By assessing parental 
participation in rural areas, the study described in this paper seeks to support initiatives to close 
this gap. Due to a lack of resources, parents in Nepal particularly those who are disadvantaged, 
have low literacy levels, and reside in rural areas frequently fail to recognize the value of being 
active in their children's education. For these parents, being involved is more likely to include 
dealing with everyday issues, such as providing for their children, removing them from waged or 
unpaid employment, and sending them to school (Ahmed et al., 2021; Mughal, 2020). While there 
are several factors that contribute to poor grades, dropout, or absenteeism, one of the most 
frequently mentioned reasons behind children's poor academic performance or their decision to 
leave formal education is parents' lack of interest in their education (Malik et al., 2020; Yousaf, 
2019). 

To better reflect the situation and experiences of parents in rural areas and regions that are 
socioeconomically disadvantaged, the definition of the term "parental involvement" has been 
broadened for the purposes of this study. For example, what could be called parental interference, 
like parents keeping their children out of school, can be caused by the socioeconomic status of the 
parents or by unpredictable external factors that hinder the educational opportunities of the children 
(Shah, 2019). Therefore, the concept of parental interference with their children's education is also 
included in the definition of parental involvement in this study. Bridging and connecting children's 
learning at home and at school can be enhanced by parents' active participation and positive 
attitude. (Puhrova, 2018; Schmid & Garrels, 2021). Similarly, parental actions such as participating 
in children’s learning, helping with homework at home, and regularly visiting their school, monitor 
children with message that learning is essential in life (Shah et al., 2024). 

According to Hasnat (2015), parents in Bangladesh who are less educated or illiterate 
could be unwilling to get in connect with the schools where their children attend and, as a result, 
stay out of or be less involved in their education. Similarly, in India, low educational and economic 
status of parents sometimes leads to poor school connectedness and school dropout rates (Kumar 
et al., 2023). In Nepal, parents who frequently feel disconnected from the school or who don't get 
enough information about the education of their children may disconnect themselves from their 
children' education and become less involved in it (Shah, 2019). Research highlights that when 
parents are able to support their children's education by being involved in the educational process 
and keeping in touch with their children's schools, they can help the children develop a better 
understanding of their difficulties with learning (Bempechat & Shernoff, 2012; Puccioni et al., 
2020). 

In lower-income nations, a large population lives in rural areas, which are more 
economically and educationally underprivileged than urban areas (UNESCO, 2020). It is 
frequently the case that parents find it very difficult to dedicate their limited resources to their 
children's education since they are so engaged managing their homes and earning a living (Malik 
et al., 2020; Mughal, 2020). It is challenging for parents to be involved in their children's education 
due to a number of variables such as poverty, a lack of financial resources, little access to 
information, and a lack of awareness (Williams & Sanchez, 2013). In rural areas, domestic 
environments are often unsuitable to children’s learning and overall development (Mughal, 2020). 
It is clear that a family's size, parents' educational backgrounds, and their financial situation may 
all have significant effects on how well their children learn and how engaged their parents are 
(Malik et al., 2020).  
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Women have historically been excluded from many aspects of rural life due to the strong 
male domination reflected in the community's structure (Abbas et al., 2018). As an illustration, 
mothers' involvement in their children's education is limited, and girls are frequently discouraged 
from attending school, particularly after primary school (Agha, 2021; Shah & Shah, 2012). 
Community and family members often disappoint the education of girls (Agha, 2018), and as a 
replacement for of receiving higher education girls are commonly trained in household 
responsibilities (Shah, 2012). These standards frequently compel girls marry when they are young 
and deny them their fundamental right to an education (Abbas et al., 2018). In accordance to 
research, children cannot develop physically and intellectually at an appropriate for their age’s 
level in households where poverty, low literacy, and inadequate food and health services are 
predominant (Abid et al., 2021; Erdener & Knoeppel, 2018; Mughal, 2020). Furthermore, 
UNESCO's (2007) report states that little research has been done on parents' low socioeconomic 
status and the lack of parental motivation and support that results from it. Unstable socioeconomic 
circumstances and a lack of collaboration between teachers and parents have clearly discouraged 
parents, which may eventually cause them to discontinue their children's education (Malik et al., 
2020; Mughal, 2020). Considering the research landscape and socioeconomic disadvantages 
outlined above, this study examines to explore the lived experiences of parents in rural Nepal 
concerning their involvement in their children's education. This study attempted to answer the 
following research questions:  
1. How do parents of rural Nepal perceive their involvement with their children's education?  
2. What types of obstacles hinder parents in rural Nepal from assisting their children's 

education? 
Methods and Procedures 

This study adopted a narrative inquiry-based qualitative research design. Exploring lived 
experiences and identifying subtleties in people's stories are made possible by methods of narrative 
(Ntinda, 2019). People may talk about their surroundings and how they perceive their lived 
experiences in narratives (Nuran, 2015; Riessman, 2008), it was believed to be an appropriate 
approach to accomplish the purpose of the study. Therefore, assessing rural parents' perceptions of 
involvement in their children' schooling was an essential feature of this study's design. 

Interviews were conducted with parents living in Siranchowk rural municipality of Gorkha 
district, Nepal. Technique based on purposive sampling was used to select participants for this 
study (Creswell, 2018). The major criteria for inclusion were: participants living in a rural area of 
Gorkha, Nepal, and having school-going aged children with them. A total of nine parents were 
interviewed, of whom three were not literate, four had completed basic school and two had 
completed high school. The participants included six mothers and three fathers whose children 
were enrolled in basic-level school. The interviews with fathers were conducted in various settings, 
such as their farm, shop or home, whereas the interviews with mothers took place in their homes, 
with their permission and at their accessibility. 

The parents' opinions were obtained by conducting semi-structured, audio-recorded 
interviews. An interview guideline based on certain aspects of parental involvement in their 
children's education was drawn up beforehand of data collecting (Epstein, 2018; Kim, 2018). 
Information about demographics and important themes for conversation with the participating 
parents were included in the interview guideline. The interviews focused on a number of aspects 
of parental involvement in the education of their children, such as parents' participation in school 
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events, their interactions with teachers, supporting their children's education at home, and 
challenges that get to their involvement. 

The participants' perspectives were organized through close reading, wherever similar 
thematic codes relevant to the study's aim were identified and highlighted (Glesne, 2006; 
Riessman, 2008). The next stage was categorized the concepts and subjects that were found in the 
stories of the parents who were interviewed. Several sub-storylines and two main narratives were 
produced as a result of this approach. After verifying these results, the author reread the transcripts 
to assess its relevance to the study topics. In this step, appropriate labels for the various narratives 
and sub-narratives were further searched. To ensure accuracy, the author repeatedly reviewed the 
transcripts to confirm the data matched the narratives and sub-narratives. 

The prospective study participants confirmed their informed consent just before data 
collection. Before beginning each interview, the interviewer talked about the study's goals and 
consent form with the parents, the majority of whom were illiterate. This ensured that they 
understood their rights as research participants and the purpose of the study. The parents were 
informed that their perspectives, views, and opinions were acknowledged. The interviewer was 
informed about the relevant traditions and sociocultural norms. Some interviewees expressed 
extreme feelings while they conveyed their experiences. The interviewer handled these feelings 
with elegance. In particular, strategy of encouraged mothers remains open, maintaining a verbal 
flow, and made accessible to discuss gender-sensitive issues. With their permission, every single 
interview was audio recorded, and interviewees were ensured the confidentiality of their 
information.  

Results and Discussion 
This study provides insight into the lived experiences of parents of school-age children in 

rural Nepal, which enhances the understanding of parental involvement in children's education in 
impoverished circumstances. The majority of family members and interviewers had been living on 
below the poverty line. A narrative of optimism and a narrative of frustration emerged from the 
analysis, both of which were different yet interconnected. The parents' statements of optimism 
regarding educational institutions, their confidence in the value of education, and the 
encouragement they received from their extended family to set goals and fight towards securing a 
prosperous future for their children are all expressed in the first narrative. Simultaneously, the 
second narrative highlights the unstable circumstances of rural parents, which is shown in their 
socioeconomic vulnerability, their opinions and worries regarding teachers and schools, and their 
views on gender-based discrimination. These two entangled narratives reveal both parents’ hopes 
and their worries. Despite their difficulties and the arguments and fears they shared about, the 
parents' hope and belief that their efforts will help their children to succeed was visible. Some 
parents agreed that they had recently experienced inconsistent progress in their children's 
education. 
The Narrative of Optimism 

The narrative illustrated that, in spite of a number of challenges, the parents who were 
interviewed had some optimism regarding community schools and believed they had a chance for 
children to have better futures. Furthermore, it was evident from the study that the parents were 
making reference to the opportunities for other family members and neighbors to help their 
children's education. 
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The parents reported that the education provided by community schools in rural areas was 
gradually getting better. Increased interaction between parents and teachers, attention to issues 
avoiding children from learning, and, to some extent, the implementation of strategies to facilitate 
parent-teacher collaboration and the children's education were among numerous positive 
developments addressed. A number of parents reported feeling satisfied with their increased 
familiarity or even intimacy with teachers, which appeared to increase their confidence. As an 
illustration, it was clear that parents who transferred their children from private to community 
schools believed the educational system had been improved. In this regard, M2 commented as 
follow: 

The teacher can make notes in the student's notebook indicating that the student is 
struggling with learning or support him with the homework if there is a problem with his 
learning. Schools are, in my opinion, a little bit improved now. My child is doing better 
now. 

Consequently, supporting the same view a father F3 reflected as follows: 
In some ways, community schools are now doing better, and teachers are focusing on the 
education of the students. I am happy because I sometimes go to the school to see exactly 
how well my children are doing and I see that the teachers actually spend the time to talk 
with them. I sometimes call teachers I know to learn more about my children's education. 

Similarly, M1, M3 and M4 have the same supporting statements. The inquiry highlighted a feeling 
of change, as parents observed some degree of coordination and feedback regarding their children's 
education, replacing what they had previously perceived as a lack of cooperation between teachers 
and parents. The gradual shift from traditional, conservative ideas about education to a relatively 
modern method of teaching and learning was a further illustration of this incremental change. As 
illustrated, some parents reported that teaching and learning in community schools was gradually 
getting better, unfolding how teachers transform from time to time, keep them up-to-date about 
their children’s education through such means as phone calls and teacher’s notes. Some parents 
expressed how much they appreciated the role that teachers currently perform. According to the 
parents' opinions, even when these changes were insignificant, they demonstrated the efforts of 
parents and teachers in rural areas. This was performed in an effort to enhance children's learning 
and to incorporate innovative methods, like feedback and direct or indirect home-school 
collaboration. For instance, another mother M4 designated upgraded interaction with her 
daughter’s school, explaining that: 

Since, I am the sole provider of food for my family, I advise authorities that I cannot be 
free even for a single day. They support me, and as a result, school authorities now talk on 
the phone about concerns regarding to my daughter's schooling and overall learning 
condition. 

The parental view regarding their hopes for a better future for their children has been exciting. 
Although furthermost of the parents were economically poor and not enough literate, they 
contended that they desired their children to be well educated, and explained that they were 
demanding their greatest to support their children in all potential ways. Their narratives provided 
examples of how they tried to inspire their children to learn. Some outlined, for example, how they 
told children about those who failed to gain education and hence had to face difficulties like 
extended hours of work and hard labor. More specifically, some parents expressed concerns about 
their daughters' higher education. Their stories revealed the belief that education can help to 
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promote lifestyle of children, particularly daughters, in conditions of life when life inspiration not 
go on plan; indeed, this was considered as major motives for promoting girl’s education. Regarding 
this, F1 conveyed his feelings as follows: 

We want children to go to school. I think my daughter will continue her education and 
choose a career in science. Every parent thinks the future of their children, but considering 
our society, I believe that a daughter's future should be a greater concern. If daughters 
receive an appropriate education, they will at least be capable of overcoming any problems 
that could happen in the future. 

The study showed how large families may, in a way, make up for parents who challenged with 
involvement. It was clear that many respondents stated that they were occasionally unable to be 
self-reliant when it came to assisting their children with their schoolwork due to a lack of skills or 
stressful working conditions. Parents often turned to their more educated family members in these 
circumstances, such as when their children needed help with their schoolwork. According to the 
parents' identities, this opportunity was made possible by their collaborative, socio-domestic 
culture. In an attempt to meet their children's educational needs, the majority of them stated that 
they turned to neighbors or more educated family members for support (such as their children's 
uncles, aunts, or cousins). For instance, F2 stated to support from an educated neighbor: 
Because I have trouble understanding their written work, I am helpless to support my daughter 
with her homework. They frequently complete their homework at a neighbor's house because the 
woman there is educated and a friend of family. She helps her children with their homework, and 
my girls complete it with them. Likewise, F3 mentioned help assumed by a family member: 

The children love studying, and they often stay at home and study. I spend the most of my 
time at work, and I have no educational qualifications necessary to support them. However, 
they go to their uncle's house to study when their tests come up or they need to be prepped 
for an exam. 

In order to pay for expensive tuition, the parents acknowledged putting in additional hours at work. 
Accordingly, the data analysis indicated that parental initiatives, such as parent-initiated assistance 
from others, assisted in minimizing those barriers to their children's education in a number of ways. 
Even though the majority of the parents studied were in poor financial situations and had not had 
access to education themselves, they continued to desire to see their children succeed in receiving 
an education. 

According to research, extended family members may be able to compensate or make up 
for parents' absence of involvement in their children' schooling (Ahmed et al., 2022). Furthermore, 
the parents emphasized the unequal relationship of power between parents and teachers, with the 
majority reflecting the belief that they and their children had been treated inappropriately and 
unequally. This emphasizes how crucial it is for teachers to create a learning environment and for 
parents to be able provide their children the educational resources they desire (Orell & Pihlaja, 
2020). If these situations are not addressed, the learning procedure may be negotiated and 
uncompleted. 

The parents reported that teachers started to provide them with feedback on their children's 
schooling as well as occasionally supported them to visit the school, among other good 
improvements. Previous research studies show that government funding and control of formal 
education, as well as local governments' efforts to develop teachers, are the foundations of the 
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improvements in schools and have increased teachers' attendance (Ahmad & Ali, 2018; Ullah et 
al., 2020). 
The Narrative of Frustration  

The parents' underprivileged personal circumstances and the unequal balance of power 
between parents and teachers were significant elements that they thought decreased or minimized 
their interaction (Basnyat, 2025). Parental involvement with their children's education, particularly 
for girls, was hindered by local customs, trends, and male dominance, according to the parents 
interviewed. Even though the data demonstrated that parents were aware of a slow improvement 
in teaching and learning in community schools, as previously mentioned, they also talked about 
difficulties to their involvement, assuming that these were caused by inadequate levels of 
coordination and miscommunication between the home and the school. 

These encounters shaped the narrative which focused on parents’ particular state of affairs 
and teachers’ behavior towards children’s learning. The analysis presented that most parents 
supposed the community school teachers as non-professional and look upon the teachers as acting 
impertinently towards parents and learners. The parents fingered that such behaviors reduced 
collaboration between home (parents) and school (teachers). Parents believe that teachers at 
community schools consider themselves superior to their children' parents and, as consequence, 
are unwilling to allow parents to speak out against them. These perspectives reflect the belief of 
disparate relationships of power between teachers and parents. Furthermore, the interviewed 
parents whispered that teachers’ reduced performance in their job was a most important cause of 
their children’s unfortunate and non-productive learning. For illustration, a father F1 articulated 
his views as follows: 

We want teachers to teach honest facts to our children. Because the teacher failed to attend 
class on a regular basis, we didn't get any cooperation from the school or the teachers. 
Since we are illiterate and deprived of children's books, how can we guide them? They 
sometimes ask an outside person to attend the school only for attendance issues and to 
teach nothing in place of the teachers who skip one or two weeks of class. 

It shows that parents were dissatisfied with their children' teachers' performance, thinking that the 
instruction was far below what they expected. As previously said, this highlights the perception of 
a major gap between home and school and, particularly, the parents' belief of a conflict of power 
between parents and teachers. Some parents remarked that since they were dissatisfied with the 
standard of teaching provided in community schools, community school teachers frequently sent 
children to private schools. Parents' observations included the belief that children were accustomed 
to doing chores for teachers, who frequently attend school just for spare time. 

The stories highlighted the challenges faced by many low-income families who 
nevertheless made an effort to meet the requirements of financing their children's education, in 
addition to the parents' perceptions of the teachers' inadequate and inconsiderate behavior. For 
example, the majority of parents stated that they frequently found it challenging to cover the 
expenses of their children's schooling, particularly when classes started and their children needed 
new uniforms, books, baggage, and other necessary school supplies. The stories made it clear that 
there were many significant barriers to education, such as the fact that some parents were struggling 
to feed their families a healthy diet due to food poverty or that they forced their children to work 
to help support the family. These examples showed why students might leave school too soon. In 
addition, parents believed that one of the primary causes of children's lack of guidance and 
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appropriate guardianship was their own a lack of education. The parents believed that "they were 
educated" so they could properly nurture children of their own. The interviews demonstrated how 
the parents' individual situations influenced their involvement in school and, consequently, the 
education of their children. All things considered, the study of parents' stories of their real-life 
circumstances reveals a cycle in which parents in poverty struggle to provide for their children, a 
situation which causes children to land up in the same socioeconomic predicament as their parents 
(Kumar et al., 2023). 

The respondents highlighted the problem of girls' education in relation to gender 
discrimination. According to the enquired about parents, and especially mothers, it was not only 
parental poverty and lack of literacy, but unequal gender power relations as well that could result 
in the neglect of children’s education and other fundamental rights, particularly for girls. For 
instance, according to most of the mothers, girls are frequently discouraged from studying since 
they get less attention and given fewer resources than boys. In general, gender disparity is 
demonstrated by the rural mother's' concern about their daughters' early marriage and school 
dropout, which further serves to explain why particular families could be concerned about girls 
being married than continuing their formal education. The following quotes from the interviews 
make it clear how the parents believed that gender differences hindered females from pursuing 
higher education. For instance, M5 presented the following description of the family situation: 

My daughter completed the sixth grade. She enjoys learning and wants to continue her 
education till she graduates. I asked if she was interested in studying. Although her father 
claims that our living circumstances will remain the same whether the girls receive an 
education or not, I would still encourage her because she has ambitious goals. 

The narrative shared by M6 further adds the light on the differences in the educational experiences 
of boys and girls: 

While my sons attend school and study, but we only allow our daughter to continue her 
education until the ninth grade. She enjoys learning and wants to learn more, but her father 
thought that she would take care of the household if she received an education. 
Grandparents of children discourage girls' education in addition.  

Parents' perceptions of teachers' inadequate professionalism, lack of trust, and misunderstanding 
have been highlighted by the story of dissatisfaction and inequality. These parents believe that this 
has led to a lack of cooperation between the house and the school. It indicated how poverty, 
illiteracy, and social customs were the main factors hindering them from being involved in their 
children's education. 

When it came to the matter of girls' education, the mothers who were interviewed for this 
study articulated more specific concerns than the fathers. This demonstrated an understanding of 
the detrimental effects of a culture that frequently restricts girls the opportunity to receive an 
education. Regarding the mothers' concerns, the majority were relying on their parents, which 
restricted their ability to meaningfully participate, particularly in their daughters' schooling. As a 
result, the parents' statements were not only subjective in that each person expressed their own 
opinions, but also, more generally, they provided insight into the male-dominated, hierarchy 
structure of their society (Agha, 2018; Shah & Shah, 2012). 

Overall, this study highlights the reality that, for the reasons previously mentioned, parents' 
involvement in the education of their children appears to be quite limited. It highlights how 
important it to provide parents the resources and encouragement they need to be fully involved in 
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their children's education (Puhrova, 2018; Tekin, 2011). If parents are delighted to visit their 
children's school and get welcomed by the teachers, they are likely to establish a relationship with 
the school and remain supporting and helping with their learning experience (Durisic & Bunijevac, 
2017; Puccioni et al., 2020). A lack of qualified teachers, parents' limited educational knowledge, 
and families' fluctuating financial circumstances are some examples of these, which frequently 
hinder collaboration and interaction between parents and schools (Kumar et al., 2023; Lechuga-
Pen & Brisson, 2018; Malik et al., 2020).  

Thus, in the wider context of rural, underdeveloped communities around the globe, the 
results of this study point to a number of beneficial consequences for teacher preparation and the 
administration of schools. This could include enhancing the quality oversight of the teacher supply 
and offering teachers training to help them communicate and collaborate with parents. Developing 
parental involvement strategies and operational procedures that address all families fairly, as well 
as making it more straightforward for parents to access information about their children's academic 
progress, could also be part of school management. This would facilitate parents to express their 
concerns with optimism, without regard of their professional, academic, or economic backgrounds. 

 
Conclusion 

When it comes to giving children an acceptable beginning in life, involvement from 
parents in their education is essential. Better understanding of less privileged circumstances is of 
critical importance as the majority of research on involvement of parents has been carried out in 
normal situation. This study contributes with this by focusing illumination on parents' real-life 
experiences of being involved in the education of their children in a rural, socioeconomically 
disadvantaged area of Nepal. Understanding the challenges that these parents experienced in 
supporting the education of their children was made possible with the research. Two distinct 
perspectives of parental involvement have been identified through this analysis: one of optimism, 
which showed parents' optimism regarding community schools and their eagerness to give their 
children a better future, and the next of frustration, which demonstrated parents' poverty, 
anticipates about schools, and their influence of local social norms.  

The term "parental involvement" to better reflect the various, typically context-related 
constraints to parental involvement and the role of the extended family for assisting parents with 
their children's education that distinguish low-income parents in underprivileged rural areas. 
Parental involvement in underprivileged Nepali communities faces challenges like poverty, 
illiteracy, lack of awareness, limited resources, time constraints, and cultural factors further hinder 
parental engagement in school and home learning of their children. Addressing these barriers 
through policy support, community programs, and awareness initiatives is vital for improving 
children's educational consequences. The findings unfilled in the present study will be of attention 
to those who are involved in planning education strategies to support for children and families 
living in disadvantaged communities. 
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